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 President 's Welcom e
  
Dear Colleagues:  

I hope you?ve had a wonderful start to the 
school year. It?s hard to believe that we are 
almost halfway through the year. If you 
haven?t had the opportunity to register for 
the conference yet, I would like to take 
the opportunity to highlight our keynote 
speakers this year.  

The conference will kick off with a 
session by Dr. Alfred W. Tatum. Dr. 
Tatum is an associate professor at the 
University of I llinois at Chicago. He also 
serves as Director of the U IC Reading 
Clinic where he hosts an annual African 
American Adolescent M ale Summer 
Literacy Institute. He has authored more 
than 25 publications on the topics of 
adolescent literacy, teacher professional

development in urban middle schools and 
high schools, and the literacy 
development of African American 
adolescent males.  

The Friday luncheon will feature M arc 
Tyler N obleman. M arc is the author of 
Bill the Boy Wonder: The Secret Co-Creator 
of Batman (which changed history, 
inspiring the unprecedented, critically 
acclaimed Hulu documentary Batman & 
Bill), Boys of Steel: The Creators of 
Superman, Thirty Minutes Over Oregon: A 
Japanese Pilot?s World War II Story, Fairy 
Spell: How Two Girls Convinced the World 
That Fairies Are Real, The Chupacabra Ate 
the Candelabra, and Brave Like My Brother. 

Saturday will begin with a currently 
anonymous blogger who teaches middle 
school English in Houston and blogs 
about her teaching life. Love, Teach has 
had her writing and interviews featured in 
the Washington Post, N PR?s Morning 
Edition, and N ational Geographic online. 
She is currently working on a book with 
Avery Press for anticipated publication in 
2019. 

Finally, Dave Stuart will be joining us for 
the Saturday luncheon. Dave was 
originally scheduled to speak at the 
conference in 2017; however, last minute 
circumstances prevented his ability to 
attend the conference. Dave is currently a 
high school teacher in Cedar Springs, M I. 
He writes about teaching at his blog, 
DaveStuartJr.com, which is read by over 
35,000 colleagues each month. H is book, 
These 6 Things: How to Focus Your Teaching 
on What Matters Most, is an impassioned, 
practical plea for teachers to do fewer 
things with greater focus so they and their 
students can flourish long term.
 
We look forward to seeing you at the 
conference M arch 1-2, 2019 at the 
DoubleTree Hotel in Worthington, Ohio. 
There will be over 100 breakout sessions 
for you to choose from, and graduate 
credit will be available as well.  

You can register for the conference at 
https://www.octela.org/conference/ 
registration/. If you have additional 
questions about the conference, you can 
check out our FAQ section which should 
answer most of your questions 
https://www.octela.org/conference/ 
conference-faq/, and if you still can?t find 
what you need, please contact our 
conference chair Jen Baker at  
conference_chair@octela.org.  

Sincerely,  
  
Joshua Younge 
President, OCTELA 
  
   

Jo shua  Yo unge
OCT ELA  Pr esident
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N CTE Position Statements
The N CTE Executive Committee reviewed and voted to approve 
revisions and updates on two official position statements during its 
N ovember meeting, held at the 2018 Annual Convention.  These 
statements, previewed below, were reviewed and revised by N CTE 
members who are subject matter experts in their respective areas.

Thirteen position statements were revised this year.  Position 
statements represent the values and practices the Council considers 
important in the teaching and learning of English language arts.  
Statements like these help members explain why they do what they do 
and help push for changes where changes need to be made. 

 
Understanding and Teaching Wr it ing: Guiding Pr inciples

Category: Writing

This statement, formerly known as Teaching Composition: A Position 
Statement (1985), was revised in November 2018 with the new title 
Understanding and Teaching Writing: Guiding Principles.
 
Overview

The statement is organized into three sections that outline, in broad 
strokes, what the research literature tells us about writing and the 
teaching of writing. Each section of this statement provides a brief 
definition of principles for understanding and teaching writing and 
provides resources for additional information. The statement 
concludes with implications for teachers of writing (and writers) based 
on the principles. 

Please visit N CTE for the entire statement.

 
Expanding Oppor tunit ies: Academ ic Success for Culturally 
and L inguist ically D iverse Students

Category: Diversity

In 1986 the Task Force on Racism and Bias in the Teaching of English 
prepared the position statement Expanding Opportunities: Academic Success for 
Culturally and Linguistically Diverse Students. The statement advanced an 
asset-based approach to supporting the academic success of culturally and 
linguistically diverse students. Specifically, the statement highlighted effective 
teaching strategies to support the academic success of culturally and linguistically 
diverse learners, as well as provided recommendations to improve curriculum 
development, pedagogy, and policy. A committee of English educators has 
updated this 1986 statement to offer suggestions that reflect the field?s evolved 
understandings of how to support culturally and linguistically diverse learners.
 
Purpose

Over the past three decades, classroom teachers, literacy researchers, 
and teacher educators have contributed to an evolving body of 
literature about high-quality models for teaching culturally and 
linguistically diverse students that places students, their life histories, 
and cultural ways of knowing at the center of the curriculum. This 
literature finds an anchor in language, literacy, and social change 
(Blackburn & Schultz, 2015; K inloch, Burkhard, & Penn, 2017) 
multicultural education (Banks, 2014; Sleeter, 2017), culturally 
responsive/relevant/sustaining pedagogies (Gay, 1990; 
Ladson-Billings, 1995; Paris, 2011), critical literacy (hooks, 1994; 
K irkland, 2013; Winn, 2011), multicultural children?s literature 
(DeN icolo & Franquiz, 2006; H addix & Price-Dennis, 2016; Sims 
Bishop, 1990); bilingual education (Flores & Rosa, 2015; García, 
2008), racial literacy (Wetzel & Rogers, 2006; Sealey-Ruiz, 2011; 
Skerrett, 2011), linguistics in education (Ball, 2009; H addix, 2016), 
digital literacies (Price-Dennis, 2016; Seglem & Garcia, 2015; 
Vasudevan, Schultz, & Bateman, 2010), and composition and rhetoric 
(Inoue, 2015; Gilyard, 1999; Royster & Williams, 1999). Across this 
literature we find examples of self-reflexive practices that work against 
racial, cultural, and linguistic inequities that manifest across 
socioeconomically diverse communities.

Specifically, as educators continue to raise questions about how to 
leverage the cultural wealth and community-based literacies of 
culturally and linguistically diverse learners in ways that showcase 
their verbal dexterity, multimodal ways of knowing, textual analysis, 
racial literacy, criticality, and multiple perspectives, we must advocate 
for better preparation of teachers, deep and meaningful connections to 
culturally and linguistically diverse learners, and culturally responsive 
assessments that capture the literacy practices these students bring to 
the classroom. With this in mind, the authors of this statement offer 
the following suggestions within three broad categories that position 
diversity as a strength that encapsulates the ideals of equity, promotes 
democratic education, and advocates for humanizing approaches to 
teaching and learning.

Please visit N CTE for the entire statement. 
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                   Takeaways

It?s been said that the more things change, the more they stay the 
same. While I may not agree with this sentiment in every arena, it 
often holds true in public education. In 2016, after teaching in Ohio 
public schools for fifteen years, ten of those years with the Cincinnati

Public School (CPS) district at Withrow University H igh School, I 
moved to Pennsylvania and joined the School District of Philadelphia 
(SDP) as an English teacher at Kensington H igh School. As 
quantifiable reasons go, there was none for my move. I didn?t get 
married, didn?t enroll in a graduate program, and didn?t have to look 
for new work. Rather, I had lived in Ohio for most of my life, and in 
Cincinnati for all of my professional life, and I felt compelled to see 
what that life could look like if it were lifted up and transplanted to 
new pastures - not necessarily greener fields, but definitely different 
ones. 

The last two and half years have been a sort of grand adventure, filled 
with the kinds of highs and lows we all experience in our daily lives, 
and especially as educators working with devilishly delightful and 
often marvelously maddening schoolchildren. Asked to consider what 
I?ve learned and observed as a result of this big leap to a new location,

I offer you the following big three takeaways.

Community Is Key

I worked at Withrow for ten years, and although I knew that I?d miss 
my friends when I left, I had N O idea how much I?d miss the 
institutional knowledge that comes from working in a school 
community for a long time. The first semester at my new school was 
made difficult by how much I didn?t know - from what AN Y 
acronym meant (and as you know, in education we are ALL about the 
acronyms), to where to find replacement toner for the copier, or who 
the go-to staff member for tech questions was. Beyond the nitty 
gritty, day-to-day information, though, I underestimated what it 
would mean to lose my safety net of colleagues - the teacher you can 
always count on to have coffee ready, the one who always has extra 
snacks in her desk, the one who can be relied on to help that student 
who you?re ready to strangle to see reason. For the hundred and one 
things that, in a good school community, you can rely on your 
colleagues for, I felt completely bereft. And although that is no longer 
my experience, and I LOVE my Kensington H igh School family, 
those early months gave me a brand new perspective on how 
important it is to welcome new teachers into the fold when they join 
our teams, and just what kinds of information and resources they?ll

need to feel supported.

Find Your Tribe

One of the great blessings in my life as an Ohio educator was the 
community and ongoing professional development I found through 
my involvement with OCTELA. When I moved to Philly, I 
immediately looked up the Pennsylvania N CTE affiliate, PCTELA, 
but found them too far away geographically to be practical for regular 
connection. I knew from experience, however, that engaging in high 
quality PD was the best and fastest way to find people I could connect 
with, and so I looked for other options. H appily, Philadelphia has an 
affiliate of the N ational Writing Project, and I?ve been honored to 
engage with them, and to become a member of the Philadelphia 
Writing Project (PhilWP). We also have the Teachers Institute of 
Philadelphia (T IP), housed at the University of Pennsylvania, which 
has become incredibly important to me as a source of high quality PD 
and a community of teachers in the region with whom I can share 
ideas and resources. Connecting to these professional development 
communities has not only been transformative in my teaching 
practice, but also helped me to feel grounded in my new city, and 
supported by a network of colleagues I can lean into on those days

when the going gets tough.

Bureaucracy Transcends State Lines

I have learned that death and taxes aren?t the only universal elements 
in a teacher?s life; bureaucratic foolishness like unfunded mandates, 
irrational standardized testing, and convoluted teacher and school 
evaluation metrics are, sadly, equally ubiquitous. And here?s the thing, 
they make no more sense in Pennsylvania than they did in Ohio, so 
they are, in my opinion, best ignored as much as possible. In both 
CPS and SDP, I have seen central office initiatives with good 
intentions be undermined by poor planning and even worse 
execution. In both Ohio and Pennsylvania, I have witnessed tired 
teachers bent double beneath the weight of expectations that are 
grounded, not in the realities of children?s lives and experiences, but 
in the statistics listed on a politician?s policy brief. And so, both in my 
work at Withrow and at Kensington, I have learned to tune out the 
incessant chatter of politicos and pundits, and to tune in to the 
students in front of me, the colleagues around me, and the families 
who entrust their children to our care. It is their academic (and often 
social, emotional, and practical) needs that I?m interested in meeting, 
and I don?t have time to be overly bothered by how that translates

onto an effectiveness spreadsheet. 

So what?s the bottom line? What have I really learned about teaching 
and learning in my leap of faith to Philly? I?ve learned that Glennon 
Doyle is right, ?We belong to each other,? and the more we keep that 
mantra front of mind, the better we?ll serve our students, our 
colleagues, and our communities. When we hold each other up, and 
hold each other close, the miserable mandates become more nuisance 
than nemesis, and we have the collective strength to do the work we 

love to do - helping our children grow as readers, writers, and 
thinkers, not just within the limits of someone?s high stakes test, but 
in the wonderful wildness of the real world, where it really matters. 
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Public School (CPS) district at Withrow University H igh School, I moved to 
Pennsylvania and joined the School District of Philadelphia (SDP) as an English 
teacher at Kensington H igh School. As quantifiable reasons go, there was none for 
my move. I didn?t get married, didn?t enroll in a graduate program, and didn?t have 
to look for new work. Rather, I had lived in Ohio for most of my life, and in 
Cincinnati for all of my professional life, and I felt compelled to see what that life 
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acronym meant (and as you know, in education we are ALL about the acronyms), to 
where to find replacement toner for the copier, or who the go-to staff member for 
tech questions was. Beyond the nitty gritty, day-to-day information, though, I 

 underestimated what it would mean to lose my safety net of colleagues - the teacher 
you can always count on to have coffee ready, the one who always has extra snacks in 
her desk, the one who can be relied on to help that student who you?re ready to 
strangle to see reason. For the hundred and one things that, in a good school 
community, you can rely on your colleagues for, I felt completely bereft. And 
although that is no longer my experience, and I LOVE my Kensington H igh School 
family, those early months gave me a brand new perspective on how important it is 
to welcome new teachers into the fold when they join our teams, and just what kinds 
of information and resources they?ll

need to feel supported.

Find Your Tribe

One of the great blessings in my life as an Ohio educator was the community and 
ongoing professional development I found through my involvement with OCTELA. 
When I moved to Philly, I immediately looked up the Pennsylvania N CTE affiliate, 
PCTELA, but found them too far away geographically to be practical for regular 
connection. I knew from experience, however, that engaging in high quality PD was 
the best and fastest way to find people I could connect with, and so I looked for other 
options. H appily, Philadelphia has an affiliate of the N ational Writing Project, and 
I?ve been honored to engage with them, and to become a member of the 
Philadelphia Writing Project (PhilWP). We also have the Teachers Institute of 
Philadelphia (T IP), housed at the University of Pennsylvania, which has become 
incredibly important to me as a source of high quality PD and a community of 
teachers in the region with whom I can share ideas and resources. Connecting to 
these professional development communities has not only been transformative in my 
teaching practice, but also helped me to feel grounded in my new city, and supported 
by a network of colleagues I can lean into on those days

when the going gets tough.
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grounded, not in the realities of children?s lives and experiences, but in the statistics 
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Kensington, I have learned to tune out the incessant chatter of politicos and pundits, 
and to tune in to the students in front of me, the colleagues around me, and the 
families who entrust their children to our care. It is their academic (and often social, 
emotional, and practical) needs that I?m interested in meeting, and I don?t have time 
to be overly bothered by how that translates

onto an effectiveness spreadsheet. 

So what?s the bottom line? What have I really learned about teaching and learning in 
my leap of faith to Philly? I?ve learned that Glennon Doyle is right, ?We belong to 
each other,? and the more we keep that mantra front of mind, the better we?ll serve 
our students, our colleagues, and our communities. When we hold each other up, 
and hold each other close, the miserable mandates become more nuisance than 
nemesis, and we have the collective strength to do the work we love to do - helping 
our children grow as readers, writers, and thinkers, not just within the limits of 
someone?s high stakes test, but in the wonderful wildness of the real world, where it 
really matters. 
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Sar a  M ar k er

Welcome to preschool! As you enter, you will see two 
teachers smiling and engaging with eleven 
preschoolers between the ages of three and five.  
Without knowing or being told, it will be difficult for 
you to determine which of the teachers has the lead 
title and which one is the assistant. In this classroom, 
we are co-teachers and equals in leading our classroom 
through their daily routines. One teacher is a 
preschool intervention specialist with a master?s degree 
and her classroom partner holds an early childhood 
general education associate degree. In this story, it does 
not matter who has which title because, in this
classroom, we are teammates.
 

At the beginning of the day, you will see M s. Sara 
sitting at the tables supporting children who are 
writing their names or making marks to indicate that 
they are present today in the writing folders. As 
children finish, they go happily to M s. Dawn to look 
at books. Once all the children have made it to the 
carpet, M s. Sara cues the children by singing a short 
song about putting their books on the shelf and sitting 
with pretzel legs at the carpet area. M s. Sara passes out 
a shaker to all the children to sing their classroom hello 
song. After M s. Sara collects all the shakers when the 
song has finished, she sings a cue for the children to 
turn their bodies to their other teacher, M s. Dawn, to 
go over the message board. Our message board uses 
symbols and picture drawings to support children in 
?reading? about any daily routine changes or reminds 
the teachers want to share. M s. Dawn talks about the 
three messages on the board and then supports each 
child in writing the letter M  as an exit/transition 
activity to line up to go outside. As children are 
writing the letter M , M s. Sara is working to get all 
supplies needed to go outside, as well as supporting 
fine motor practice in zipping up coats. Once everyone 
is in line, M s. Sara flashes her jazz hands and reminds 
the children that we keep hands to self and remain 
quiet in the hallways.  

  

When the children arrive back inside the classroom, it 
is snack time. Both teachers are prepping snacks while 
the kids are retrieving their bowls, utensils and cups. 
Each teacher sits with a small group (6 to a table) and 
chit chats with the small groups while modeling 
appropriate table manners. As children finish eating 
and washing their own dishes at the wash bins, M s. 
Sara moves to the carpet area to lead a mini- lesson 
about the letter M . M s. Sara sings the M -Song and 
each child gets a turn looking through the text and 
circling a letter M . M s. Sara and M s. Dawn work hard 
together to make sure that there is no wasted time in 
the short day. Once all the children have had the 
opportunity to find at least one letter to circle, the class 
transitions into small groups.  

Each teacher is leading a small group. This may 
happen in 1 of 2 ways, both groups may be doing the 
same activity the same day (parallel teaching), or one 
group may be doing a math activity while the other is 
doing a language/literacy activity with the intention of 
switching lessons the next day (similar to station 
teaching). During the parallel teaching of small groups, 
both teachers are covering the same concepts. At the 
end of the month, M s. Sara and M s. Dawn will switch 
groups so that both groups may have the opportunities 
to work alongside both teachers throughout the year.

   

After small group, we dismiss the children into their 
work time (centers). This is their free time to play in 
the areas independently, in pairs, or in larger groups. 
This is the most popular time of the day among 
preschoolers. As the children are engaging with the 
classroom materials, you will find both teachers 
playing alongside the children and documenting their 
observations based on what the children are saying. 
Both teachers support children in turn-taking, 
gathering additional supplies requested by the 
children, peer mediation, and conflict resolution. You 
will also see both teachers taking turns with 
responsibilities such as toileting and diapering, 
teaching self-care, and addressing behaviors using 
positive behavior supports. 

At the end of the day, M s. Sara dismisses the children 
to their families and caregivers. From time to time, 
M s. Dawn will observe that M s. Sara is engaging in a 
teachable moment and will step up to lead the children

through their dismissal routines. 

This is what M s. Sara and M s. Dawn?s classroom looks 
like daily.  Due to their structured routine, they flow 
in and out of the various co-teaching models in order 
to keep the fast pace of the day and collect IEP data or 
other formative assessment information on the 
children in the classroom. You may not realize that 
this is M s. Sara and M s. Dawn?s first year working as a 
team. How do they do it? M s. Sara and M s. Dawn 
accept each other for their differences, strengths, and 
needs. They spend their lunches together, reflecting on 
their day and parent/child interactions but also take 
time to learn about each other outside of the 
classroom. Both M s. Sara and M s. Dawn share the 
same passions in learning how to improve their 
practice so that they can maximize learning in the 
preschool environment. Both teachers have access to 
the online parent communication platform and 
curriculum assessments with permissions to edit. All 
responsibilities are shared apart from what is required 
by law (i.e. writing and providing minutes as describe 
by Individual Education Plans). M s. Dawn and M s. 
Sara are like peas and carrots...and they wouldn?t have 
it any other way. 

Please visit Inclusive Classrooms Project to learn about 
the different styles of co-teaching structures that can 
support children in accessing the general curriculum. 
#InclusionM atters

 

Like Peas and Carrots:  
A Co-Teaching Exper ience

 Ms. Dawn reading a picture book selected by 
one of the preschoolers.  

 Ms. Dawn leading the message board using 
hand drawn symbols and pictures.

 

 Ms. Sara acting out the word ?mimic? so 
that the preschoolers understand that mimic 

means ?to copy.? 
 

 

A small group parallel teaching example from 
our classroom. This was a math activity that 

involved using the primary colors to paint 
bulbs onto the holiday tree and counting the 

bulbs on the tree as a group. 
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Welcome to preschool! As you enter, you will see two teachers smiling and engaging 
with eleven preschoolers between the ages of three and five.  Without knowing or 
being told, it will be difficult for you to determine which of the teachers has the lead 
title and which one is the assistant. In this classroom, we are co-teachers and equals 
in leading our classroom through their daily routines. One teacher is a preschool 
intervention specialist with a master?s degree and her classroom partner holds an early 
childhood general education associate degree. In this story, it does not matter who
has which title because, in this classroom, we are teammates.
 

At the beginning of the day, you will see M s. Sara sitting at the tables supporting 
children who are writing their names or making marks to indicate that they are 
present today in the writing folders. As children finish, they go happily to M s. Dawn 
to look at books. Once all the children have made it to the carpet, M s. Sara cues the 
children by singing a short song about putting their books on the shelf and sitting 
with pretzel legs at the carpet area. M s. Sara passes out a shaker to all the children to 
sing their classroom hello song. After M s. Sara collects all the shakers when the song 
has finished, she sings a cue for the children to turn their bodies to their other 
teacher, M s. Dawn, to go over the message board. Our message board uses symbols 
and picture drawings to support children in ?reading? about any daily routine 
changes or reminds the teachers want to share. M s. Dawn talks about the three 
messages on the board and then supports each child in writing the letter M  as an 
exit/transition activity to line up to go outside. As children are writing the letter M , 
M s. Sara is working to get all supplies needed to go outside, as well as supporting fine 
motor practice in zipping up coats. Once everyone is in line, M s. Sara flashes her jazz 
hands and reminds the children that we keep hands to self and remain quiet in the 
hallways.  

  

When the children arrive back inside the classroom, it is snack time. Both teachers 
are prepping snacks while the kids are retrieving their bowls, utensils and cups. Each 
teacher sits with a small group (6 to a table) and chit chats with the small groups 
while modeling appropriate table manners. As children finish eating and washing 
their own dishes at the wash bins, M s. Sara moves to the carpet area to lead a 
mini- lesson about the letter M . M s. Sara sings the M -Song and each child gets a turn 
looking through the text and circling a letter M . M s. Sara and M s. Dawn work hard 
together to make sure that there is no wasted time in the short day. Once all the 
children have had the opportunity to find at least one letter to circle, the class 
transitions into small groups.  

Each teacher is leading a small group. This may happen in 1 of 2 ways, both groups 
may be doing the same activity the same day (parallel teaching), or one group may be 
doing a math activity while the other is doing a language/literacy activity with the 
intention of switching lessons the next day (similar to station teaching). During the 
parallel teaching of small groups, both teachers are covering the same concepts. At 
the end of the month, M s. Sara and M s. Dawn will switch groups so that both groups 
may have the opportunities to work alongside both teachers throughout the year.

   



 Ms. Dawn reading a picture book selected by 
one of the preschoolers.  

 Ms. Dawn leading the message board using 
hand drawn symbols and pictures.

 



When the children arrive back inside the classroom, it is snack time. Both teachers 
are prepping snacks while the kids are retrieving their bowls, utensils and cups. Each 
teacher sits with a small group (6 to a table) and chit chats with the small groups 
while modeling appropriate table manners. As children finish eating and washing 
their own dishes at the wash bins, M s. Sara moves to the carpet area to lead a 
mini- lesson about the letter M . M s. Sara sings the M -Song and each child gets a turn 
looking through the text and circling a letter M . M s. Sara and M s. Dawn work hard 
together to make sure that there is no wasted time in the short day. Once all the 
children have had the opportunity to find at least one letter to circle, the class 
transitions into small groups.  
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parallel teaching of small groups, both teachers are covering the same concepts. At 
the end of the month, M s. Sara and M s. Dawn will switch groups so that both groups 
may have the opportunities to work alongside both teachers throughout the year.

   

After small group, we dismiss the children into their work time (centers). This is 
their free time to play in the areas independently, in pairs, or in larger groups. This is 
the most popular time of the day among preschoolers. As the children are engaging 
with the classroom materials, you will find both teachers playing alongside the 
children and documenting their observations based on what the children are saying. 
Both teachers support children in turn-taking, gathering additional supplies 
requested by the children, peer mediation, and conflict resolution. You will also see 
both teachers taking turns with responsibilities such as toileting and diapering, 
teaching self-care, and addressing behaviors using positive behavior supports. 

At the end of the day, M s. Sara dismisses the children to their families and caregivers. 
From time to time, M s. Dawn will observe that M s. Sara is engaging in a teachable 
moment and will step up to lead the children

through their dismissal routines. 

This is what M s. Sara and M s. Dawn?s classroom looks like daily.  Due to their 
structured routine, they flow in and out of the various co-teaching models in order to 
keep the fast pace of the day and collect IEP data or other formative assessment 
information on the children in the classroom. You may not realize that this is M s. 
Sara and M s. Dawn?s first year working as a team. How do they do it? M s. Sara and 
M s. Dawn accept each other for their differences, strengths, and needs. They spend 
their lunches together, reflecting on their day and parent/child interactions but also 
take time to learn about each other outside of the classroom. Both M s. Sara and M s. 
Dawn share the same passions in learning how to improve their practice so that they 
can maximize learning in the preschool environment. Both teachers have access to 
the online parent communication platform and curriculum assessments with 
permissions to edit. All responsibilities are shared apart from what is required by law 
(i.e. writing and providing minutes as describe by Individual Education Plans). M s. 
Dawn and M s. Sara are like peas and carrots...and they wouldn?t have it any other 
way. 

Please visit Inclusive Classrooms Project to learn about the different styles of 
co-teaching structures that can support children in accessing the general curriculum. 
#InclusionM atters
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Each teacher is leading a small group. This may happen in 1 of 2 ways, both groups 
may be doing the same activity the same day (parallel teaching), or one group may be 
doing a math activity while the other is doing a language/literacy activity with the 
intention of switching lessons the next day (similar to station teaching). During the 
parallel teaching of small groups, both teachers are covering the same concepts. At 
the end of the month, M s. Sara and M s. Dawn will switch groups so that both groups 
may have the opportunities to work alongside both teachers throughout the year.

   

            

After small group, we dismiss the children into their work time (centers). This is 
their free time to play in the areas independently, in pairs, or in larger groups. This is 
the most popular time of the day among preschoolers. As the children are engaging 
with the classroom materials, you will find both teachers playing alongside the 

 children and documenting their observations based on what the children are saying. 
Both teachers support children in turn-taking, gathering additional supplies 
requested by the children, peer mediation, and conflict resolution. You will also see 
both teachers taking turns with responsibilities such as toileting and diapering, 
teaching self-care, and addressing behaviors using positive behavior supports. 

At the end of the day, M s. Sara dismisses the children to their families and caregivers. 
From time to time, M s. Dawn will observe that M s. Sara is engaging in a teachable 
moment and will step up to lead the children

through their dismissal routines. 

This is what M s. Sara and M s. Dawn?s classroom looks like daily.  Due to their 
structured routine, they flow in and out of the various co-teaching models in order to 
keep the fast pace of the day and collect IEP data or other formative assessment 
information on the children in the classroom. You may not realize that this is M s. 
Sara and M s. Dawn?s first year working as a team. How do they do it? M s. Sara and 
M s. Dawn accept each other for their differences, strengths, and needs. They spend 
their lunches together, reflecting on their day and parent/child interactions but also 
take time to learn about each other outside of the classroom. Both M s. Sara and M s. 
Dawn share the same passions in learning how to improve their practice so that they 
can maximize learning in the preschool environment. Both teachers have access to 
the online parent communication platform and curriculum assessments with 
permissions to edit. All responsibilities are shared apart from what is required by law 
(i.e. writing and providing minutes as describe by Individual Education Plans). M s. 
Dawn and M s. Sara are like peas and carrots...and they wouldn?t have it any other 
way. 

Please visit Inclusive Classrooms Project to learn about the different styles of 
co-teaching structures that can support children in accessing the general curriculum. 
#InclusionM atters

 

A small group parallel teaching example 
from our classroom. This was a math 

activity that involved using the primary 
colors to paint bulbs onto the holiday tree 
and counting the bulbs on the tree as a 

group. 
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children and documenting their observations based on what the children are saying. 
Both teachers support children in turn-taking, gathering additional supplies 
requested by the children, peer mediation, and conflict resolution. You will also see 
both teachers taking turns with responsibilities such as toileting and diapering, 
teaching self-care, and addressing behaviors using positive behavior supports. 

At the end of the day, M s. Sara dismisses the children to their families and caregivers. 
From time to time, M s. Dawn will observe that M s. Sara is engaging in a teachable 
moment and will step up to lead the children through their dismissal routines. 

This is what M s. Sara and M s. Dawn?s classroom looks like daily.  Due to their 
structured routine, they flow in and out of the various co-teaching models in order to 
keep the fast pace of the day and collect IEP data or other formative assessment 
information on the children in the classroom. You may not realize that this is M s. 
Sara and M s. Dawn?s first year working as a team. How do they do it? M s. Sara and 
M s. Dawn accept each other for their differences, strengths, and needs. They spend 
their lunches together, reflecting on their day and parent/child interactions but also 
take time to learn about each other outside of the classroom. Both M s. Sara and M s. 
Dawn share the same passions in learning how to improve their practice so that they 
can maximize learning in the preschool environment. Both teachers have access to 
the online parent communication platform and curriculum assessments with 
permissions to edit. All responsibilities are shared apart from what is required by law 
(i.e. writing and providing minutes as describe by Individual Education Plans). M s. 
Dawn and M s. Sara are like peas and carrots...and they wouldn?t have it any other 
way. 

Please visit Inclusive Classrooms Project to learn about the different styles of 
co-teaching structures that can support children in accessing the general curriculum. 
#InclusionM atters
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Heid i Weber
 Gif t ed  Lia iso n

Signposts and Sketchnotes
 

 M ost of us are passionate about literature and 
thoroughly enjoy teaching ELA because of our own 
love of it. There is nothing like curling up with a great 
novel and getting lost in a brilliant storyline. We have 
beautiful genres to explore narrative writing with 
students. Yet we need to remember that our ELA 
standards and subsequent ?testing? are equally made 
up of informational text objectives. How many of us 
can truly say that we love these types of texts too?

In the past few years I have grown to embrace reading 
and teaching my students how to read informational 
texts. It first started with frustration over issues 
happening in our country today. The level of 
?ignorance? being perpetuated by social media 
because many adults seem to be so very uneducated 
about topics and issues that affect us all. When you 
watch friends get their information from ?memes? and 
headlines from unverified ?news? sources, you 
become disheartened. The only way I knew how to be 
a part of the much needed change our world needs was 
to go on a mission to grow informational text readers 
in my classroom.

Fast forward to today?  not only have I learned to love 
informational text reading but so have my students. 
This love has grown from embracing texts through 
various reading strategies. If you are not familiar with 
the signposts by Kylene Beers and Bob Probst, I highly 
recommend you put these two books on your 
professional reading list: N otice and N ote: Strategies 
for Close Reading and Reading N onfiction: N otice 
and N ote Stances, Signposts, and Strategies. The later 
was just what I needed to fall in love with both reading 
and teaching informational texts.

For this article, I will focus on reading informational 
text standard 3 which deals with analyzing why and 
how individuals, events, and ideas develop and interact 
over the course of a text. The signpost that I connect 
heavily to this standard is ?Numbers and Stats?. Beers 
and Probst state ?this signpost helps students make 
comparisons, draw conclusions, make inferences or 
generalizations, differentiate fact and opinion, identify details, 
recognize evidence, and understand the author?s purpose or 
bias? (p. 148). This signpost invites us to go on a 
?number hunt? with our students.

Recently I read a text with my students about Route 
66. It was filled with facts and information that piqued 
our curiosity. As we started to hunt for numbers and 
number words in the text, I found myself giving my 
students a mini- lesson on the types of numbers. 
Cardinal numbers represent quantities or how many. 
These are our counting numbers. Ordinal numbers 
stand for position or rank. N ominal numbers name or 
identify. As dates, lengths/heights, and the highway 
name itself were found again and again in the text, we 
were discussing just what those numbers mean and 
why they were or were not important to the text.

N ow I have to admit that before we did this, I gave my 
students an introduction to sketchnote basics. Ink and 
Ideas is Tanny M cGregor?s latest treasure. M cGregor 
tells us that sketchnotes are ?about taking new ideas and 
information and running them through the brain, mixing and 
stirring with existing background knowledge to generate new 
thinking. Sketchnotes help us paraphrase, determine 
importance, summarize, and synthesize? (p. 7). You can 
also check out OCTELA?s Speaking and Listening 
Podcast, Episode 10 for N oah Waspe?s interview with 
Tanny M cGregor. If you are further intrigued, check 
out this article in the Spring/Summer OJELA 2016 
issue: Creating Passionate Readers with Sketching to 
Analyze, Evaluate, and Connect with Texts. 

Thus as we hunted for numbers in our texts, we 
sketched them. M y students enjoyed exploring 
different fonts as they recorded the numbers and while 
they ?sketched? and talked about why the author most 
likely used each number in the text. It was a powerful 
way to determine importance. After the hunt, we then 
looked for patterns in the numbers and determined 
that most were dates. Dates then led into the idea of an 
event being something that happens. Students were 
put into groups to sort and sequence the dates. After 
sequencing, they were encouraged to go back into the 
text and note connections or relationships between 
events. This led to conversations about the interactions 
between the events. As thinking was processed, 
sketchnote timelines started to develop. (Check out 
#ReadSketchThink or my feed @mrsweberread for 
student samples).

I have to admit that as I worked alongside my students, 
we shared an energy and excitement about reading 
informational texts. Two strategies came together to 
create an amazing interaction with a text--one that I 
know my students will not forget. The advice here is 
to consider signposts and/or sketchnoting in your 
classrooms. Explore and discover with your students 
because thinking truly is a process. Teach them to read 
critically and reflectively so that they grow up to be 
responsible adults. Who knows, you might develop 
more of a passion for informational text along the way!

  

Want to continue the conversation? 

Send your questions and feedback to Heidi at: 
weberhe@lovelandschools.org 

TOP TEACH IN G T IPS:
EDUCATIN G AN D LEARN IN G 

IN  THE ELA WORLD
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and teaching my students how to read informational texts. It first started with 
frustration over issues happening in our country today. The level of ?ignorance? 
being perpetuated by social media because many adults seem to be so very 
uneducated about topics and issues that affect us all. When you watch friends get 
their information from ?memes? and headlines from unverified ?news? sources, you 
become disheartened. The only way I knew how to be a part of the much needed 
change our world needs was to go on a mission to grow informational text readers in 
my classroom.

Fast forward to today?  not only have I learned to love informational text reading 
but so have my students. This love has grown from embracing texts through various 
reading strategies. If you are not familiar with the signposts by Kylene Beers and Bob 
Probst, I highly recommend you put these two books on your professional reading 
list: N otice and N ote: Strategies for Close Reading and Reading N onfiction: N otice 
and N ote Stances, Signposts, and Strategies. The later was just what I needed to fall 
in love with both reading and teaching informational texts.

For this article, I will focus on reading informational text standard 3 which deals with 
analyzing why and how individuals, events, and ideas develop and interact over the 
course of a text. The signpost that I connect heavily to this standard is ?Numbers and 
Stats?. Beers and Probst state ?this signpost helps students make comparisons, draw 
conclusions, make inferences or generalizations, differentiate fact and opinion, identify details, 
recognize evidence, and understand the author?s purpose or bias? (p. 148). This signpost 
invites us to go on a ?number hunt? with our students.

Recently I read a text with my students about Route 66. It was filled with facts and 
information that piqued our curiosity. As we started to hunt for numbers and 
number words in the text, I found myself giving my students a mini- lesson on the 
types of numbers. Cardinal numbers represent quantities or how many. These are 
our counting numbers. Ordinal numbers stand for position or rank. N ominal 
numbers name or identify. As dates, lengths/heights, and the highway name itself 
were found again and again in the text, we were discussing just what those numbers 
mean and why they were or were not important to the text.

N ow I have to admit that before we did this, I gave my students an introduction to 
sketchnote basics. Ink and Ideas is Tanny M cGregor?s latest treasure. M cGregor tells 
us that sketchnotes are ?about taking new ideas and information and running them through 
the brain, mixing and stirring with existing background knowledge to generate new thinking. 
Sketchnotes help us paraphrase, determine importance, summarize, and synthesize? (p. 7). You 
can also check out OCTELA?s Speaking and Listening Podcast, Episode 10 for N oah 
Waspe?s interview with Tanny M cGregor. If you are further intrigued, check out this 
article in the Spring/Summer OJELA 2016 issue: Creating Passionate Readers with 
Sketching to Analyze, Evaluate, and Connect with Texts. 

Thus as we hunted for numbers in our texts, we sketched them. M y students enjoyed 
exploring different fonts as they recorded the numbers and while they ?sketched? 
and talked about why the author most likely used each number in the text. It was a 
powerful way to determine importance. After the hunt, we then looked for patterns 
in the numbers and determined that most were dates. Dates then led into the idea of 
an event being something that happens. Students were put into groups to sort and 
sequence the dates. After sequencing, they were encouraged to go back into the text 
and note connections or relationships between events. This led to conversations 
about the interactions between the events. As thinking was processed, sketchnote 
timelines started to develop. (Check out #ReadSketchThink or my feed 
@mrsweberread for student samples).

I have to admit that as I worked alongside my students, we shared an energy and 
excitement about reading informational texts. Two strategies came together to create 
an amazing interaction with a text--one that I know my students will not forget. The 
advice here is to consider signposts and/or sketchnoting in your classrooms. Explore 
and discover with your students because thinking truly is a process. Teach them to 
read critically and reflectively so that they grow up to be responsible adults. Who 
knows, you might develop more of a passion for informational text along the way!

  

Want to continue the conversation? 

Send your questions and feedback to Heidi at: weberhe@lovelandschools.org 
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Recently I read a text with my students about Route 66. It was filled with facts and 
information that piqued our curiosity. As we started to hunt for numbers and 
number words in the text, I found myself giving my students a mini- lesson on the 
types of numbers. Cardinal numbers represent quantities or how many. These are 
our counting numbers. Ordinal numbers stand for position or rank. N ominal 
numbers name or identify. As dates, lengths/heights, and the highway name itself 
were found again and again in the text, we were discussing just what those numbers 
mean and why they were or were not important to the text.

N ow I have to admit that before we did this, I gave my students an introduction to 
sketchnote basics. Ink and Ideas is Tanny M cGregor?s latest treasure. M cGregor tells 
us that sketchnotes are ?about taking new ideas and information and running them through 
the brain, mixing and stirring with existing background knowledge to generate new thinking. 
Sketchnotes help us paraphrase, determine importance, summarize, and synthesize? (p. 7). You 
can also check out OCTELA?s Speaking and Listening Podcast, Episode 10 for N oah 
Waspe?s interview with Tanny M cGregor. If you are further intrigued, check out this 
article in the Spring/Summer OJELA 2016 issue: Creating Passionate Readers with 
Sketching to Analyze, Evaluate, and Connect with Texts. 

Thus as we hunted for numbers in our texts, we sketched them. M y students enjoyed 
exploring different fonts as they recorded the numbers and while they ?sketched? 
and talked about why the author most likely used each number in the text. It was a 
powerful way to determine importance. After the hunt, we then looked for patterns 
in the numbers and determined that most were dates. Dates then led into the idea of 
an event being something that happens. Students were put into groups to sort and 
sequence the dates. After sequencing, they were encouraged to go back into the text 
and note connections or relationships between events. This led to conversations 
about the interactions between the events. As thinking was processed, sketchnote 
timelines started to develop. (Check out #ReadSketchThink or my feed 
@mrsweberread for student samples).

I have to admit that as I worked alongside my students, we shared an energy and 
excitement about reading informational texts. Two strategies came together to create 
an amazing interaction with a text--one that I know my students will not forget. The 
advice here is to consider signposts and/or sketchnoting in your classrooms. Explore 
and discover with your students because thinking truly is a process. Teach them to 
read critically and reflectively so that they grow up to be responsible adults. Who 
knows, you might develop more of a passion for informational text along the way!

  

Want to continue the conversation? 

Send your questions and feedback to Heidi at: weberhe@lovelandschools.org 
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N ow I have to admit that before we did this, I gave my students an introduction to 
sketchnote basics. Ink and Ideas is Tanny M cGregor?s latest treasure. M cGregor tells 
us that sketchnotes are ?about taking new ideas and information and running them through 
the brain, mixing and stirring with existing background knowledge to generate new thinking. 
Sketchnotes help us paraphrase, determine importance, summarize, and synthesize? (p. 7). You 
can also check out OCTELA?s Speaking and Listening Podcast, Episode 10 for N oah 
Waspe?s interview with Tanny M cGregor. If you are further intrigued, check out this 
article in the Spring/Summer OJELA 2016 issue: Creating Passionate Readers with 
Sketching to Analyze, Evaluate, and Connect with Texts. 

Thus as we hunted for numbers in our texts, we sketched them. M y students enjoyed 
exploring different fonts as they recorded the numbers and while they ?sketched? 
and talked about why the author most likely used each number in the text. It was a 
powerful way to determine importance. After the hunt, we then looked for patterns 
in the numbers and determined that most were dates. Dates then led into the idea of 
an event being something that happens. Students were put into groups to sort and 
sequence the dates. After sequencing, they were encouraged to go back into the text 
and note connections or relationships between events. This led to conversations 
about the interactions between the events. As thinking was processed, sketchnote 
timelines started to develop. (Check out #ReadSketchThink or my feed 
@mrsweberread for student samples).

I have to admit that as I worked alongside my students, we shared an energy and 
excitement about reading informational texts. Two strategies came together to create 
an amazing interaction with a text--one that I know my students will not forget. The 
advice here is to consider signposts and/or sketchnoting in your classrooms. Explore 
and discover with your students because thinking truly is a process. Teach them to 
read critically and reflectively so that they grow up to be responsible adults. Who 
knows, you might develop more of a passion for informational text along the way!

  

Want to continue the conversation? 

Send your questions and feedback to Heidi at: weberhe@lovelandschools.org 
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and discover with your students because thinking truly is a process. Teach them to 
read critically and reflectively so that they grow up to be responsible adults. Who 
knows, you might develop more of a passion for informational text along the way!

  

Want to continue the conversation? 

Send your questions and feedback to Heidi at: weberhe@lovelandschools.org 
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Pat t ie Niese- 
BCT BA  Lia iso n

 

While I initially picked up this book to read as 
a work to include in a science fiction unit, I 
could not put it down. As a professed fan of 
dystopia, this book definitely has that feel with 
a high mix of sci-fi to add to the complexity. 
This represents one of the most diverse casts of 
characters in a YA book out there. The books 
begins with 10 teens from around the world in 
an expensive conference room being told they 
have been chosen to receive an opportunity 
that will erase all financial worries, if they 
agree. The story follows Emmett Atwater who 
is an African-American teen from Detroit. H is 
mom is sick and the corporation Babel will 
provide cutting edge medical care and money 
enough to ease the burden and bills in 
exchange for Emmet agreeing to go on a 
journey to another planet.  Emmet agrees and 
they are off. They are told that in order to 
receive all the rewards promised, they must be 
one of 8 that will make it to the surface of the 
planet. On the trip they will be competing as 
they learn to use and manipulate the N yxia. 
There are many twists and turns as they travel 
toward their destination, which makes for a 
quick easy read that will appeal to your most 
reluctant students. 
 
One of the things I loved most about this book 
was the wide variety of characters, especially 
the development of the main character Emmet. 
The lexile for this book is much lower than I 
expected, since it was nominated for the 
BCTBA teen category, but that means that it is 
perfect for those reluctant, difficult to reach at 
times, readers. There is a wonderful audio 
book available. N arrated by Sullivan Jones and 
Dominic Hoffman, it is perfect for this book 
and your struggling students.  I feel like this 
book works well in the middle grades, but 
could easily see it appealing to a high school 
low reader. This is a great book to use to help 
them access texts without feeling like they are 
reading a ?baby book?. Bonus, there?s a second 
book already out and a third planned for release 
for the spring. What a great opportunity to 
hook them into reading. 

  

 Professional Recom m endation  

  
  

  
  

  
  

 

I?ve mentioned before that I am all about 
recommending professional development 
books that offer real substance to make the job 
we do easier. As ELA teachers we already have 
plenty of reading to do. Even if we love it, we 
don?t need to read chapter after chapter of 
theory and research. Our time is valuable, and 
this book is one way to respect our time and 
yet elevate our teaching to a higher level.  

In middle and high school it can be very 
challenging to try to differentiate for the wide 
level of students within the 
classroom--especially when our class periods 
are short, the planning time is minimal, and 
the range of student needs and interests are 
great. It can be overwhelming. This book does 
a great job of not only laying out the reasons 
why we need to adjust our teaching, tasks and 
styles; but gives practical ways to do just that.  

Each chapter is divided into two parts: 
introduction to the topic and then tools and 
strategies to implement good differentiation 
practices. For example the first chapter, 
"Building a Healthy Classroom Community," 
breaks down into: 

- Part 1. How Do I Set the Tone? 
- Part 2. Tools and Strategies
- Relationship-Building Activities 
- Strategies for Introducing M indset 

In Part 1, there are detailed description of the 
issue, easy to read charts as well as examples 
from a real classroom. Each tool and strategy 
has a description, what to use it for, tips, 
variations as well as the actual questions or 
activity.  For example one strategy is Life 
Soundtrack. Each student creates a four-song 
soundtrack that tells his or her life story in 
terms of setting, character, theme, and central 
conflict.  The book includes specific prompts 
to go along with each term. A variety of 
variations and suggestions are included. I used 
this at the beginning of the year and we will 
revisit when we do our next novel study. It also 
served as a great pre-assessment for students? 
knowledge about plot elements.  

Much of the first chapter and introduction is 
on the ASCD website here. This is a great 
resource for beginning as well as veteran 
teachers.  It is well worth the money.  

   

Pleasure Recom m endation  

M y niece and brother- in- law both 
recommended this book to me and I could not 
stop reading! M any people will look at the 
author, Stephenie M eyer, and immediately 
dismiss it, but that would be a shame. The 
book follows an interrogator who is on the run 
from her previous employers: a clandestine 
group within the U.S. government. When her 
former handler offers her a chance to come out 
of hiding, she feels she has no choice but to 
take this one last job. As her situation becomes 
more dangerous, she unwittingly places an 
innocent in danger and must work to resolve 
the threat while keeping him safe.
  
M eyer creates a strong female protagonist. Alex 
is multifaceted and goes form being almost 
neurotic (albeit with legitimate reason) to 
human to robotic and back again. The secret 
agency within the government is unfortunately 
all to plausible in the world we live in and 
M eyer does a great job of teasing out that fear 
and setting up the circumstances with enough 
real world references and details to draw the 
reader into questioning whether this is really 
happening. This book will not make you 
ponder the universe, or question societal 
norms, but may make you question what 
secrets exist within the government. It is a 
quick and easy read when you need to take 
time to relax and unwind.  

  

  

  

      

T IM E FOR BOOKS--
REVIEWS FOR ALL

 
The Buckeye Children's and Teen Book Award 
Council is pleased to announce this year's winners 
(chosen by students!)

- K-2:  Dance! Dance! Underpants (Ballet Cat) by 
Bob Shead

- 3-5:  Mustaches for Maddie by Chad M orris and 
Shelley Brown

- 6-8:  Refugee by Alan Gratz
- Teen:  The Hate U Give by Angie Thomas

The Chemist

Stephenie M eyer

Nyxia
 

 (BCTBA Teen N ominee) 

Scott
Reintgen

Differentiation in 
Middle and High 

School

Kristina J. Doubet 
and Jessica A. 
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 Student Recom m endation

 

While I initially picked up this book to read as a work to include in a science fiction 
unit, I could not put it down. As a professed fan of dystopia, this book definitely has 
that feel with a high mix of sci-fi to add to the complexity. This represents one of the 
most diverse casts of characters in a YA book out there. The books begins with 10 
teens from around the world in an expensive conference room being told they have 
been chosen to receive an opportunity that will erase all financial worries, if they 
agree. The story follows Emmett Atwater who is an African-American teen from 
Detroit. H is mom is sick and the corporation Babel will provide cutting edge medical 
care and money enough to ease the burden and bills in exchange for Emmet agreeing 
to go on a journey to another planet.  Emmet agrees and they are off. They are told 
that in order to receive all the rewards promised, they must be one of 8 that will 
make it to the surface of the planet. On the trip they will be competing as they learn 
to use and manipulate the N yxia. There are many twists and turns as they travel 
toward their destination, which makes for a quick easy read that will appeal to your 
most reluctant students. 
 
One of the things I loved most about this book was the wide variety of characters, 
especially the development of the main character Emmet. The lexile for this book is 
much lower than I expected, since it was nominated for the BCTBA teen category, 
but that means that it is perfect for those reluctant, difficult to reach at times, readers. 
There is a wonderful audio book available. N arrated by Sullivan Jones and Dominic 
Hoffman, it is perfect for this book and your struggling students.  I feel like this book 
works well in the middle grades, but could easily see it appealing to a high school low 
reader. This is a great book to use to help them access texts without feeling like they 
are reading a ?baby book?. Bonus, there?s a second book already out and a third 
planned for release for the spring. What a great opportunity to hook them into 
reading. 

  
 Professional Recom m endation  

  
  
  
  
  
  
 

I?ve mentioned before that I am all about recommending professional development 
books that offer real substance to make the job we do easier. As ELA teachers we 
already have plenty of reading to do. Even if we love it, we don?t need to read chapter 
after chapter of theory and research. Our time is valuable, and this book is one way to 
respect our time and yet elevate our teaching to a higher level.  

In middle and high school it can be very challenging to try to differentiate for the 
wide level of students within the classroom--especially when our class periods are 
short, the planning time is minimal, and the range of student needs and interests are 
great. It can be overwhelming. This book does a great job of not only laying out the 
reasons why we need to adjust our teaching, tasks and styles; but gives practical ways 
to do just that.  

Each chapter is divided into two parts: introduction to the topic and then tools and 
strategies to implement good differentiation practices. For example the first chapter, 
"Building a Healthy Classroom Community," breaks down into: 

- Part 1. How Do I Set the Tone? 
- Part 2. Tools and Strategies
- Relationship-Building Activities 
- Strategies for Introducing M indset 

In Part 1, there are detailed description of the issue, easy to read charts as well as 
examples from a real classroom. Each tool and strategy has a description, what to use 
it for, tips, variations as well as the actual questions or activity.  For example one 
strategy is Life Soundtrack. Each student creates a four-song soundtrack that tells his 
or her life story in terms of setting, character, theme, and central conflict.  The book 
includes specific prompts to go along with each term. A variety of variations and 
suggestions are included. I used this at the beginning of the year and we will revisit 
when we do our next novel study. It also served as a great pre-assessment for students? 
knowledge about plot elements.  

Much of the first chapter and introduction is on the ASCD website here. This is a 
great resource for beginning as well as veteran teachers.  It is well worth the money.  
   

Pleasure Recom m endation  

Nyxia
 

 (BCTBA Teen N ominee) 

Scott
Reintgen
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One of the things I loved most about this book was the wide variety of characters, 
especially the development of the main character Emmet. The lexile for this book is 
much lower than I expected, since it was nominated for the BCTBA teen category, 
but that means that it is perfect for those reluctant, difficult to reach at times, readers. 
There is a wonderful audio book available. N arrated by Sullivan Jones and Dominic 
Hoffman, it is perfect for this book and your struggling students.  I feel like this book 
works well in the middle grades, but could easily see it appealing to a high school low 
reader. This is a great book to use to help them access texts without feeling like they 
are reading a ?baby book?. Bonus, there?s a second book already out and a third 
planned for release for the spring. What a great opportunity to hook them into 
reading. 

  
 Professional Recom m endation  

  
  
  
  
  
  
 

I?ve mentioned before that I am all about recommending professional development 
books that offer real substance to make the job we do easier. As ELA teachers we 
already have plenty of reading to do. Even if we love it, we don?t need to read chapter 
after chapter of theory and research. Our time is valuable, and this book is one way to 
respect our time and yet elevate our teaching to a higher level.  

In middle and high school it can be very challenging to try to differentiate for the 
wide level of students within the classroom--especially when our class periods are 
short, the planning time is minimal, and the range of student needs and interests are 
great. It can be overwhelming. This book does a great job of not only laying out the 
reasons why we need to adjust our teaching, tasks and styles; but gives practical ways 
to do just that.  

Each chapter is divided into two parts: introduction to the topic and then tools and 
strategies to implement good differentiation practices. For example the first chapter, 
"Building a Healthy Classroom Community," breaks down into: 

- Part 1. How Do I Set the Tone? 
- Part 2. Tools and Strategies
- Relationship-Building Activities 
- Strategies for Introducing M indset 

In Part 1, there are detailed description of the issue, easy to read charts as well as 
examples from a real classroom. Each tool and strategy has a description, what to use 
it for, tips, variations as well as the actual questions or activity.  For example one 
strategy is Life Soundtrack. Each student creates a four-song soundtrack that tells his 
or her life story in terms of setting, character, theme, and central conflict.  The book 
includes specific prompts to go along with each term. A variety of variations and 
suggestions are included. I used this at the beginning of the year and we will revisit 
when we do our next novel study. It also served as a great pre-assessment for students? 
knowledge about plot elements.  

Much of the first chapter and introduction is on the ASCD website here. This is a 
great resource for beginning as well as veteran teachers.  It is well worth the money.  

   

Pleasure Recom m endation  

M y niece and brother- in- law both recommended this book to me and I could not 
stop reading! M any people will look at the author, Stephenie M eyer, and 
immediately dismiss it, but that would be a shame. The book follows an interrogator 
who is on the run from her previous employers: a clandestine group within the U.S. 
government. When her former handler offers her a chance to come out of hiding, she 
feels she has no choice but to take this one last job. As her situation becomes more 
dangerous, she unwittingly places an innocent in danger and must work to resolve 
the threat while keeping him safe.
  
M eyer creates a strong female protagonist. Alex is multifaceted and goes form being 
almost neurotic (albeit with legitimate reason) to human to robotic and back again. 
The secret agency within the government is unfortunately all to plausible in the 
world we live in and M eyer does a great job of teasing out that fear and setting up the 
circumstances with enough real world references and details to draw the reader into 
questioning whether this is really happening. This book will not make you ponder 
the universe, or question societal norms, but may make you question what secrets 
exist within the government. It is a quick and easy read when you need to take time 
to relax and unwind.  
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High School
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I?ve mentioned before that I am all about recommending professional development 
books that offer real substance to make the job we do easier. As ELA teachers we 
already have plenty of reading to do. Even if we love it, we don?t need to read chapter 
after chapter of theory and research. Our time is valuable, and this book is one way to 
respect our time and yet elevate our teaching to a higher level.  

In middle and high school it can be very challenging to try to differentiate for the 
wide level of students within the classroom--especially when our class periods are 
short, the planning time is minimal, and the range of student needs and interests are 
great. It can be overwhelming. This book does a great job of not only laying out the 
reasons why we need to adjust our teaching, tasks and styles; but gives practical ways 
to do just that.  

Each chapter is divided into two parts: introduction to the topic and then tools and 
strategies to implement good differentiation practices. For example the first chapter, 
"Building a Healthy Classroom Community," breaks down into: 

- Part 1. How Do I Set the Tone? 
- Part 2. Tools and Strategies
- Relationship-Building Activities 
- Strategies for Introducing M indset 

In Part 1, there are detailed description of the issue, easy to read charts as well as 
examples from a real classroom. Each tool and strategy has a description, what to use 
it for, tips, variations as well as the actual questions or activity.  For example one 
strategy is Life Soundtrack. Each student creates a four-song soundtrack that tells his 
or her life story in terms of setting, character, theme, and central conflict.  The book 
includes specific prompts to go along with each term. A variety of variations and 
suggestions are included. I used this at the beginning of the year and we will revisit

 when we do our next novel study. It also served as a great pre-assessment for 
students? knowledge about plot elements.  

Much of the first chapter and introduction is on the ASCD website here. This is a 
great resource for beginning as well as veteran teachers.  It is well worth the money.  

   

Pleasure Recom m endation  

M y niece and brother- in- law both recommended this book to me and I could not 
stop reading! M any people will look at the author, Stephenie M eyer, and 
immediately dismiss it, but that would be a shame. The book follows an interrogator 
who is on the run from her previous employers: a clandestine group within the U.S. 
government. When her former handler offers her a chance to come out of hiding, she 
feels she has no choice but to take this one last job. As her situation becomes more 
dangerous, she unwittingly places an innocent in danger and must work to resolve 
the threat while keeping him safe.
  
M eyer creates a strong female protagonist. Alex is multifaceted and goes form being 
almost neurotic (albeit with legitimate reason) to human to robotic and back again. 
The secret agency within the government is unfortunately all to plausible in the 
world we live in and M eyer does a great job of teasing out that fear and setting up the 
circumstances with enough real world references and details to draw the reader into 
questioning whether this is really happening. This book will not make you ponder 
the universe, or question societal norms, but may make you question what secrets 
exist within the government. It is a quick and easy read when you need to take time 
to relax and unwind.  
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N am e:  M elinda Cales

 Education: Kent State University

Current t i t le/posit ion/distr ict : English Teacher, 
Cleveland Heights H igh School

D escr ibe your favor ite lesson to teach.  Why do you 
think this lesson is so enjoyable/effect ive?

 

M y favorite lessons to teach are the ones that get my 
students to willingly put their phones down and engage 
in learning. The escape room lessons I design with 
students are among my favorite.  I also enjoy our crime 
scene investigation lessons. Both of these lessons require 
students to examine texts, collaborate with peers, and use 
textual evidence as clues to help them solve a puzzle or 
mystery. I love these lessons because they get my students 
out of their seats, moving around the room, and talking 
about the texts outside of class. The most common 
feedback I received from students after these lessons is 
that they enjoyed the chance to learn without lectures

and notes.

H ow do you prepare students for a 21st century 
workforce? What do you see as the m ost essential 
ski l ls for students to learn?

I have upperclassmen and, often, they come to me with 
questions like, ?How do I double space?? and ?How do 
you copy text?? These are simple technology skills to 
teach, but at this level it?s important they can learn these 
skills independently. I use the rule of 3?s. When a kid 
comes to me with a question I ask 1. Did you ask a 
neighbor? 2. Did you Google the issue? 3. Did you look 
for a YouTube video on it? They are often frustrated that 
I won?t, ?just fix it for them? but I remind them that one 
of the most important skills they can acquire is learning 
how to teach yourself. I?ve even had them help me find 
information on how to fix my dishwasher, toilet, and 
stove. I then make them a short video to show how the 
information they found for me worked. They quickly 
realize they can use Google and YouTube for more than

gossip and music.

H aving a  growth m indset is im por tant for students 
as they learn.  H ow do you help students 
understand the process of learning and how to 
overcom e obstacles in their education?

I have a class motto: we roll with the punches and adapt 
to succeed. I do a lot of activities and lessons that talk 
about growth mindset, but my favorite is that about once 
a week we start class by sharing an epic failure we had 
that week...and what we learned from it or how we have 
grown because of the challenge. This reflection time 
often comes in handy when they are working on the 
college essay and asked to describe a time they faced 
adversity and explain how they overcame it. 

H ow have you changed as an educator?  What has 
been your biggest catalyst for change?

Looking back on my first few years of teaching, I am 
much more confident in my own knowledge and skill 
than I was then. Because of this, I am comfortable taking 
risks in the classroom. I think this has allowed me the 
personal freedom to be creative and innovative in my 
lessons. I?m constantly looking back at lessons and asking 
why didn?t this or that work, what can I do to get my 
kids jazzed about this topic. What do I wish I had gotten 
to do with this topic when I was in high school? M y 
biggest motivation is my students and striving to improve

myself to be worthy of them.

Why are you a m em ber of OCT ELA?  Please 
descr ibe som e of the benefits you see in being a 
m em ber of the organizat ion.

I have been a member of OCTELA since my pre-service 
experience. I look forward to attending the conference 
every year because I love the inspiration of my colleagues. 
I think being surrounded by their creativity, energy, and

skill pushes me to strive to be better. 

Are you planning to attend this year?s OCT ELA 
conference?  I f so, what are you m ost looking 
forward to attending/doing/exper iencing?

I am planning to attend again this year. I look forward to 
it the way others look forward to ComiCon. I hope to 
present, but I?m most excited to see the things everyone

else has to share.

M EM BER SPOTLIGHT
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Sar ah Ressl er  Wr ight
Ex hibit or  Co -Lia iso n

Where do you work and what has your professional 
path looked l ike?

I am a teacher librarian at Rutherford B. H ayes H igh 
School in Delaware, Ohio.  I graduated from Ohio 
Wesleyan University in 1999  with a degree in English 
and an Ohio teaching license and spent my first year at 
N ew Albany H igh School. The next year I moved to 
H ayes H igh School and spent the following thirteen 
years as a high school English teacher, the last five of 
which as the English department chair.  In the fall of 
2013, I became the teacher librarian at H ayes and love 
getting to connect my knowledge of research and writing

with my passion for young adult literature.

I also have a side hustle as a vocabulary education 
consultant. Back in 2004, I attended the N ational 
Council of Teachers of English (N CTE) annual 
conference and made a beeline to the Sadlier booth to 
explain how much I loved their vocabulary books and 
enjoyed teaching vocabulary.  They asked me to share 
my ideas with other teachers, and I began presenting with 
them. Then, in 2011, I started writing the Vocab Gal

blog, which continues today.

What have you done for your students that they 
benefit  from  the m ost?

I am passionate about vocabulary, so I try to imbue a love 
of lexicon in my students. I revel in sharing my strategies 
with other teachers, and hopefully my zany ideas have

positively impacted students around the country.

I also encourage the use of reading through listening. 
Listening to audiobooks (often using public library 
services like Libby and Hoopla) has a huge range of 
benefits and engages students, teachers, and other staff 
who often complain that they ?don?t have time to [sit 
down and] read.?  I hope that I?ve helped students and 
staff (re)learn to love reading through audio.

What exper ience has had the m ost im pact on you 
as an educator?

Every year, when I attend N CTE and stay for its sister 
organization?s conference, ALAN , I walk away reignited 
with new ideas and new books for my students and staff.  
This year, keynote speaker Dr. Chris Emdin ?took us to 
church,? as he made the case for reaching students who 
have been marginalized. He spoke about teachers being 
revolutionaries and  "the art of the re-mix, the art of  
creativity" and asked us "Are you an English teacher, or 
are you a curriculum follower?"  

I was deeply impacted by Dr. Edmin's strong call to 
action and the phenomenal authors are ALAN  who 
spoke about how they had no books in which they saw 
themselves until they wrote their own.  Young adult 
literature is more accessible for students and much of it 
stands up to strong analysis, even in AP classes. 

You have been involved in OCT ELA for several 
years. What is your biggest hope and goal for the

organizat ion's future?

M y hope for OCTELA moving forward is that we 
continue to challenge the status quo of classic literature 
and classic writing styles. I want us to learn how to 
educate all students about America's problematic history 
of white male privilege and work to empower our 
students to do and be better.  I want to ensure more of 
our teachers from all over Ohio can attend OCTELA and 
share the ways in which they are revolutionizing 
education.  I am forever grateful to Yolanda H arris, 
OCTELA's diversity liaison, who is working tirelessly to 
make this happen, and I want to do whatever I can to 
support her.
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