
The OCTELA Newsletter, member of The NCTE Information Exchange, is a publication of the Ohio 
Council of Teachers of English Language Arts (OCTELA), founded in 1957 as the English Association 
of Ohio (EAO). OCTELA is the only statewide affiliate of the National Council of Teachers of English 

(NCTE) representing teachers of English Language Arts, prekindergarten through college. 

SPRIN G 2018

OH IO VOICES 



Carol Ann H ar t
Registrar/WROTE/

SLATE
K arla  H ayslett

Executive Director

Stacy Ludwig
ODE Liaison

Sue  M alaska
Bonnie Chambers

Sara  M arker
Early Childhood Liaison

Casey M atthews
Secretary-Elect

Ruth  M cClain
Advisor

Kr ist ine M ichael
TESOL Liaison

Lena M oore
Social Networking/ Webmaster

D ebra  N ickles
Vice President/University/ 

   CAEO
Patt ie N iese

BCTBA

Sarah Ressler Wr ight
Exhibitor co-Liaison

Colleen Ruggier i
NCTE Liaision

Jessica Sharp
Membership Liaison

D ebbie T hom as
Bonnie Chambers

K aren Tollafield
LGBTQ Liaision

Chr is Wagner
Secondary/Career Tech

Noah Waspe
Middle School Liaison

H eidi Weber 
Elementary co-Liaison

Sam  Whitaker
Legislative Liaison

Brandi Young
PRESLM Coordinator

Joshua Younge
President 

OCTELA EXECUTIVE BOARD
Jen Baker

President-Elect

M ichelle Best
 Past-President

 
M argaret  Blevins

Treasurer

N icole  Br ickm an
Exhibitor co-Liaison

K aren  Carney
Conference Planner

Cam eron Car ter
Elementary co-Liaison

Angela Faulhaber
Secretary/OJELA

Yolanda H arr is
Diversity Liaison

mailto:ouhart@aol.com
mailto:ouhart@aol.com
mailto:ouhart@aol.com
mailto:ouhart@aol.com
mailto:octela@gmail.com
mailto:octela@gmail.com
mailto:octela@gmail.com
mailto:stacy.ludwig@education.ohio.gov
mailto:stacy.ludwig@education.ohio.gov
mailto:vmalaska@neo.rr.com
mailto:vmalaska@neo.rr.com
mailto:markerse@live.com
mailto:markerse@live.com
mailto:cpm@beachwoodschools.org
mailto:cpm@beachwoodschools.org
mailto:rmcclain@bright.net
mailto:rmcclain@bright.net
mailto:rmcclain@bright.net
mailto:rmcclain@bright.net
mailto:kmichael587@gmail.com
mailto:kmichael587@gmail.com
mailto:lmoore138@gmail.com
mailto:no-lmoore@seovec.org
mailto:no-lmoore@seovec.org
mailto:no-lmoore@seovec.org
mailto:no-lmoore@seovec.org
mailto:no-lmoore@seovec.org
mailto:no-lmoore@seovec.org
mailto:no-lmoore@seovec.org
mailto:nickles@ohio.edu
mailto:nickles@ohio.edu
mailto:nickles@ohio.edu
mailto:nickles@ohio.edu
mailto:nickles@ohio.edu
mailto:nickles@ohio.edu
mailto:pniese3300@columbus.k12.oh.us
mailto:pniese3300@columbus.k12.oh.us
mailto:sarahressler@gmail.com
mailto:sarahressler@gmail.com
mailto:sarahressler@gmail.com
mailto:sarahressler@gmail.com
mailto:ruggieri@ohio.edu
mailto:ruggieri@ohio.edu
mailto:jsharp@mybvls.org
mailto:jsharp@mybvls.org
mailto:duthomas14@gmail.com
mailto:duthomas14@gmail.com
mailto:ktollafi@kent.edu
mailto:ktollafi@kent.edu
mailto:ktollafi@kent.edu
mailto:wagnerc@gjps.org
mailto:wagnerc@gjps.org
mailto:wagnerc@gjps.org
mailto:wagnerc@gjps.org
mailto:wagnerc@gjps.org
mailto:wagnerc@gjps.org
mailto:wagnerc@gjps.org
mailto:wagnerc@gjps.org
mailto:waspe.noah@lebanonschools.org
mailto:waspe.noah@lebanonschools.org
mailto:waspe.noah@lebanonschools.org
mailto:waspe.noah@lebanonschools.org
mailto:weberhe@lovelandschools.org
mailto:weberhe@lovelandschools.org
mailto:wendelm@cw.noacsc.org
mailto:wendelm@cw.noacsc.org
mailto:sswhitaker@wowway.com
mailto:sswhitaker@wowway.com
mailto:b.nicole.young@gmail.com
mailto:b.nicole.young@gmail.com
mailto:joshuayounge@sbcglobal.net
mailto:joshuayounge@sbcglobal.net
mailto:bakerje@westerville.k12.oh.us
mailto:bakerje@westerville.k12.oh.us
mailto:bakerje@westerville.k12.oh.us
mailto:aust_mlb@access-k12.org
mailto:aust_mlb@access-k12.org
mailto:treasurer@octela.org
mailto:treasurer@octela.org
mailto:treasurer@octela.org
mailto:nmcbrickman@gmail.com
mailto:nmcbrickman@gmail.com
mailto:kcarney@campbell.k12.oh.us
mailto:kcarney@campbell.k12.oh.us
mailto:ccarter@wscloud.org
mailto:ccarter@wscloud.org
mailto:sm_eriksson@mac.com
mailto:sm_eriksson@mac.com
mailto:faulhaam@miamioh.edu
mailto:faulhaam@miamioh.edu
mailto:y_harris@chuh.org
mailto:y_harris@chuh.org
mailto:octela@gmail.com
mailto:ouhart@aol.com
mailto:ouhart@aol.com


TABLE OF CON TEN TS-

PRESIDEN T 'S WELCOM E.....................................................................4

THE PSYCHOM ETRICIAN  AN D THE EN GLISH  TEACHER:  HOW TO M AKE
TH IN KIN G VISIBLE.............................................................................5

REVITALIZIN G SHAKESPEARE WITH  DRAM ATIC IN QU IRY........................6

TOP TEACH IN G T IPS.........................................................................7

SPEAKIN G AN D LISTEN IN G: OCTELA'S PODCAST....................................8

T IM E FOR BOOKS--REVIEWS FOR ALL.................................................9

M EM BER SPOTLIGHT........................................................................10

EXECUTIVE BOARD SPOTLIGHT..........................................................11

REVITALIZIN G THE WORLD OF TEACH IN G..........................................12

CON TACT OCTELA.......................................................................13
-

https://www.facebook.com/Ohio-Council-of-Teachers-of-English-Language-Arts-106278739428242/
https://twitter.com/octela


PRESI DEN T 'S  WELCOM E

Greetings. On behalf of the OCTELA Board, I hope 
all of you who were able to attend the conference had 
a wonderful time and enjoyed the experience. It is our 
mission to promote best practices and to provide you 
with professional development that supports diverse 
literacies, classrooms, and students.We hope the 
conference met those goals.

R ight now, we are in the process of reviewing your 
feedback and hope to make the conference even better 
next year. We will tweak things where we can, but 
some things-- like the size of the room--is beyond our 
control. We do our best to balance the program and 
offer sessions for every level during both days. It is 
difficult for us to know what sessions will receive a lot 
of interest and what sessions will not. If you had to sit 
on the floor during a session, we apologize.

Additionally, many of you expressed interest in 
purchasing an OCTELA t-shirt. This is something 
we would like to expand in the future, and we are 
working with N CTE to make it happen. We gave 
several t-shirts away as door prizes. It is our goal next 
year to have a link in the program where you can

purchase a t-shirt directly. Based on expense, it is 
unlikely we will be able to provide t-shirts onsite for 
purchase. We will do our best to explore every option.

Also, we would like to thank everyone who purchased 
tickets for the basket raffle. We were able to raise a 
significant amount of funds that we will use to 
enhance diversity recruiting efforts. There were many 
survey responses that requested an increased focus on 
diversity. We will do our best to highlight this area to 
increase proposal responses next year.

Finally, I would like to share some of the feedback 
that we received from our keynote speakers. One 
speaker said,?You guys from top to bottom are top 
notch. Everyone was very warm and hospitable.

M any of the teachers shared stories and comments 
while I signed books for them which is always truly 
meaningful for me to hear.?

Another keynote wrote, ?I sincerely enjoyed my time 
at the conference and also speaking with all of the 
teachers. What a great group. I've received wonderful 
emails and social media messages from many that 
attended the presentation.?

We truly appreciate all of the things that you do for all 
of your students, and we hope you left the conference 
feeling revitalized. I look forward to corresponding 
with you during the next year.

Take care and have a wonderful conclusion to your 
school year.

Sincerely,

Josh Younge
OCTELA President 

Jo shua  Yo unge
OCT ELA  Pr esident

mailto:joshuayounge@sbcglobal.net
mailto:joshuayounge@sbcglobal.net
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The Psychometrician
and the English Teacher: 

How to M ake Thinking Visible

Dr. Bryan R . Drost
Tricia Ebner

We have spent the last eight years focusing on three shifts in language 
arts: complex text and its academic language; reading, writing, 
speaking, and listening with evidence grounded in the text; and 
building background knowledge through content-rich 
non-fiction.What we want kids to know and be able to do is the basis 
of these three instructional shifts.

Try this: pronounce the following word: invalid.

Did you pronounce this word as  invalid, meaning incorrect, or 
invalid,meaning someone who is shut in? What if we had presented 
you with the scenario that our elderly grandmother is no longer able

to venture outside to get groceries or visit friends? Does this change 
your answer? Interestingly, when sharing this with live audiences, 
people will still choose the wrong pronunciation. This is tier 2 
academic vocabulary in action, which is what we want kids to grapple 
with (see this file for an explanation of the tiers of vocabulary required 
in the standards).

A second example: Consider these two prompts: You have just read 
The Scarlet Letter. It?s time to write to show what you know.

Prompt 1:The Scarlet Letter is considered ironic because of the 
differences between the identity society assigns for Hester and the 
identity which she creates by herself. Explore a situation in which you 
have experienced similar irony.

Prompt 2: Pearl is both a blessing and curse to Hester, and at times, 
serves as Hester?s conscience. The town children, on the other hand, 
are cruel and brutally honest about their opinions of Hester and Pearl. 
Why are children presented as more perceptive and more honest than 
adults in The Scarlet Letter?

In examining Prompt 1, there is nothing that requires students to 
utilize text evidence from the novel or other resources to support 
deep, analytical thinking.This nonexample doesn?t require the 
students to even open The Scarlet Letter, let alone understand it or use 
evidence from it to support their response to a question.

Prompt 2, on the other hand, requires students to use textual evidence 
to support the explanation of why H awthorne presents children as 
more perceptive. To answer this question, students must read the 
book and have a deep understanding of the complex themes and 
symbols found in the text. This prompt allows kids to show the depth 
and complexity of their thinking.

The differences between the expectations we had years ago and the 
expectations we have today become clear when we look at these 
examples. Today, students need to know more than literary terms. 
They need to read to learn, use evidence to support their analysis and 
explanations, and interpret tier two vocabulary. If the shifts are what 
we want students to do, then the assessments need to match.

Psychometricians do not create tests in isolation; they receive their 
direction from content experts.Content experts consistently state that 
the three instructional shifts address our expectations (i.e. standards) 
for what it is that students need to know and be able to do. 
Assessments are simply the physical proof.Thus, if the goal is to prove 
the three instructional shifts, then our assessments must be based in 
the three instructional shifts, as the following chart describes.

So now that you know the shifts, how do you go ahead and construct 
the test?

First, start by finding a complex text that builds background 
knowledge that has been measured through quantitative and 
qualitative lenses (see this rubric here). These texts are often paired, 
such that a fiction piece may provide needed background knowledge 
into understanding a challenging, informational text, or vice versa. 
Consider  these free sites (www.commonlit.org and 
https://newsela.com/) for examples.

N ext, annotate the texts.Find the spots where students will need 
support grappling with the text, keeping in mind the standards that 
are you attempting to assess. This is where you want to write a 
text-dependent question.

Revise the question, targeting academic vocabulary.

Revise the question again, double checking to make sure students are 
actually using the evidence from the text.

End with a culminating writing prompt that requires students to draw 
information between two sources to prove something, inform others 
of something, or use details in the texts to craft a narrative.

Once you have a group of questions, review them to ensure that they 
are text dependent and target tier 2 academic vocabulary. From a 
psychometric standpoint, in fact each question should represent all 
three shifts to be a true measure of the what it is all kids should know 
and be able to do. Here?s a bad, better, great, example to illustrate:

Bad: Question doesn?t require the use of evidence or target tier 2 
vocabulary (articles obtained from Achievethecore.org)

In paragraph 17 of ?Study: K ids learn as m uch from  . . .?, the 
author wr ites, ?T hat?s a Super Bowl- level audience share.? 
What is the l i terary device being used here?
A.Simile
B.Allusion
C.Hyperbole
D.Irony

Better: Question has Tier 2 words, but does not target evidence 
(modified question from (question retrieved from Achievethecore.org)

Which sentence best states the central idea of Text 1?
 
Even Better: Question uses evidence, gets at tier 2 academic 
vocabulary words, helps to build background knowledge into other 
contexts (question retrieved from Achievethecore.org)
 
To make kids? thinking visible, we have to start with what it is we 
want students to know and be able to do (three shifts embedded in 10 
anchor standards). Then, we have to specifically write questions that 
get us at those shifts (ideally with every shift represented in each 
question), and we have to make sure we have a balance of questions 
related to the standards. It is important for us to understand this not 
only in light of the assessments students are taking each spring, but 
also in terms of how we need to think about the questions we craft 
and ask on a daily basis. We use this knowledge and apply it regularly, 
so that as classroom teachers, we can see more visibly our students? 
thinking. Selecting appropriately complex texts, ones worthy of our 

students? time and energy, and then designing these kinds of questions 
and activities around them will give us a better, deeper picture of what 
our students know, and what skills and concepts need more attention.

From To

Litt le emphasis on text 
complexity

Strong emphasis on text 
complexity

Vocabulary questions often 
focused on prior knowledge 
rather than context; l itt le 
emphasis on Tier 2 words

Vocabulary questions focused 
on meaning of words in 
context; strong emphasis on 
Tier 2 words and words 
important to central ideas

Figurative language questions 
focused on literary terms

Figurative language questions 
focused on meaning, not terms

Focus on simple recall or 
superf icial analysis

Focus on careful reading and 
analysis of text

Litt le or no emphasis on using 
textual evidence

Strong emphasis on using 
textual evidence

Decontextualized writ ing 
prompt

Writing to sources

Equal representation of 
informational and literary 
texts, l imited focus on quality 
of informational texts

More informational texts as 
students move through the 
grades; greater focus on 
content-rich informational 
texts at all grades
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Prompt 2: Pearl is both a blessing and curse to Hester, and at times, serves as 
Hester?s conscience. The town children, on the other hand, are cruel and 
brutally honest about their opinions of Hester and Pearl. Why are children 
presented as more perceptive and more honest than adults in The Scarlet Letter?

In examining Prompt 1, there is nothing that requires students to utilize text 
evidence from the novel or other resources to support deep, analytical 
thinking.This nonexample doesn?t require the students to even open The Scarlet 
Letter, let alone understand it or use evidence from it to support their response 
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Prompt 2, on the other hand, requires students to use textual evidence to 
support the explanation of why H awthorne presents children as more 
perceptive. To answer this question, students must read the book and have a 
deep understanding of the complex themes and symbols found in the text. This 
prompt allows kids to show the depth and complexity of their thinking.

The differences between the expectations we had years ago and the expectations 
we have today become clear when we look at these examples. Today, students 
need to know more than literary terms. They need to read to learn, use 
evidence to support their analysis and explanations, and interpret tier two 
vocabulary. If the shifts are what we want students to do, then the assessments 
need to match.

Psychometricians do not create tests in isolation; they receive their direction 
from content experts.Content experts consistently state that the three 
instructional shifts address our expectations (i.e. standards) for what it is that 
students need to know and be able to do. Assessments are simply the physical 
proof.Thus, if the goal is to prove the three instructional shifts, then our 
assessments must be based in the three instructional shifts, as the following chart 
describes.

So now that you know the shifts, how do you go ahead and construct the test?

First, start by finding a complex text that builds background knowledge that has 
been measured through quantitative and qualitative lenses (see this rubric here). 
These texts are often paired, such that a fiction piece may provide needed 
background knowledge into understanding a challenging, informational text, or 
vice versa. Consider  these free sites (www.commonlit.org and 
https://newsela.com/) for examples.

N ext, annotate the texts.Find the spots where students will need support 
grappling with the text, keeping in mind the standards that are you attempting 
to assess. This is where you want to write a text-dependent question.

Revise the question, targeting academic vocabulary.

Revise the question again, double checking to make sure students are actually 
using the evidence from the text.

End with a culminating writing prompt that requires students to draw 
information between two sources to prove something, inform others of 
something, or use details in the texts to craft a narrative.

Once you have a group of questions, review them to ensure that they are text 
dependent and target tier 2 academic vocabulary. From a psychometric 
standpoint, in fact each question should represent all three shifts to be a true 
measure of the what it is all kids should know and be able to do. Here?s a bad, 
better, great, example to illustrate:
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and ask on a daily basis. We use this knowledge and apply it regularly, so that as 
classroom teachers, we can see more visibly our students? thinking. Selecting 
appropriately complex texts, ones worthy of our students? time and energy, and 
then designing these kinds of questions and activities around them will give us a 
better, deeper picture of what our students know, and what skills and concepts 
need more attention.

From To

Litt le emphasis on text 
complexity

Strong emphasis on text 
complexity

Vocabulary questions often 
focused on prior knowledge 
rather than context; l itt le 
emphasis on Tier 2 words

Vocabulary questions focused 
on meaning of words in 
context; strong emphasis on 
Tier 2 words and words 
important to central ideas

Figurative language questions 
focused on literary terms

Figurative language questions 
focused on meaning, not terms

Focus on simple recall or 
superf icial analysis

Focus on careful reading and 
analysis of text

Litt le or no emphasis on using 
textual evidence

Strong emphasis on using 
textual evidence

Decontextualized writ ing 
prompt

Writing to sources

Equal representation of 
informational and literary 
texts, l imited focus on quality 
of informational texts

More informational texts as 
students move through the 
grades; greater focus on 
content-rich informational 
texts at all grades

https://achievethecore.org/page/974/vocabulary-and-the-common-core
https://achievethecore.org/page/974/vocabulary-and-the-common-core
https://achievethecore.org/page/974/vocabulary-and-the-common-core
https://achievethecore.org/page/974/vocabulary-and-the-common-core
https://achievethecore.org/content/upload/SCASS_Text_Complexity_Qualitative_Measures_Lit_Rubric_2.8.pdf
https://achievethecore.org/content/upload/SCASS_Text_Complexity_Qualitative_Measures_Lit_Rubric_2.8.pdf
https://achievethecore.org/content/upload/SCASS_Text_Complexity_Qualitative_Measures_Lit_Rubric_2.8.pdf
https://achievethecore.org/content/upload/SCASS_Text_Complexity_Qualitative_Measures_Lit_Rubric_2.8.pdf
http://www.commonlit.org
http://www.commonlit.org
http://www.commonlit.org
https://newsela.com/
https://newsela.com/
https://achievethecore.org/page/45/short-guide-to-creating-text-dependent-questions
https://achievethecore.org/page/45/short-guide-to-creating-text-dependent-questions
https://achievethecore.org/page/45/short-guide-to-creating-text-dependent-questions
https://achievethecore.org/page/45/short-guide-to-creating-text-dependent-questions
https://achievethecore.org/page/2833/in-our-digital-world-are-young-people-losing-their-ability-to-read-emotions-by-stuart-wolpert-and-study-kids-can-learn-as-much-from-sesame-street-as-from-preschool-by-jim-tankersley-mini-assessment
https://achievethecore.org/page/2833/in-our-digital-world-are-young-people-losing-their-ability-to-read-emotions-by-stuart-wolpert-and-study-kids-can-learn-as-much-from-sesame-street-as-from-preschool-by-jim-tankersley-mini-assessment
https://achievethecore.org/page/2833/in-our-digital-world-are-young-people-losing-their-ability-to-read-emotions-by-stuart-wolpert-and-study-kids-can-learn-as-much-from-sesame-street-as-from-preschool-by-jim-tankersley-mini-assessment
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which is what we want kids to grapple with (see this file for an explanation of 
the tiers of vocabulary required in the standards).

A second example: Consider these two prompts: You have just read The Scarlet 
Letter. It?s time to write to show what you know.

Prompt 1:The Scarlet Letter is considered ironic because of the differences 
between the identity society assigns for Hester and the identity which she 
creates by herself. Explore a situation in which you have experienced similar 
irony.

Prompt 2: Pearl is both a blessing and curse to Hester, and at times, serves as 
Hester?s conscience. The town children, on the other hand, are cruel and 
brutally honest about their opinions of Hester and Pearl. Why are children 
presented as more perceptive and more honest than adults in The Scarlet Letter?

In examining Prompt 1, there is nothing that requires students to utilize text 
evidence from the novel or other resources to support deep, analytical 
thinking.This nonexample doesn?t require the students to even open The Scarlet 
Letter, let alone understand it or use evidence from it to support their response 

 to a question.

Prompt 2, on the other hand, requires students to use textual evidence to 
support the explanation of why H awthorne presents children as more 
perceptive. To answer this question, students must read the book and have a 
deep understanding of the complex themes and symbols found in the text. This 
prompt allows kids to show the depth and complexity of their thinking.

The differences between the expectations we had years ago and the expectations 
we have today become clear when we look at these examples. Today, students 
need to know more than literary terms. They need to read to learn, use 
evidence to support their analysis and explanations, and interpret tier two 
vocabulary. If the shifts are what we want students to do, then the assessments 
need to match.

Psychometricians do not create tests in isolation; they receive their direction 
from content experts.Content experts consistently state that the three 
instructional shifts address our expectations (i.e. standards) for what it is that 
students need to know and be able to do. Assessments are simply the physical 
proof.Thus, if the goal is to prove the three instructional shifts, then our 
assessments must be based in the three instructional shifts, as the following chart 
describes.

So now that you know the shifts, how do you go ahead and construct the test?

First, start by finding a complex text that builds background knowledge that has 
been measured through quantitative and qualitative lenses (see this rubric here). 
These texts are often paired, such that a fiction piece may provide needed 
background knowledge into understanding a challenging, informational text, or 
vice versa. Consider  these free sites (www.commonlit.org and 
https://newsela.com/) for examples.

N ext, annotate the texts.Find the spots where students will need support 
grappling with the text, keeping in mind the standards that are you attempting 
to assess. This is where you want to write a text-dependent question.

Revise the question, targeting academic vocabulary.

Revise the question again, double checking to make sure students are actually 
using the evidence from the text.

End with a culminating writing prompt that requires students to draw 
information between two sources to prove something, inform others of 
something, or use details in the texts to craft a narrative.

Once you have a group of questions, review them to ensure that they are text 
dependent and target tier 2 academic vocabulary. From a psychometric 
standpoint, in fact each question should represent all three shifts to be a true 
measure of the what it is all kids should know and be able to do. Here?s a bad, 
better, great, example to illustrate:

Bad: Question doesn?t require the use of evidence or target tier 2 vocabulary 
(articles obtained from Achievethecore.org)

In paragraph 17 of ?Study: K ids learn as m uch from  . . .?, the author 
wr ites, ?T hat?s a Super Bowl- level audience share.? What is the l i terary 
device being used here?
A.Simile
B.Allusion
C.Hyperbole
D.Irony

Better: Question has Tier 2 words, but does not target evidence (modified 
question from (question retrieved from Achievethecore.org)

Which sentence best states the central idea of Text 1?
 
Even Better: Question uses evidence, gets at tier 2 academic vocabulary words, 
helps to build background knowledge into other contexts (question retrieved 
from Achievethecore.org)
 
To make kids? thinking visible, we have to start with what it is we want students 
to know and be able to do (three shifts embedded in 10 anchor standards). 
Then, we have to specifically write questions that get us at those shifts (ideally 
with every shift represented in each question), and we have to make sure we 
have a balance of questions related to the standards. It is important for us to 
understand this not only in light of the assessments students are taking each 
spring, but also in terms of how we need to think about the questions we craft 
and ask on a daily basis. We use this knowledge and apply it regularly, so that as 
classroom teachers, we can see more visibly our students? thinking. Selecting 
appropriately complex texts, ones worthy of our students? time and energy, and 
then designing these kinds of questions and activities around them will give us a 
better, deeper picture of what our students know, and what skills and concepts 
need more attention.

From To

Litt le emphasis on text 
complexity

Strong emphasis on text 
complexity

Vocabulary questions often 
focused on prior knowledge 
rather than context; l itt le 
emphasis on Tier 2 words

Vocabulary questions focused 
on meaning of words in 
context; strong emphasis on 
Tier 2 words and words 
important to central ideas

Figurative language questions 
focused on literary terms

Figurative language questions 
focused on meaning, not terms

Focus on simple recall or 
superf icial analysis

Focus on careful reading and 
analysis of text

Litt le or no emphasis on using 
textual evidence

Strong emphasis on using 
textual evidence

Decontextualized writ ing 
prompt

Writing to sources

Equal representation of 
informational and literary 
texts, l imited focus on quality 
of informational texts

More informational texts as 
students move through the 
grades; greater focus on 
content-rich informational 
texts at all grades
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to a question.

Prompt 2, on the other hand, requires students to use textual evidence to 
support the explanation of why H awthorne presents children as more 
perceptive. To answer this question, students must read the book and have a 
deep understanding of the complex themes and symbols found in the text. This 
prompt allows kids to show the depth and complexity of their thinking.

The differences between the expectations we had years ago and the expectations 
we have today become clear when we look at these examples. Today, students 
need to know more than literary terms. They need to read to learn, use 
evidence to support their analysis and explanations, and interpret tier two 
vocabulary. If the shifts are what we want students to do, then the assessments 
need to match.

Psychometricians do not create tests in isolation; they receive their direction 
from content experts.Content experts consistently state that the three 
instructional shifts address our expectations (i.e. standards) for what it is that 
students need to know and be able to do. Assessments are simply the physical 
proof.Thus, if the goal is to prove the three instructional shifts, then our 
assessments must be based in the three instructional shifts, as the following chart 
describes.

So now that you know the shifts, how do you go ahead and construct the test?

First, start by finding a complex text that builds background knowledge that has 
been measured through quantitative and qualitative lenses (see this rubric here). 
These texts are often paired, such that a fiction piece may provide needed 
background knowledge into understanding a challenging, informational text, or 
vice versa. Consider  these free sites (www.commonlit.org and 
https://newsela.com/) for examples.

N ext, annotate the texts.Find the spots where students will need support 
grappling with the text, keeping in mind the standards that are you attempting 
to assess. This is where you want to write a text-dependent question.

Revise the question, targeting academic vocabulary.

Revise the question again, double checking to make sure students are actually 
using the evidence from the text.

End with a culminating writing prompt that requires students to draw 
information between two sources to prove something, inform others of 
something, or use details in the texts to craft a narrative.

Once you have a group of questions, review them to ensure that they are text 
dependent and target tier 2 academic vocabulary. From a psychometric 
standpoint, in fact each question should represent all three shifts to be a true 
measure of the what it is all kids should know and be able to do. Here?s a bad, 
better, great, example to illustrate:

Bad: Question doesn?t require the use of evidence or target tier 2 vocabulary 
(articles obtained from Achievethecore.org)

In paragraph 17 of ?Study: K ids learn as m uch from  . . .?, the author 
wr ites, ?T hat?s a Super Bowl- level audience share.? What is the l i terary 
device being used here?
A.Simile
B.Allusion
C.Hyperbole
D.Irony

Better: Question has Tier 2 words, but does not target evidence (modified 
question from (question retrieved from Achievethecore.org)

Which sentence best states the central idea of Text 1?
 
Even Better: Question uses evidence, gets at tier 2 academic vocabulary words, 
helps to build background knowledge into other contexts (question retrieved 
from Achievethecore.org)
 
To make kids? thinking visible, we have to start with what it is we want students 
to know and be able to do (three shifts embedded in 10 anchor standards). 
Then, we have to specifically write questions that get us at those shifts (ideally 
with every shift represented in each question), and we have to make sure we 
have a balance of questions related to the standards. It is important for us to 
understand this not only in light of the assessments students are taking each 
spring, but also in terms of how we need to think about the questions we craft 
and ask on a daily basis. We use this knowledge and apply it regularly, so that as 
classroom teachers, we can see more visibly our students? thinking. Selecting 
appropriately complex texts, ones worthy of our students? time and energy, and 
then designing these kinds of questions and activities around them will give us a 
better, deeper picture of what our students know, and what skills and concepts 
need more attention.

From To

Litt le emphasis on text 
complexity

Strong emphasis on text 
complexity

Vocabulary questions often 
focused on prior knowledge 
rather than context; l itt le 
emphasis on Tier 2 words

Vocabulary questions focused 
on meaning of words in 
context; strong emphasis on 
Tier 2 words and words 
important to central ideas

Figurative language questions 
focused on literary terms

Figurative language questions 
focused on meaning, not terms

Focus on simple recall or 
superf icial analysis

Focus on careful reading and 
analysis of text

Litt le or no emphasis on using 
textual evidence

Strong emphasis on using 
textual evidence

Decontextualized writ ing 
prompt

Writing to sources

Equal representation of 
informational and literary 
texts, l imited focus on quality 
of informational texts

More informational texts as 
students move through the 
grades; greater focus on 
content-rich informational 
texts at all grades
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So now that you know the shifts, how do you go ahead and construct the test?

First, start by finding a complex text that builds background knowledge that has 
been measured through quantitative and qualitative lenses (see this rubric here). 
These texts are often paired, such that a fiction piece may provide needed 
background knowledge into understanding a challenging, informational text, or 
vice versa. Consider  these free sites (www.commonlit.org and 
https://newsela.com/) for examples.

N ext, annotate the texts.Find the spots where students will need support 
grappling with the text, keeping in mind the standards that are you attempting 
to assess. This is where you want to write a text-dependent question.

Revise the question, targeting academic vocabulary.

Revise the question again, double checking to make sure students are actually 
using the evidence from the text.

End with a culminating writing prompt that requires students to draw 
information between two sources to prove something, inform others of 
something, or use details in the texts to craft a narrative.

Once you have a group of questions, review them to ensure that they are text 
dependent and target tier 2 academic vocabulary. From a psychometric 
standpoint, in fact each question should represent all three shifts to be a true 
measure of the what it is all kids should know and be able to do. Here?s a bad, 
better, great, example to illustrate:

Bad: Question doesn?t require the use of evidence or target tier 2 vocabulary 
(articles obtained from Achievethecore.org)

In paragraph 17 of ?Study: K ids learn as m uch from  . . .?, the author 
wr ites, ?T hat?s a Super Bowl- level audience share.? What is the l i terary 
device being used here?
A.Simile
B.Allusion
C.Hyperbole
D.Irony

Better: Question has Tier 2 words, but does not target evidence (modified 
question from (question retrieved from Achievethecore.org)

Which sentence best states the central idea of Text 1?
 
Even Better: Question uses evidence, gets at tier 2 academic vocabulary words, 
helps to build background knowledge into other contexts (question retrieved 
from Achievethecore.org)
 
To make kids? thinking visible, we have to start with what it is we want students 
to know and be able to do (three shifts embedded in 10 anchor standards). 
Then, we have to specifically write questions that get us at those shifts (ideally 
with every shift represented in each question), and we have to make sure we 
have a balance of questions related to the standards. It is important for us to 
understand this not only in light of the assessments students are taking each 
spring, but also in terms of how we need to think about the questions we craft 
and ask on a daily basis. We use this knowledge and apply it regularly, so that as 
classroom teachers, we can see more visibly our students? thinking. Selecting 
appropriately complex texts, ones worthy of our students? time and energy, and 
then designing these kinds of questions and activities around them will give us a 
better, deeper picture of what our students know, and what skills and concepts 
need more attention.

From To

Litt le emphasis on text complexity Strong emphasis on text 
complexity

Vocabulary questions often 
focused on prior knowledge 
rather than context; l itt le 
emphasis on Tier 2 words

Vocabulary questions focused on 
meaning of words in context; 
strong emphasis on Tier 2 words 
and words important to central 
ideas

Figurative language questions 
focused on literary terms

Figurative language questions 
focused on meaning, not terms

Focus on simple recall or 
superf icial analysis

Focus on careful reading and 
analysis of text

Litt le or no emphasis on using 
textual evidence

Strong emphasis on using textual 
evidence

Decontextualized writ ing prompt Writing to sources

Equal representation of 
informational and literary texts, 
l imited focus on quality of 
informational texts

More informational texts as 
students move through the 
grades; greater focus on 
content-rich informational texts at 
all grades
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So now that you know the shifts, how do you go ahead and construct the test?

First, start by finding a complex text that builds background knowledge that has 
been measured through quantitative and qualitative lenses (see this rubric here). 
These texts are often paired, such that a fiction piece may provide needed 
background knowledge into understanding a challenging, informational text, or 
vice versa. Consider  these free sites (www.commonlit.org and 
https://newsela.com/) for examples.

N ext, annotate the texts.Find the spots where students will need support 
grappling with the text, keeping in mind the standards that are you attempting 
to assess. This is where you want to write a text-dependent question.

Revise the question, targeting academic vocabulary.

Revise the question again, double checking to make sure students are actually 
using the evidence from the text.

End with a culminating writing prompt that requires students to draw 
information between two sources to prove something, inform others of 
something, or use details in the texts to craft a narrative.

Once you have a group of questions, review them to ensure that they are text 
dependent and target tier 2 academic vocabulary. From a psychometric 
standpoint, in fact each question should represent all three shifts to be a true 
measure of the what it is all kids should know and be able to do. Here?s a bad, 
better, great, example to illustrate:

Bad: Question doesn?t require the use of evidence or target tier 2 vocabulary 
(articles obtained from Achievethecore.org)

In paragraph 17 of ?Study: K ids learn as m uch from  . . .?, the author 
wr ites, ?T hat?s a Super Bowl- level audience share.? What is the l i terary 
device being used here?
A.Simile
B.Allusion
C.Hyperbole
D.Irony

Better: Question has Tier 2 words, but does not target evidence (modified 
question from (question retrieved from Achievethecore.org)

Which sentence best states the central idea of Text 1?
 
Even Better: Question uses evidence, gets at tier 2 academic vocabulary words, 
helps to build background knowledge into other contexts (question retrieved 
from Achievethecore.org)
 
To make kids? thinking visible, we have to start with what it is we want students 
to know and be able to do (three shifts embedded in 10 anchor standards). 
Then, we have to specifically write questions that get us at those shifts (ideally 
with every shift represented in each question), and we have to make sure we 
have a balance of questions related to the standards. It is important for us to 
understand this not only in light of the assessments students are taking each 
spring, but also in terms of how we need to think about the questions we craft 
and ask on a daily basis. We use this knowledge and apply it regularly, so that as 
classroom teachers, we can see more visibly our students? thinking. Selecting 
appropriately complex texts, ones worthy of our students? time and energy, and 
then designing these kinds of questions and activities around them will give us a 
better, deeper picture of what our students know, and what skills and concepts 
need more attention.

From To

Litt le emphasis on text 
complexity

Strong emphasis on text 
complexity

Vocabulary questions often 
focused on prior knowledge 
rather than context; l itt le 
emphasis on Tier 2 words

Vocabulary questions focused 
on meaning of words in 
context; strong emphasis on 
Tier 2 words and words 
important to central ideas

Figurative language questions 
focused on literary terms

Figurative language questions 
focused on meaning, not terms

Focus on simple recall or 
superf icial analysis

Focus on careful reading and 
analysis of text

Litt le or no emphasis on using 
textual evidence

Strong emphasis on using 
textual evidence

Decontextualized writ ing 
prompt

Writing to sources

Equal representation of 
informational and literary 
texts, l imited focus on quality 
of informational texts

More informational texts as 
students move through the 
grades; greater focus on 
content-rich informational 
texts at all grades
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Once you have a group of questions, review them to ensure that they are text 
dependent and target tier 2 academic vocabulary. From a psychometric 
standpoint, in fact each question should represent all three shifts to be a true 
measure of the what it is all kids should know and be able to do. Here?s a bad, 
better, great, example to illustrate:

Bad: Question doesn?t require the use of evidence or target tier 2 vocabulary 
(articles obtained from Achievethecore.org)

In paragraph 17 of ?Study: K ids learn as m uch from  . . .?, the author 
wr ites, ?T hat?s a Super Bowl- level audience share.? What is the l i terary 
device being used here?
A.Simile
B.Allusion
C.Hyperbole
D.Irony

Better: Question has Tier 2 words, but does not target evidence (modified 
question from (question retrieved from Achievethecore.org)

Which sentence best states the central idea of Text 1?
 
Even Better: Question uses evidence, gets at tier 2 academic vocabulary words, 
helps to build background knowledge into other contexts (question retrieved 
from Achievethecore.org)
 
To make kids? thinking visible, we have to start with what it is we want students 
to know and be able to do (three shifts embedded in 10 anchor standards). 
Then, we have to specifically write questions that get us at those shifts (ideally 
with every shift represented in each question), and we have to make sure we 
have a balance of questions related to the standards. It is important for us to 
understand this not only in light of the assessments students are taking each 
spring, but also in terms of how we need to think about the questions we craft 
and ask on a daily basis. We use this knowledge and apply it regularly, so that as 
classroom teachers, we can see more visibly our students? thinking. Selecting 
appropriately complex texts, ones worthy of our students? time and energy, and 
then designing these kinds of questions and activities around them will give us a 
better, deeper picture of what our students know, and what skills and concepts 
need more attention.

From To

Litt le emphasis on text 
complexity

Strong emphasis on text 
complexity

Vocabulary questions often 
focused on prior knowledge 
rather than context; l itt le 
emphasis on Tier 2 words

Vocabulary questions focused 
on meaning of words in 
context; strong emphasis on 
Tier 2 words and words 
important to central ideas

Figurative language questions 
focused on literary terms

Figurative language questions 
focused on meaning, not terms

Focus on simple recall or 
superf icial analysis
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Writing to sources
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informational and literary 
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content-rich informational 
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https://achievethecore.org/page/2833/in-our-digital-world-are-young-people-losing-their-ability-to-read-emotions-by-stuart-wolpert-and-study-kids-can-learn-as-much-from-sesame-street-as-from-preschool-by-jim-tankersley-mini-assessment
https://achievethecore.org/page/2833/in-our-digital-world-are-young-people-losing-their-ability-to-read-emotions-by-stuart-wolpert-and-study-kids-can-learn-as-much-from-sesame-street-as-from-preschool-by-jim-tankersley-mini-assessment
https://achievethecore.org/page/2833/in-our-digital-world-are-young-people-losing-their-ability-to-read-emotions-by-stuart-wolpert-and-study-kids-can-learn-as-much-from-sesame-street-as-from-preschool-by-jim-tankersley-mini-assessment
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Revitalizing Shakespeare with 
Dramatic Inquiry

Allison Volz

Romeo & Juliet, Macbeth, Julius Caesar, Midsummer Night?s Dream--the 
list goes on? the works of Shakespeare have long been a part of the 
canon. These texts present timeless themes for students to explore but 
are also complex, which can prove difficult when it comes to students 
engaging with and understanding the texts. Dramatic inquiry can 
revitalize your instructional practices, excite students and deepen 
understanding of the text.

What is D ram atic Inquiry?
Dramatic inquiry uses elements of traditional inquiry based learning, 
such as tapping into student curiosity and encouraging student 
exploration alongside aspects of dramatic play, like taking on character 
roles and acting out elements of a story. Grounded in the scholarship 
about dramatic inquiry of Brian Edmiston at The Ohio State 
University and the tenets of the Royals Shakespeare Company?s Stand 
Up for Shakespeare manifesto, this work asks students to stand the 
text up, play with the Shakespeare?s words and actively explore                        
possibilities in the story world. This work is focused around an 
inquiry question that is fruitful to examine throughout the study of a 
text, as opposed to focusing on a singular theme, such as loyalty, or 
asking questions with one correct answer. While there are many 
possible questions that may work with Romeo & Juliet, the dramatic 
inquiry workshop at the 2018 OCTELA conferences was: ?Who 
advocates for Juliet?? This question shifts the exploration of the play 
not only to Juliet, but also the relationships she has to other characters, 
as well as the rules that exist within the story world. By making 
advocacy central to the inquiry, students are asked to go beyond 
understanding plot lines within the play by digging into historical 
context, character motivation, and close reading of the text.

T his Year?s Session
For the past eight years I, along with my colleagues Lorraine 
Gaughenbaugh, Sandy Guinto and Jessica Sharp, have been fortunate 
to share strategies on how to use dramatic inquiry with Shakespeare 
and other complex texts at OCTELA?s spring conference. This year, 
Sandy and I were particularly excited to use the new 90 minutes 
workshop format offered at the conference. The additional time 
allowed us the valuable experience of working more in-depth with the 
teachers who attended our session. Our intention was to shift the 
focus to Juliet and advocacy in order to offer not only innovative 
instructional strategies, but also a new lens through which to focus the 
teaching of the text.

Reading the Text
After playing some warm-up games, we invited participants to explore 
the text using a strategy from the Royal Shakespeare Company: 
reading punctuation mark to punctuation mark. This type of reading 
is done by reading the text aloud, with participants sitting in a circle. 
The reading of the text goes around the circle and each reader stops at 
punctuation mark that indicates a pause or a stop. For younger 
readers, it may be helpful to tell them to stop when they see a piece of 
punctuation that ?touches the bottom? of the line. In looking at the 
opening lines of the play, 6 readers are needed as indicated by the font 
variations.

Two households,both alike in dignity,
In fair Verona,where we lay our scene,
From ancient grudge break to new mutiny,

Where civi l blood m akes civi l hands unclean.

After several readings of the text in, one in which participants were 
invited to say ?stop? when they encountered a word they felt their 
students would need clarification, the inquiry question was 
introduced. After all, studying and understanding the prologue means 
knowing the end of the play before it even begins.

Explor ing Character Relat ionships
As a group, we next created a portrait of key characters in the play. 
Starting with Juliet at the center, characters were introduced (with a 
bit of background information about each character) one at a time and 
placed in the picture in relationship to Juliet. The group not only 
considered physical proximity, but also body language, gaze, and facial 
expression. Once the portrait was complete, each character was given 
lines of the text to read closely in order to decide what the lines 
suggest about how their relationship is to Juliet. The lines of text were 
used to shift from the portrait to a social atom, a strategy in which 
participants express their opinion on their own continuum spoke that 
starts at the center and moves to the outermost point of the standing 
circle space. In this case, the center of the atom is Juliet and the 
various possible advocates will be the spokes. Thinking in role, 
participants moved closer or farther away from Juliet based on the 
information gleaned from their character description, lines, and own 
ideas about Juliet?s best interests. Where participants repositioned 
themselves became the focus of a group discussion about how different 
characters, including Juliet, perceived how their actions and choices 
were, or were not, working in a way that advocated for Juliet. Setting 
up the discussion through these active strategies gave participants the 
necessary background information to make text-based arguments 
about their level of advocacy that demonstrated a deep understanding 
of character relationships.

Convincing Juliet
Session participants were told they will be meeting Juliet, and to 
prepare for this meeting, were asked to write a note to Juliet, in role, 
about their level of advocacy. As Juliet, Sandy responded to the 
arguments made by various characters. This activity, Hot Seat, 
allowed participants to talk directly to Juliet and ask questions. The 
culmination of the sessions was the graffiti mat activity, which is a 
versatile strategy that can be used for a variety of texts. On large paper, 
session participants were asked to answer our inquiry question: ?Who 
is advocating for Juliet and why are they advocating?? Doing a 
collaborative response encouraged responding to other comments, 
going beyond writing (and thinking about) only their own ideas.

Ending Saturday Revitalized
Leading this session left me revitalized as a teacher? the energy in the 
room was high, participants were engaged and excited to try using 
dramatic inquiry in their classrooms? .I could not have asked for a 
better ending to my conference experience.
Hopefully, these ideas spark your curiosity about the use of dramatic 
inquiry and its possible uses in your classroom. Look for us at 
OCTELA next year as we continue to play with Shakespeare and 
other complex texts! You can also find out about additional PD 
opportunities by connecting on Facebook 
(@DramaticInquiryAcrosstheCurriculum).

Addit ional Resources
Royal Shakespeare Company?s Education Department: 
https://www.rsc.org.uk/education

Transforming Teaching and Learning with Active and Dramatic Approach: 
Engaging Students Across the Curriculum by Brian Edmiston

Drama-based Pedagogy: Activating Learning Across the Curriculum by 
Kathryn Dawson and Bridget K iger Lee

https://www.rsc.org.uk/education
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clarification, the inquiry question was introduced. After all, studying and 
understanding the prologue means knowing the end of the play before it even 
begins.

Explor ing Character Relat ionships
As a group, we next created a portrait of key characters in the play. Starting with 
Juliet at the center, characters were introduced (with a bit of background 
information about each character) one at a time and placed in the picture in 
relationship to Juliet. The group not only considered physical proximity, but also 
body language, gaze, and facial expression. Once the portrait was complete, each 
character was given lines of the text to read closely in order to decide what the lines 
suggest about how their relationship is to Juliet. The lines of text were used to shift 
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opinion on their own continuum spoke that starts at the center and moves to the 
outermost point of the standing circle space. In this case, the center of the atom is 
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Setting up the discussion through these active strategies gave participants the 
necessary background information to make text-based arguments about their level of 
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Convincing Juliet
Session participants were told they will be meeting Juliet, and to prepare for this 
meeting, were asked to write a note to Juliet, in role, about their level of advocacy. 
As Juliet, Sandy responded to the arguments made by various characters. This 
activity, Hot Seat, allowed participants to talk directly to Juliet and ask questions. 
The culmination of the sessions was the graffiti mat activity, which is a versatile 
strategy that can be used for a variety of texts. On large paper, session participants 
were asked to answer our inquiry question: ?Who is advocating for Juliet and why 
are they advocating?? Doing a collaborative response encouraged responding to 
other comments, going beyond writing (and thinking about) only their own ideas.

Ending Saturday Revitalized
Leading this session left me revitalized as a teacher? the energy in the room was 
high, participants were engaged and excited to try using dramatic inquiry in their 
classrooms? .I could not have asked for a better ending to my conference 
experience.
Hopefully, these ideas spark your curiosity about the use of dramatic inquiry and its 
possible uses in your classroom. Look for us at OCTELA next year as we continue 
to play with Shakespeare and other complex texts! You can also find out about 
additional PD opportunities by connecting on Facebook 
(@DramaticInquiryAcrosstheCurriculum).

Addit ional Resources
Royal Shakespeare Company?s Education Department: 
https://www.rsc.org.uk/education

Transforming Teaching and Learning with Active and Dramatic Approach: Engaging Students 
Across the Curriculum by Brian Edmiston
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https://www.rsc.org.uk/education
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Heid i Weber
El ement a r y  c o -Lia iso n

Power of Talk
(Part 2)

In my last column, I started a series on the ?Power of 
Talk.? I addressed the importance of setting the stage 
with environment and boundaries for effective 
classroom discourse. N ow let?s move into the next 
important part of ?setting the stage? for discourse?  
modeling and direct instruction.

M ost likely students do not enter our classrooms 
knowing how to have an effective, reciprocal 
discussion. In fact, the majority lack the most basic of 
skills. In order for a discussion to be powerful, we have 
to plan to take time to directly teach skills our students 
need. Once we establish what we should expect of the 
age/grade level we teach and consider what rules or 
boundaries we will have, we need to now turn our 
attention to HOW to make sure we teach and 
reinforce this. I know it sounds tedious, but the 
investment pays off!

Start by having ?practice conversations.? A ?fishbowl? 
strategy is a great way to get kids practicing and 
learning how to talk. Set up a space for students to be 
sitting around a small group to model. That is 3-4 
students in the middle with the rest of the class 
situated around them. If it means putting your small 
group on the floor, and everyone else sitting around in 
chairs, that is ok. This creates an audience around 
those practicing-- like watching fish swimming in a 
bowl!

N ext give the small group a focus, maybe a text you 
have just read with a guiding question or a quote or 
two. Then give the ?audience? a purpose. For 
example, I start with having my third graders watch for 
how often the model group makes eye contact with 
the person speaking. We will move on to listening for 
pauses when others speak, respectfully disagreeing, 
citing evidence and so on. Whatever the skill is you 
want to be sure students use, have the ?fish? practice it 
and the audience watch for it. Want extra 
accountability? H ave the audience make tallies for each 
time the see the focus discussion skill(s) being used. 
Direct emphasis on the skill you want students to use 
when communicating with each other is huge. (For 
more info, here?s a great video on Fishbowl as a 
Strategy).

Some students might need more intervention. This is 
where ?listening genius? strategies can come into play. 
H -E-A-R is one I use. ?H? is for ?halt?: Stop 
whatever else you are doing, end your internal 
dialogue on other thoughts, and free your mind to pay 
attention to the person speaking. ?E? is for ?engage?: 
Focus on the speaker. Use physical component, such as 
turning your head slightly so that your right ear is 
toward the speaker as a reminder to be engaged solely 
in listening. ?A? is for ?anticipate? (or acknowledge or 
attend): By looking forward to what the speaker has to 
say, you are acknowledging that you will likely learn 
something new and interesting, which will enhance 
your attention. Finally ?R? is for ?replay?: Think 
about what the speaker is saying. Analyze and 
paraphrase it in your mind or in discussion with the 
speaker and other classmates. Replaying the 
information will aid in understanding and 
remembering what you have learned. This could be 
great for the whole class? or just focusing on one 
aspect at a time for those who need it most.

Teaching students to paraphrase is helpful as readers 
but also as listeners. I find STP is a great tool. STOP 
and think about a passage you just read or a comment 
that was just made. TH IN K about what it means to 
you (connections, etc. to make it more personal). 
PARAPHRASE by restating it in our own words or 
using key words you read/heard. The goal is to not just 
focus on what you want to say next, but to work on 
actively listening for what is being said so that you can 
build upon it. When I teach students to paraphrase, it 
helps them to repeat what someone else says before 
they add their own new thoughts and ideas. This slows 
a student down to concentrate on listening as opposed 
to ?what I want to say next.?

Another tip for modeling conversational behavior that 
I find helpful is ?chat chips.? You can use this in a 
fishbowl format or to work with a small group 
independently. Here?s how it works: I give each group 
member a fixed number of ?chips? (poker chips or 
other tokens work well). Each time a member speaks, 
he or she redeems a chip. This works well as a concrete 
tool to let students know if they are dominating the 
conversation too much (they run out of chips) or if 
they need to contribute more (they still have many 
chips left).

Using ?chat chips? helps students learn about taking 
turns in a discussion as well as see how true 
conversations are reciprocal. When I use chips, a 
student is not allowed to comment if he runs out of 
chips until everyone runs out; then, if there is time, 
everyone gets the chips back and we continue the 
conversation. This is a strategy that takes practice to 
use, and while it may not run smoothly all the time, it 
is a great tactile way to have students learn some 
extremely important conversation skills.

When considering how to model and guide thinking 
with students, one of my favorites is ?on the 
surface/below the surface? thinking. Too often, 
students need help really diving deep into a text to 
infer meaning. Conversations are great to help students 
explore thinking but sometimes we need to help them 
sort their ideas. One strategy I use is to pose a question 
or idea to students to consider before coming to a 
small group discussion. Jotting down thinking on 
post- its help. When everyone brings notes to the 
group, a simple sorting activity helps not only initiate 
discussion but helps promote higher level thinking; it 
is concrete because students can move and manipulate 
thoughts that have been made visible. For younger 
students, I use a visual that we can hold up to evaluate 
thinking as we listen. As thoughts are sorted, this then 
lends itself to modeling how to look for textual 
evidence to support the thinking because ideas 
identified as ?on the surface? will have explicit support 
in a text whereas ideas identified as ?below the 
surface? will be ones where students will use clues that 
have led to an inference. Combining the physically 
sorting (or labeling) of the ideas with the text for 
evidence is helps model more abstract thinking in a 
concrete way.

Citing or using evidence is important in our standards 
and? really? in life as well. Our arguments have more 
credibility if we support claims with information we 
extract from what we read. However, before we can 
get our students to integrate citations into written 
response, practicing them in conversation is a great 
step. As a skill that students do not typically enter our 
classrooms with, being a ?text talker? is something we 
can model directly. I use something as simple as a?Call 
Out? Speech Stem to use when talking about texts. 
These stems include: ?In the text? ?, ?The author 
states? ?, and ?According to the text? ? for pulling 
out evidence. Then I use the stems ?I can infer? ?, 
?This proves...because? ?, and ?As a result? ? to 
encourage explaining how evidence supports a claim 
made. Holding these prompts when talking can help 
students be more mindful of using textual support.

Classroom conversations or discussions can, or may, 
need to take the form of a ?debate,? but when students 
do not have the skills of respectfully disagreeing this 
can be difficult. So how do you help teach your 
students to have differences of opinion without 
arguing? Try quick, simple debate topics! Select topics 
that have clear opposing sides. I recommend using less 
controversial ones for modeling such aswould you rather 
have cake or ice cream for dessert? Simple, light topics help 
students practice how to listen to what another person 
says so that they can build upon ideas. (Here are some 
made for young students). As students build skills, add 
more complex topics and gradually release your 
students onto topics that are more complex, require 
research, or are relevant to current events and 
controversies.

These are just some ways you can help your students 
build needed skills for effective discourse and 
reciprocal discussion. Remember that modeling and 
direct instruction is the key. It requires an investment 
of time to practice, but the payoff is huge! When you 
help students learn skills to be good communicators, 
you are giving them skills for life!

Want to continue the conversation?
Send your questions and feedback to Heidi at 
weberhe@lovelandschools.org
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knowing how to have an effective, reciprocal discussion. In fact, the majority lack the 
most basic of skills. In order for a discussion to be powerful, we have to plan to take time 
to directly teach skills our students need. Once we establish what we should expect of 
the age/grade level we teach and consider what rules or boundaries we will have, we need 
to now turn our attention to HOW to make sure we teach and reinforce this. I know it 
sounds tedious, but the investment pays off!

Start by having ?practice conversations.? A ?fishbowl? strategy is a great way to get kids 
practicing and learning how to talk. Set up a space for students to be sitting around a 
small group to model. That is 3-4 students in the middle with the rest of the class 
situated around them. If it means putting your small group on the floor, and everyone 
else sitting around in chairs, that is ok. This creates an audience around those 
practicing-- like watching fish swimming in a bowl!

N ext give the small group a focus, maybe a text you have just read with a guiding 
question or a quote or two. Then give the ?audience? a purpose. For example, I start 
with having my third graders watch for how often the model group makes eye contact 
with the person speaking. We will move on to listening for pauses when others speak, 
respectfully disagreeing, citing evidence and so on. Whatever the skill is you want to be 
sure students use, have the ?fish? practice it and the audience watch for it. Want extra 
accountability? H ave the audience make tallies for each time the see the focus discussion 
skill(s) being used. Direct emphasis on the skill you want students to use when 
communicating with each other is huge. (For more info, here?s a great video on Fishbowl 
as a Strategy).

Some students might need more intervention. This is where ?listening genius? strategies 
can come into play. H -E-A-R is one I use. ?H? is for ?halt?: Stop whatever else you are 
doing, end your internal dialogue on other thoughts, and free your mind to pay attention 
to the person speaking. ?E? is for ?engage?: Focus on the speaker. Use physical 
component, such as turning your head slightly so that your right ear is toward the 
speaker as a reminder to be engaged solely in listening. ?A? is for ?anticipate? (or 
acknowledge or attend): By looking forward to what the speaker has to say, you are 
acknowledging that you will likely learn something new and interesting, which will 
enhance your attention. Finally ?R? is for ?replay?: Think about what the speaker is 
saying. Analyze and paraphrase it in your mind or in discussion with the speaker and 
other classmates. Replaying the information will aid in understanding and remembering 
what you have learned. This could be great for the whole class? or just focusing on one 
aspect at a time for those who need it most.

Teaching students to paraphrase is helpful as readers but also as listeners. I find STP is a 
great tool. STOP and think about a passage you just read or a comment that was just 
made. TH IN K about what it means to you (connections, etc. to make it more personal). 
PARAPHRASE by restating it in our own words or using key words you read/heard. 
The goal is to not just focus on what you want to say next, but to work on actively 
listening for what is being said so that you can build upon it. When I teach students to 
paraphrase, it helps them to repeat what someone else says before they add their own 
new thoughts and ideas. This slows a student down to concentrate on listening as 
opposed to ?what I want to say next.?

Another tip for modeling conversational behavior that I find helpful is ?chat chips.? You 
can use this in a fishbowl format or to work with a small group independently. Here?s 
how it works: I give each group member a fixed number of ?chips? (poker chips or other 
tokens work well). Each time a member speaks, he or she redeems a chip. This works 
well as a concrete tool to let students know if they are dominating the conversation too 
much (they run out of chips) or if they need to contribute more (they still have many 
chips left).

Using ?chat chips? helps students learn about taking turns in a discussion as well as see 
how true conversations are reciprocal. When I use chips, a student is not allowed to 
comment if he runs out of chips until everyone runs out; then, if there is time, everyone 
gets the chips back and we continue the conversation. This is a strategy that takes 
practice to use, and while it may not run smoothly all the time, it is a great tactile way to 
have students learn some extremely important conversation skills.

When considering how to model and guide thinking with students, one of my favorites 
is ?on the surface/below the surface? thinking. Too often, students need help really 
diving deep into a text to infer meaning. Conversations are great to help students explore 
thinking but sometimes we need to help them sort their ideas. One strategy I use is to 
pose a question or idea to students to consider before coming to a small group discussion. 
Jotting down thinking on post- its help. When everyone brings notes to the group, a 
simple sorting activity helps not only initiate discussion but helps promote higher level 
thinking; it is concrete because students can move and manipulate thoughts that have 
been made visible. For younger students, I use a visual that we can hold up to evaluate 
thinking as we listen. As thoughts are sorted, this then lends itself to modeling how to 
look for textual evidence to support the thinking because ideas identified as ?on the 
surface? will have explicit support in a text whereas ideas identified as ?below the 
surface? will be ones where students will use clues that have led to an inference. 
Combining the physically sorting (or labeling) of the ideas with the text for evidence is 
helps model more abstract thinking in a concrete way.

Citing or using evidence is important in our standards and? really? in life as well. Our 
arguments have more credibility if we support claims with information we extract from 
what we read. However, before we can get our students to integrate citations into written 
response, practicing them in conversation is a great step. As a skill that students do not 
typically enter our classrooms with, being a ?text talker? is something we can model 
directly. I use something as simple as a?Call Out? Speech Stem to use when talking 
about texts. These stems include: ?In the text? ?, ?The author states? ?, and 
?According to the text? ? for pulling out evidence. Then I use the stems ?I can 
infer? ?, ?This proves...because? ?, and ?As a result? ? to encourage explaining how 
evidence supports a claim made. Holding these prompts when talking can help students 
be more mindful of using textual support.

Classroom conversations or discussions can, or may, need to take the form of a ?debate,? 
but when students do not have the skills of respectfully disagreeing this can be difficult. 
So how do you help teach your students to have differences of opinion without arguing? 
Try quick, simple debate topics! Select topics that have clear opposing sides. I 
recommend using less controversial ones for modeling such aswould you rather have cake or 
ice cream for dessert? Simple, light topics help students practice how to listen to what 
another person says so that they can build upon ideas. (Here are some made for young 
students). As students build skills, add more complex topics and gradually release your 
students onto topics that are more complex, require research, or are relevant to current 
events and controversies.

These are just some ways you can help your students build needed skills for effective 
discourse and reciprocal discussion. Remember that modeling and direct instruction is 
the key. It requires an investment of time to practice, but the payoff is huge! When you 
help students learn skills to be good communicators, you are giving them skills for life!

Want to continue the conversation?
Send your questions and feedback to Heidi at weberhe@lovelandschools.org
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doing, end your internal dialogue on other thoughts, and free your mind to pay attention 
to the person speaking. ?E? is for ?engage?: Focus on the speaker. Use physical 
component, such as turning your head slightly so that your right ear is toward the 
speaker as a reminder to be engaged solely in listening. ?A? is for ?anticipate? (or 
acknowledge or attend): By looking forward to what the speaker has to say, you are 
acknowledging that you will likely learn something new and interesting, which will 
enhance your attention. Finally ?R? is for ?replay?: Think about what the speaker is 
saying. Analyze and paraphrase it in your mind or in discussion with the speaker and 
other classmates. Replaying the information will aid in understanding and remembering 
what you have learned. This could be great for the whole class? or just focusing on one 
aspect at a time for those who need it most.

Teaching students to paraphrase is helpful as readers but also as listeners. I find STP is a 
great tool. STOP and think about a passage you just read or a comment that was just 
made. TH IN K about what it means to you (connections, etc. to make it more personal). 
PARAPHRASE by restating it in our own words or using key words you read/heard. 
The goal is to not just focus on what you want to say next, but to work on actively 
listening for what is being said so that you can build upon it. When I teach students to 
paraphrase, it helps them to repeat what someone else says before they add their own 
new thoughts and ideas. This slows a student down to concentrate on listening as 
opposed to ?what I want to say next.?

Another tip for modeling conversational behavior that I find helpful is ?chat chips.? You 
can use this in a fishbowl format or to work with a small group independently. Here?s 
how it works: I give each group member a fixed number of ?chips? (poker chips or other 
tokens work well). Each time a member speaks, he or she redeems a chip. This works 
well as a concrete tool to let students know if they are dominating the conversation too 
much (they run out of chips) or if they need to contribute more (they still have many 
chips left).

Using ?chat chips? helps students learn about taking turns in a discussion as well as see 
how true conversations are reciprocal. When I use chips, a student is not allowed to 
comment if he runs out of chips until everyone runs out; then, if there is time, everyone 
gets the chips back and we continue the conversation. This is a strategy that takes 
practice to use, and while it may not run smoothly all the time, it is a great tactile way to 
have students learn some extremely important conversation skills.

When considering how to model and guide thinking with students, one of my favorites 
is ?on the surface/below the surface? thinking. Too often, students need help really 
diving deep into a text to infer meaning. Conversations are great to help students explore 
thinking but sometimes we need to help them sort their ideas. One strategy I use is to 
pose a question or idea to students to consider before coming to a small group discussion. 
Jotting down thinking on post- its help. When everyone brings notes to the group, a 
simple sorting activity helps not only initiate discussion but helps promote higher level 
thinking; it is concrete because students can move and manipulate thoughts that have 
been made visible. For younger students, I use a visual that we can hold up to evaluate 
thinking as we listen. As thoughts are sorted, this then lends itself to modeling how to 
look for textual evidence to support the thinking because ideas identified as ?on the 
surface? will have explicit support in a text whereas ideas identified as ?below the 
surface? will be ones where students will use clues that have led to an inference. 
Combining the physically sorting (or labeling) of the ideas with the text for evidence is 
helps model more abstract thinking in a concrete way.

Citing or using evidence is important in our standards and? really? in life as well. Our 
arguments have more credibility if we support claims with information we extract from 
what we read. However, before we can get our students to integrate citations into written 
response, practicing them in conversation is a great step. As a skill that students do not 
typically enter our classrooms with, being a ?text talker? is something we can model 
directly. I use something as simple as a?Call Out? Speech Stem to use when talking 
about texts. These stems include: ?In the text? ?, ?The author states? ?, and 
?According to the text? ? for pulling out evidence. Then I use the stems ?I can 
infer? ?, ?This proves...because? ?, and ?As a result? ? to encourage explaining how 
evidence supports a claim made. Holding these prompts when talking can help students 
be more mindful of using textual support.

Classroom conversations or discussions can, or may, need to take the form of a ?debate,? 
but when students do not have the skills of respectfully disagreeing this can be difficult. 
So how do you help teach your students to have differences of opinion without arguing? 
Try quick, simple debate topics! Select topics that have clear opposing sides. I 
recommend using less controversial ones for modeling such aswould you rather have cake or 
ice cream for dessert? Simple, light topics help students practice how to listen to what 
another person says so that they can build upon ideas. (Here are some made for young 
students). As students build skills, add more complex topics and gradually release your 
students onto topics that are more complex, require research, or are relevant to current 
events and controversies.

These are just some ways you can help your students build needed skills for effective 
discourse and reciprocal discussion. Remember that modeling and direct instruction is 
the key. It requires an investment of time to practice, but the payoff is huge! When you 
help students learn skills to be good communicators, you are giving them skills for life!

Want to continue the conversation?
Send your questions and feedback to Heidi at weberhe@lovelandschools.org
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chips left).

Using ?chat chips? helps students learn about taking turns in a discussion as well as see 
how true conversations are reciprocal. When I use chips, a student is not allowed to 
comment if he runs out of chips until everyone runs out; then, if there is time, everyone 
gets the chips back and we continue the conversation. This is a strategy that takes 
practice to use, and while it may not run smoothly all the time, it is a great tactile way to 
have students learn some extremely important conversation skills.

When considering how to model and guide thinking with students, one of my favorites 
is ?on the surface/below the surface? thinking. Too often, students need help really 
diving deep into a text to infer meaning. Conversations are great to help students explore 
thinking but sometimes we need to help them sort their ideas. One strategy I use is to 
pose a question or idea to students to consider before coming to a small group discussion. 
Jotting down thinking on post- its help. When everyone brings notes to the group, a 
simple sorting activity helps not only initiate discussion but helps promote higher level 
thinking; it is concrete because students can move and manipulate thoughts that have 
been made visible. For younger students, I use a visual that we can hold up to evaluate 
thinking as we listen. As thoughts are sorted, this then lends itself to modeling how to 
look for textual evidence to support the thinking because ideas identified as ?on the 
surface? will have explicit support in a text whereas ideas identified as ?below the 
surface? will be ones where students will use clues that have led to an inference. 
Combining the physically sorting (or labeling) of the ideas with the text for evidence is 
helps model more abstract thinking in a concrete way.

Citing or using evidence is important in our standards and? really? in life as well. Our 
arguments have more credibility if we support claims with information we extract from 
what we read. However, before we can get our students to integrate citations into written 
response, practicing them in conversation is a great step. As a skill that students do not 
typically enter our classrooms with, being a ?text talker? is something we can model 
directly. I use something as simple as a?Call Out? Speech Stem to use when talking 
about texts. These stems include: ?In the text? ?, ?The author states? ?, and 
?According to the text? ? for pulling out evidence. Then I use the stems ?I can 
infer? ?, ?This proves...because? ?, and ?As a result? ? to encourage explaining how 
evidence supports a claim made. Holding these prompts when talking can help students 
be more mindful of using textual support.

Classroom conversations or discussions can, or may, need to take the form of a ?debate,? 
but when students do not have the skills of respectfully disagreeing this can be difficult. 
So how do you help teach your students to have differences of opinion without arguing? 
Try quick, simple debate topics! Select topics that have clear opposing sides. I 
recommend using less controversial ones for modeling such aswould you rather have cake or 
ice cream for dessert? Simple, light topics help students practice how to listen to what 
another person says so that they can build upon ideas. (Here are some made for young 
students). As students build skills, add more complex topics and gradually release your 
students onto topics that are more complex, require research, or are relevant to current 
events and controversies.

These are just some ways you can help your students build needed skills for effective 
discourse and reciprocal discussion. Remember that modeling and direct instruction is 
the key. It requires an investment of time to practice, but the payoff is huge! When you 
help students learn skills to be good communicators, you are giving them skills for life!

Want to continue the conversation?
Send your questions and feedback to Heidi at weberhe@lovelandschools.org
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what we read. However, before we can get our students to integrate citations into written 
response, practicing them in conversation is a great step. As a skill that students do not 
typically enter our classrooms with, being a ?text talker? is something we can model 
directly. I use something as simple as a?Call Out? Speech Stem to use when talking 
about texts. These stems include: ?In the text? ?, ?The author states? ?, and 
?According to the text? ? for pulling out evidence. Then I use the stems ?I can 
infer? ?, ?This proves...because? ?, and ?As a result? ? to encourage explaining how 
evidence supports a claim made. Holding these prompts when talking can help students 
be more mindful of using textual support.

Classroom conversations or discussions can, or may, need to take the form of a ?debate,? 
but when students do not have the skills of respectfully disagreeing this can be difficult. 
So how do you help teach your students to have differences of opinion without arguing? 
Try quick, simple debate topics! Select topics that have clear opposing sides. I 
recommend using less controversial ones for modeling such aswould you rather have cake or 
ice cream for dessert? Simple, light topics help students practice how to listen to what 
another person says so that they can build upon ideas. (Here are some made for young 
students). As students build skills, add more complex topics and gradually release your 
students onto topics that are more complex, require research, or are relevant to current 
events and controversies.

These are just some ways you can help your students build needed skills for effective 
discourse and reciprocal discussion. Remember that modeling and direct instruction is 
the key. It requires an investment of time to practice, but the payoff is huge! When you 
help students learn skills to be good communicators, you are giving them skills for life!

Want to continue the conversation?
Send your questions and feedback to Heidi at weberhe@lovelandschools.org
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Send your questions and feedback to Heidi at weberhe@lovelandschools.org



SPEAKING 
AND 

LISTENING:
OCTELA'S PODCAST

     
Let me start by saying, I?m an avid podcast 
listener. I know that?s not exactly revelatory, or 
even an interesting way to start a piece of writing, 
but just being an avid podcast listener is where 
the seed of this idea came from. Specifically, it 
came from being an avid pedagogy podcast 
listener...and, I suppose, wishing there were more 
teaching podcasts who interviewed my favorite 
ELA teachers and teacher-writers.

N ow that I really think about it, this idea also 
came from wishing the interviewer would ask 
teachers things that I wanted to know.

For example:
- I want to know how Lester Laminack came 

up with the idea for ?Best Friend Books.?
- I want to know what Smokey Daniels is 

curious about.
- I want to know what kind of planner 

Penny K ittle uses.
- I want to know what it looks like in Allison 

M archetti?s and Rebekah O?Dell?s 
classrooms on a daily basis.

I also want to hear more from these (and many 
other teachers) about what kinds of things they 
are working on next.

That?s not all, of course. I want to dig deeper 
with these teachers and teacher writers into their 
views on ELA best practices.

But...alas, I?m always too shy to ask or email 
these questions...that is, until now.

Welcom e to OCT ELA?s Speaking 
and L istening Podcast!

The mission of this podcast is to further 
OCTELA?s mission, which includes:

- promoting best practice and teacher 
leadership,

- advocating for fair and appropriate 
education policy,

- providing resources and quality professional 
development that support diverse literacies, 
classrooms and students.

This podcast is one more way we can connect 
with you to do all this.

This season, you can look forward to interviews 
with teacher-writers including Lester Laminack, 
Allison M archetti and Rebekah O?Dell, Barry 
Lane, Penny K ittle, Tanny M cGregor, Ralph 
Fletcher, Kate and M aggie Roberts, and more! 
We?ll also be featuring interviews with some of 
OCTELA?s best and brightest minds!

Our first episode was released as a sneak preview 
at our OCTELA Spring Conference. If you 
haven?t already checked it out (link below), I 
highly recommend it.This episode is particularly 
special, because the person I interviewed wrote 
the book we?ll be studying as part of this year?s 
OCTELA Summer Book Study. In this, the first 
episode of OCTELA?s Speaking and Listening 
podcast, I interview H arvey ?Smokey? Daniels, 
and, among other things, we?ll be discussing is his 
newest book: The Curious Classroom.

Check out this sneak preview episode by clicking 
here!

This episode, along with our second episode of 
the season, will be made more widely available on 
Wednesday, April 4, 2018!

Thanks for reading...and listening!

Noah Waspe 
M iddl e Sc ho ol  Lia iso n

https://soundcloud.com/octela/speaking-and-listening-podcast-sneak-preview-episode
mailto:noah.waspe@gmail.com
mailto:noah.waspe@gmail.com
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For example:
- I want to know how Lester Laminack came up with the idea for ?Best 

Friend Books.?
- I want to know what Smokey Daniels is curious about.
- I want to know what kind of planner Penny K ittle uses.
- I want to know what it looks like in Allison M archetti?s and Rebekah 

O?Dell?s classrooms on a daily basis.

I also want to hear more from these (and many other teachers) about what kinds 
of things they are working on next.

That?s not all, of course. I want to dig deeper with these teachers and teacher 
writers into their views on ELA best practices.

But...alas, I?m always too shy to ask or email these questions...that is, until now.

Welcom e to OCT ELA?s Speaking and L istening 
Podcast!

The mission of this podcast is to further OCTELA?s mission, which includes:
- promoting best practice and teacher leadership,

- advocating for fair and appropriate education policy,
- providing resources and quality professional development that support 

diverse literacies, classrooms and students.

This podcast is one more way we can connect with you to do all this.

This season, you can look forward to interviews with teacher-writers including 
Lester Laminack, Allison M archetti and Rebekah O?Dell, Barry Lane, Penny 
K ittle, Tanny M cGregor, Ralph Fletcher, Kate and M aggie Roberts, and more! 
We?ll also be featuring interviews with some of OCTELA?s best and brightest 
minds!

Our first episode was released as a sneak preview at our OCTELA Spring 
Conference. If you haven?t already checked it out (link below), I highly 
recommend it.This episode is particularly special, because the person I 
interviewed wrote the book we?ll be studying as part of this year?s OCTELA 
Summer Book Study. In this, the first episode of OCTELA?s Speaking and 
Listening podcast, I interview H arvey ?Smokey? Daniels, and, among other 
things, we?ll be discussing is his newest book: The Curious Classroom.

Check out this sneak preview episode by clicking here!

This episode, along with our second episode of the season, will be made more 
widely available on Wednesday, April 4, 2018!

Thanks for reading...and listening!

https://soundcloud.com/octela/speaking-and-listening-podcast-sneak-preview-episode


- advocating for fair and appropriate education policy,
- providing resources and quality professional development that support 

diverse literacies, classrooms and students.
This podcast is one more way we can connect with you to do all this.

This season, you can look forward to interviews with teacher-writers including 
Lester Laminack, Allison M archetti and Rebekah O?Dell, Barry Lane, Penny 
K ittle, Tanny M cGregor, Ralph Fletcher, Kate and M aggie Roberts, and more! 
We?ll also be featuring interviews with some of OCTELA?s best and brightest 
minds!
Our first episode was released as a sneak preview at our OCTELA Spring 
Conference. If you haven?t already checked it out (link below), I highly 
recommend it.This episode is particularly special, because the person I 
interviewed wrote the book we?ll be studying as part of this year?s OCTELA 
Summer Book Study. In this, the first episode of OCTELA?s Speaking and 
Listening podcast, I interview H arvey ?Smokey? Daniels, and, among other 
things, we?ll be discussing is his newest book: The Curious Classroom.

Check out this sneak preview episode by clicking here!

This episode, along with our second episode of the season, will be made more 
widely available on Wednesday, April 4, 2018!

Thanks for reading...and listening!

https://soundcloud.com/octela/speaking-and-listening-podcast-sneak-preview-episode


Pat t ie Niese- 
BCT BA  Lia iso n

Student Recom m endation

I?ve been a fan of M arie Lu?s ever since I read 
Legend.Her writing style is fast paced and 
action packed.It?s perfect for those students 
who are serial book readers. I had a student 
borrow this book only to bring it back the next 
day gushing about how great it was and how 
she finished it in one night.N ow, this was a 
strong reader just looking for a good book, but 
my kids who are reluctant to stick with a book 
that?s over 300 pages will still find it engaging 
and fast paced.

The plot of this book is reminiscent of Ready 
Player One by Ernest Cline. In Warcross the 
protagonist is a hacker/ bounty hunter/ game 
player that gets unexpectedly invited to play in 
the championships. The world that Lu builds is 
completely unique, it involves some intrigue 
and coding, though you don?t have to be a 
die-hard computer person to enjoy it.The 
main character is strong and fully 
developed.You know who she is from the 
beginning. M y one caveat is that it is a 
cliffhanger but I can?t wait to read the sequel.

Professional Recom m endation  

 

This book focuses on arguments that are both 
born digital and created specifically with digital 
content and digital audiences in mind.The idea 
that there are unique aspects to digital 
argumentation was one that never crossed my 
mind.The opening chapter includes a strong 
rationale for teaching digital arguments 
specifically, which may come in handy. This 
text breaks down the arguments by type: Born 
digital, digital platform, infographics, video, 
and social media.It also includes a section 
specifically on coaching students for both 
analyzing and creating in this format.I really 
enjoyed this book and found it useful.
In looking at argumentation, there are 
additional strategies that digital argumentation 
have rather than your traditional argument. 
Both require an understanding of claim data, 
warrant, but digital texts have things are 
unique to the format. For example, using links 
as part of the argument to allow the structure 
of an argument to flow more naturally while 
still having support that ?proves? your point. 
The use of image as support is more readily 
available than in traditional argument. The way 
a digital argument uses evidence and creates its 
claims can be the same, but more often, 
not.This text not only gives great examples and 
practical ways to address this new style, but also 
ways to help students as they navigate digital 
texts.

T IM E FOR BOOKS--
REVIEWS FOR ALL

mailto:pniese3300@columbus.k12.oh.us
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borrow this book only to bring it back the next day gushing about how great it was and 
how she finished it in one night.N ow, this was a strong reader just looking for a good 
book, but my kids who are reluctant to stick with a book that?s over 300 pages will still 
find it engaging and fast paced.

The plot of this book is reminiscent of Ready Player One by Ernest Cline. In Warcross the 
protagonist is a hacker/ bounty hunter/ game player that gets unexpectedly invited to play 
in the championships. The world that Lu builds is completely unique, it involves some 
intrigue and coding, though you don?t have to be a die-hard computer person to enjoy 
it.The main character is strong and fully developed.You know who she is from the 
beginning. M y one caveat is that it is a cliffhanger but I can?t wait to read the sequel.

Professional Recom m endation  

 

This book focuses on arguments that are both born digital and created specifically with 
digital content and digital audiences in mind.The idea that there are unique aspects to 
digital argumentation was one that never crossed my mind.The opening chapter includes a 
strong rationale for teaching digital arguments specifically, which may come in handy. 
This text breaks down the arguments by type: Born digital, digital platform, infographics, 
video, and social media.It also includes a section specifically on coaching students for both 
analyzing and creating in this format.I really enjoyed this book and found it useful.
In looking at argumentation, there are additional strategies that digital argumentation have 
rather than your traditional argument. Both require an understanding of claim data, 
warrant, but digital texts have things are unique to the format. For example, using links as 
part of the argument to allow the structure of an argument to flow more naturally while 
still having support that ?proves? your point. The use of image as support is more readily 
available than in traditional argument. The way a digital argument uses evidence and 
creates its claims can be the same, but more often, not.This text not only gives great 
examples and practical ways to address this new style, but also ways to help students as they 
navigate digital texts.



This book focuses on arguments that are both born digital and created specifically with 
digital content and digital audiences in mind.The idea that there are unique aspects to 
digital argumentation was one that never crossed my mind.The opening chapter includes a 
strong rationale for teaching digital arguments specifically, which may come in handy. 
This text breaks down the arguments by type: Born digital, digital platform, infographics, 
video, and social media.It also includes a section specifically on coaching students for both 
analyzing and creating in this format.I really enjoyed this book and found it useful.
In looking at argumentation, there are additional strategies that digital argumentation have 
rather than your traditional argument. Both require an understanding of claim data, 
warrant, but digital texts have things are unique to the format. For example, using links as 
part of the argument to allow the structure of an argument to flow more naturally while 
still having support that ?proves? your point. The use of image as support is more readily 
available than in traditional argument. The way a digital argument uses evidence and 
creates its claims can be the same, but more often, not.This text not only gives great 
examples and practical ways to address this new style, but also ways to help students as they 
navigate digital texts.



Meet Melissa Charles, a Peer Assistance Review 
Consultant:  Mentor and Coach, Evaluator Educator.  

What is your favor ite par t of teaching?
M y favorite part of teaching is the anticipation that 
comes when I have prepared my classroom to bring 
together resources that interest students.Students are 
engaged with text that they have connection with and 
feel validated when I know what resources to use as 
support. The key is in making it relate to their life today. 
They relax and enjoy learning. They are eager to explore 
and discuss. Their minds grow and I get to witness it. 
This is my love.

D o you have a least favor ite par t? I f so, please 
descr ibe.  
Student trauma changes the way a child?s brain operates 
and processes. When traumatized students come to me, 
they tend to believe they cannot achieve what they want.

M EM BER SPOTLIGHT



Each year I have had large groups of students who live this experience. Their lack of 
belief in their own capabilities is disheartening to me as a teacher.

Other than teaching content, what do you see as your m ost 
im por tant role as an educator?
It is important for me to help students problem solve. English Language Arts is a 
critical class to help this skill to evolve. They need to know how to recognize a 
problem, how to learn or create options for solving this dilemma, and how to find 
the strength to believe in themselves to solve it on their own. This happens daily in 
an ELA classroom. It shows up in how to work collaboratively, how to find the 
answers in a text, how to keep track of grades, how to get help respectfully, and 
how to predict possible outcomes. Wherever they go in their lives, these skills will 
prepare them to succeed.

What has been your biggest success as an educator? Your biggest 
struggle?
Years ago, I completed my N ational Board Certification. The process was grueling 
but it forced me to reflect on teaching as a profession and look closely at how I am 
assessing and measuring student learning. This inspired me to look for other 
grading strategies, and I found the Standard Based Grading Theory via R ick 
Wormeli. This grading theory made so much sense to me because I was bothered 
by the averaging of grades rather than standard specific assessment. I began to 
implement standard based grading into my high school classroom. I was one of 
three teachers in a school of 60+ teachers to implement this. I received complaints 
about students having to work extra time and when the inflexible scheduling could 



not adapt to extra time. Students had to continue working if they did not learn the 
skill rather than accept a zero. They worked the hardest I have ever seen high school 
students work ? and they weren?t even being graded yet! They were practicing! I 
would ask them if they were ready to take the final assessment for a grade and they 
would respond ?Can I do one more practice round just to be sure I got this, M s. 
Charles?? Grades began to truly reflect their specific skill levels and students took 
ownership of their own knowledge and made decisions about what they did and did 
not know.This was one of my most significant successes as well as struggles.

Why are you a m em ber of OCT ELA?Please descr ibe som e of the 
benefits you see in being a m em ber of the organizat ion.
I presented at last year?s OCTELA Conference ?ELA in the Real World.? This was 
a N ational Board presentation I had done for teachers in my own district. M y job as 
a PAR consultant asks that we lead Professional Development within the district 
and bring connections from the community into our district as well. OCTELA 
proved to be a fantastic opportunity to present to teachers from all over Ohio and 
network with others outside my district as well. Through a young lady I met at 
OCTELA, Columbus City Schools has linked with The Family Safety and Healing 
Organization that has come and done numerous trainings with our new teachers. 
Our office has utilized this amazing organization to provide information on a new 
initiative to create a Trauma Informed community. In addition to these external 
resources, I attended several sessions and learned other techniques in the classroom 
to help engage. I have received resources from OCTELA that have been passed on 
to new teachers as well as veterans. OCTELA has been an extremely helpful 
resource to me as an English teacher and PAR Consultant.



D escr ibe your favor ite teaching resource AN D /OR share a t ip for 
other teachers.

M USIC, M USIC and more M USIC. There are few songs that would not link in 
some way to text in an ELA classroom. Music is a powerful tool that can be used to 
regulate student temperament and emotion. Children find a voice in their music 
and if you can tap into this, your rapport can become strong because, in a sense, 
they feel that you see and hear them. I give music surveys at the beginning of the 
year. I listen to multiple channels they prefer in my own time. I try to utilize the 
genre that my students listen to ? finding the appropriate songs within their own 
genre choices. When I connect standards to songs, I have found that students 
remember these skills when they listen to the song outside of the classroom. They 
laugh about it and so do I-  for a different reason. The repetition of this memory is 
building a neural pathway they don?t even know ?haha! M any times, I have found 
that when I ask who remembers what an allusion is, I get ?wasn?t that when they 
connected to M artin Luther K ing, Jr. in that one song? as their answer.

What are you cur rently reading?
I am currently reading Wild by Cheryl Strayed



M ar gar et  Bl ev ins
 Tr easur er

M argaret Blevins is OCT ELA?s Treasurer. T his is a 
daunting responsibi l i t y that takes patience, 
attent ion to detail, t im e, and strength. All of these 
character ist ics have been honed by M argaret?s 
dedicat ion first to her teaching career, followed by 
her love for this organizat ion- -som ething from  
which we have all benefited. In our Executive 
Board Spotl ight, M argaret shares what has 
im pacted her m ost as an educator and keeps her
m otivated today.

Where did you teach, how long were you in the classroom, and 
what was your educational focus? What is your role today?

I have been in an Ohio classroom for over 50 years. I 
began teaching language arts in the fall of 1966 in the 
Wynford Local School District in Crawford County, 
Ohio. I was assigned to the M t. Z ion 7-8 English 
position. From 1971 through the spring of 1973, I taught 
general science in the M arion City Schools. In the fall of 
1973, I began as a substitute in the Adams County/Ohio 

 Valley Local School District. Ohio Valley hired me to 
teach language arts at West Union H igh School in 1974, 
and I was full time teacher through 2011. I took one year 
off and then went back as a 7-8 reading tutor. I work 
three days per week. At West Union H igh, over the 
years, I taught all levels of language arts, some electives, 
and even AP English. M y focus has always been ?reading 
first makes a better writer.? Over the years, I also served 
periodically as an adjunct faculty member for Southern 
State Community College, M aysville Community 
College, and OU Chillicothe. In my spare time, I 
volunteer for various literacy causes.

What did you do for your students that they benefited from the 
most?

I prepared them for college and any job that required 
strong oral and written language skills. I taught them that 
everyone is important, and everyone has a voice. Even 
when I did not agree with some of them, I still listened 
and respected their right to express their opinions. I also 
taught them that no one can escape the need to read 
forever.

What experience has had the most impact on you as an educator?

Continuous professional improvement and growth has 
most impacted me as an educator. It began for me back in 
the late 1960s when, as a very young teacher, I was 
chosen to attend an OEA-sponsored instructional 
program in Cleveland, and I was privileged to visit the 
classrooms of other teachers. Since then, I have seized 
every opportunity I could find and afford to upgrade my 
skills as a teacher. OCTELA and N CTE conferences, 
N ational Board Certification, and the Ohio Writing 
Project at M iami University have been major sources and 
experiences for me.

As the OCTELA treasurer, you have been responsible for 
keeping our organization fiscally sound for many years and have 
seen trends. What is your biggest hope and goal for the future of 
OCTELA?

M y biggest hopes for the future of OCTELA is that we 
remain relevant; that we continue our mission to serve all 
Ohio?s language arts teachers, PreK-College, and, 
thereby, improve the success of all students; and that we 
endeavor to seek strong, aspiring leaders to guide us into 
a challenging future. I also hope our leaders will continue 
to be prudent stewards of OCTELA?s financial and 
human resources. M y biggest goal is to help keep 
OCTELA financially stable and protect its status as a 
nonprofit organization and an affiliate of N CTE.

 

EXECUTIVE BOARD 
SPOTLIGHT

mailto:nickles@ohio.edu
mailto:nickles@ohio.edu


Valley Local School District. Ohio Valley hired me to teach language arts at West 
Union H igh School in 1974, and I was full time teacher through 2011. I took one 
year off and then went back as a 7-8 reading tutor. I work three days per week. At 
West Union H igh, over the years, I taught all levels of language arts, some electives, 
and even AP English. M y focus has always been ?reading first makes a better 
writer.? Over the years, I also served periodically as an adjunct faculty member for 
Southern State Community College, M aysville Community College, and OU 
Chillicothe. In my spare time, I volunteer for various literacy causes.

What did you do for your students that they benefited from the most?

I prepared them for college and any job that required strong oral and written 
language skills. I taught them that everyone is important, and everyone has a voice. 
Even when I did not agree with some of them, I still listened and respected their 
right to express their opinions. I also taught them that no one can escape the need 
to read forever.

What experience has had the most impact on you as an educator?

Continuous professional improvement and growth has most impacted me as an 
educator. It began for me back in the late 1960s when, as a very young teacher, I 
was chosen to attend an OEA-sponsored instructional program in Cleveland, and I 
was privileged to visit the classrooms of other teachers. Since then, I have seized 
every opportunity I could find and afford to upgrade my skills as a teacher. 
OCTELA and N CTE conferences, N ational Board Certification, and the Ohio 



Writing Project at M iami University have been major sources and experiences for 
me.

As the OCTELA treasurer, you have been responsible for keeping our organization fiscally 
sound for many years and have seen trends. What is your biggest hope and goal for the future of 
OCTELA?

M y biggest hopes for the future of OCTELA is that we remain relevant; that we 
continue our mission to serve all Ohio?s language arts teachers, PreK-College, and, 
thereby, improve the success of all students; and that we endeavor to seek strong, 
aspiring leaders to guide us into a challenging future. I also hope our leaders will 
continue to be prudent stewards of OCTELA?s financial and human resources. M y 
biggest goal is to help keep OCTELA financially stable and protect its status as a
nonprofit organization and an affiliate of N CTE.

 



OCT ELA recognized following educators at the annual spr ing conference last 
m onth.  We sincerely appreciate their contr ibut ions and dr ive within the field 
of education.  

Outstanding English Language Ar ts Educators

Alesha Trudell--Elementary
Chris Wagner --H igh School

Dr. Cheryl Conrad DoBroka --College
Dr. Patrick Thomas -- College

Pat Bjerstedt--Special Distinction

D r. Cindy Bowm an Presentat ion Endowm ent
Shawna Coppola

Bonnie Cham bers Grants

Kristine Gillespie 
Erika Reynolds 

Information (and nomination forms!) for each recognition can be found at 
https://www.octela.org/awards/

REVITALIZIN G THE WORLD 
OF TEACH IN G

https://www.octela.org/awards/
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Information (and nomination forms!) for each recognition can be found at 
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The OCTELA newsletter is published throughout the year and distributed to OCTELA members. Articles 
cover events and topics of interest to OCTELA members and English Language Arts educators at large. If you 

have information you think would enliven or inform our audience, please submit it to the editor via mail or email. 

Ohio Voices
Karla Hayslett, Editor

1209 Heather Run
Wilmington, OH 45177

Email:  octela@gmail.com
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