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President 's Welcom e
  
Dear Colleagues:  

For those of you who attended the annual 
conference on M arch 1st and 2nd, we 
hope that you enjoyed it. We have been 
reviewing the feedback from the surveys, 
and hope we can make the conference 
even better next year. If you haven?t had 
the opportunity to fill out the conference 
survey, you can still do so. We value your 
feedback and appreciate your participation 
at the conference.  

During the conference, OCTELA has a 
Board of Trustees meeting on Friday. 
This is an opportunity for past presidents 
and current leadership to review where 
the organization is and where it is going. 
In the last few years, OCTELA has been 
charged with diversifying our 
membership and working to make 
connections with colleges and universities 
to support new and emerging teachers. As 
a result of these discussions, I would like 
to highlight some of initiatives that 
OCTELA has been working to achieve 
and ways that members can get involved 
with the organization.  

First, I would like to highlight the efforts 
of our university liaisons. Ginny 
M cCormac and Patrick Thomas have 
worked diligently to coordinate with 
college professors to make the conference 
experience memorable for their students. 
In the last few years, we have seen an 
increase in presentations that feature 
professors working alongside their 
students. Ginny has worked closely with 
our registrar to make sure these groups 
feel welcome and have a great conference 
experience. Additionally, it has been 
suggested that OCTELA consults with 
the N CTE Standing Committee on 
Affiliates (SCOA) to increase student 
affiliates in Ohio. We are lucky to have 
the assistance of M arge Ford (a former 
OCTLEA president) as the representative 
for Region 2 which serves Ohio, 
Pennsylvania, Kentucky, M aryland, 
Virginia, West Virginia, N ew Jersey, and 
Washington, DC. We are hopeful that 
our strong university partnerships can lead 
to new student affiliates that partner with 
OCTELA and N CTE. 

In addition to our work to increase 
engagement with universities and 
colleges, we are working diligently to 
diversify OCTELA. For the last few 
years, we have been recipients of the 
N CTE Fund Teachers for the Dream 
grant. This initiative is focused on 
recruiting English language arts teachers 
of color. We have had two board 
members who have been spearheading 
this initiative: Yolanda H arris and Chris 
Wagner. Both of them have been awarded 
grant monies to recognize and increase 
diversity in OCTELA. Their efforts have 
led to opportunities for teachers of color 
to join N CTE, OCTELA, and to present 
and attend the OCTELA conference. In 
addition, Yolanda has worked extremely 
hard to coordinate a basket raffle at the 
conference for the last two years. The 
proceeds of this fundraiser have been used 
to supplement the grants provided by 
N CTE. This is not an easy task and 
requires a lot of coordination. We would 
like to thank everyone that has supported 
this initiative, and we are grateful for all 
the contributions that we have raised.  

Finally, I would like to highlight the 
different ways that members can become 
involved in OCTELA. At the conference, 
we unveiled the initiative to develop 
regional professional development. This 
newsletter and future newsletters will 
provide updates on how this initiative is 
progressing. In addition, we are always 
looking for ways to get members involved. 
Listed below are opportunities for the 
membership to get involved in OCTELA.
  
Ways to Get Involved 

· We are always looking for members to 
contribute to various conference needs 
including communicating with the 
membership, working on pre-conference 
preparations, recruiting members to 
present at the conference, and assisting 
with various tasks/jobs during the 
conference.  

· We are constantly seeking new topics 
and features for the OCTELA newsletter. 
If you have a topic or know someone that 
could submit a topic for the OCTELA 
newsletter, we would love to hear from 
you. 

· OJELA is always soliciting articles. You 
might consider submitting an article for 
the journal or contacting the OJELA 
editor to see if peer review is needed for 
submissions. 
 
· The membership committee is 
continually exploring new ways to 
connect with English teachers throughout 
Ohio to increase membership. This is an 
ongoing task that needs fresh ideas.  
  
Again, we thank you for your continued 
support, and if you are interested in 
working with OCTELA, please feel free 
to contact me at
joshuayounge@sbcglobal.net.  
  
H ave a wonderful rest of the school year.  
  
Sincerely, 
  
Joshua Younge 
President, OCTELA 
  

Jo shua  Yo unge
OCT ELA  Pr esident
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Tr ac y  A l l ey

Bibliotherapy by the Campfire:
M eeting the Social and Emotional N eeds of Students 

Through Picture Books

 ?Educating the mind without educating the heart is no education at all.? 
-  Aristotle 

School districts have a targeted focus on strong academics; however, 
the social and emotional well-being of a child deserves a targeted focus 
as well.  The use of bibliotherapy in the classroom is a tool teacher and 
counselors can utilize to help children when they encounter social and 
emotional challenges.  Bibliotherapy is simply book therapy!

The main idea of storytelling has been around for millennia.  Pehrsson 
and M cM illen (2005) found evidenced that bibliotherapy dates back 
to the early nineteenth century.  The value of reading stories is 
monumental in a child's life.  By reading stories or having stories read 
aloud, children can escape reality, connect with characters, learn 
important life lessons, and much more.   

In my classroom, I incorporate bibliotherapy lessons once a month. 
We read our bibliotherapy picture books with the lights dimmed in a 
"campfire" setting. I have a cardboard campfire that I purchased, and 
we sit around the ?campfire? for our readings. Before we begin 
reading our bibliotherapy picture book, we try a few breathing 
exercises from A to Z using the book called Alphabreaths written by 
Dr. Christopher Willard. I believe all of these components set the 
stage for a great reading experience. Since students can be reluctant to 
verbalize how they feel, I have found this format more welcoming and 
comforting for students to share. M y classroom is a safe and respectful 
place which is vital for a successful ?bibliotherapy campfire.? 
  
During our short ?so-emo? time, my goal is to give students tools to 
help them throughout the school day and at home. We discuss topics 
such as compassion, self-control, perseverance, teamwork, empathy, 
respect, and more. As a gifted intervention specialist, I incorporate 
bibliotherapy that addresses anxiety, perfectionism, fixed mindset, and 
more. Students need to learn how to manage their behavior and 
monitor their social skills. As teachers, we can give students some 
tools to help them become more successful. 
  
Caroline Shrodes (1950) designed a model to use with bibliotherapy. 
The stages are as follows: identification, catharsis, and insight. 
Afolayan added to Shrodes? model by including universalization and 
integration as the last two steps. In the classroom, the stages could 
follow the same pattern. During the reading of a picture book, 
students may identify or align themselves with a character or storyline. 
The cathartic stage is when a child may have an emotional release to 
their burden. In the third stage of ?insight,? a child may begin to 
understand why they are experiencing these feelings. During the stage 
of universalization, a child may generalize the story to other people or 
situations. Finally, the last stage of integration is where students apply 
what they have learned into their own life. A guidance counselor 
and/or parent may need to be contacted if a student needs more time 
to process their feelings. 
  
As a teacher, I want to support the social-emotional well-being of my 
students as well as give them a strong academic foundation so they can 
leap successfully over the obstacles on their road to success. Charles 
W. Eliot, past president of H arvard University said it best, ?Books are 
the quietest and most constant of friends; they are the most accessible 
and wisest of counselors, and the most patient of teachers.? 
    
References: 
  
Afolayan, J.A. (1992). Documentary perspective of bibliotherapy in 
education. Reading Horizons, 33(2), 137-148. 
  
Pehrsson, D.E. and M cM illen, P. (2007). Bibliotherapy: Overview 
and implications for counselors. Professional Counseling Digest.  
  
Shrodes, C. (1950). Bibliotherapy: A theoretical and clinical-experimental 
study. Unpublished doctoral dissertation, University of California at 
Berkeley. 

Resources:
  
Alphabreaths: The ABC?s of M indful Breathing -- written by Dr. 
Christopher Willard 
  
The One, the Only Magnificent Me! --  written by Dan H aseltine and 
illustrated by Joel Schoon Tanis 
  
Stand Tall Molly Lou Melon --  written by Patty Lovell and illustrated by 
David Catrow 
  
I Am Enough -- written by Grace Byers and illustrated by Keturah A. 
Bobo 
  
My Mouth is a Volcano --  written by Julia Cook and illustrated by 
Carrie H artman 
  
The Girl Who Never Made Mistakes --  written by M ark Pett and Gary 
Rubinstein and illustrated by M ark Pett 
  
Malala?s Magic Pencil --  written by M alala Yousafzai and illustrated by 
Kerascoet 
  
Going Places  --  written and illustrated by Peter and Paul Reynolds 
  
Sky Color --  written by Peter H . Reynolds 
  
I Am Peace: A Book of Mindfulness --  written by Susan Verde and 
illustrated by Peter H . Reynolds 
  
The Dot --  written and illustrated by Peter H . Reynolds 
  
Ish --  written and illustrated by Peter H . Reynolds 
  
Someday --  written by Eileen Spinelli and illustrated by Rosie 
Winstead 
  
11 Experiments That Failed --  written and illustrated by Jenny Offill 
and N ancy Carpenter 
  
Exclamation Mark --  written and illustrated by Amy Krouse Rosenthal 
and Tom Lichtenheld 
  
We?re All Wonders --  written and illustrated by R .J. Palacio 
  
365 Days of Wonder: Mr. Browne?s Book of Precepts --  written by R .J. 
Palacio 
  
Unstoppable Me! 10 Ways to Soar Through Life --  written by Dr. Wayne 
W. Dyer with Kristina Tracy and illustrated by Stacy Heller Budnick 
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Sar a  Ohm

After a long work week, Shannon finds herself, along 
with three other friends, willingly trapped in a science 
laboratory. Here, a mad-scientist has set up 
experiments he plans to use for the destruction of 
humankind. Fortunately, the mad scientist left behind 
puzzles to be solved by Shannon and her friends. 
Should they solve the puzzles in fifty minutes, they 
will be released and humankind will be saved; 
however, if the group fails to solve the puzzles,
humankind will be eternally destroyed!

~ ~  ~

This concept of willingly entering a mad-scientist?s 
laboratory on the weekend is actually a more common 
event than many people realize. Escape Rooms are a 
modern-day entertainment phenomenon. Participants 
are trapped in a room, solving challenging tasks and 
puzzles while using critical thinking skills. According 
to M ark N ightingale of Lock Academy SARL, the 
concept of Escape Rooms began in Europe in the 
2000s. The sensation became so popular in Europe 
that it made its way to the United States in 2012. 
Quickly, Americans became enthralled with Escape 
Rooms as they multiplied all over the country. 
Educators who experienced Escape Rooms began to 
wonder if it would be beneficial to integrate the notion 
into the classroom.  Thus, the emergence of Breakout 
EDU and Facebook Educational Escape Room 
support groups, amongst other platforms in support of 
teachers utilizing Escape Rooms. Deriving from Lev 
Vygotsky?s Cooperative Learning Theory, teachers 
who incorporate Escape Rooms into the classroom 
immerse students in engaging cooperative learning 
experiences.

Lev Vygotsky, a well-known psychologist, developed 
the the Cooperative Learning Theory which promotes 
students acquisition of knowledge through interaction 
with peers. According to Vygotsky, ?Language is the 
main tool that promotes thinking, develops reasoning, 
and supports cultural activities like reading and 
writing" (1978). Therefore, when students have 
discussions with one another, they develop critical 
thinking and reasoning skills about concepts such as 
writing, reading, and grammar. Vygotsky also 
discovered that ?Cognitive development stems from 
social interactions from guided learning within the 
zone of proximal development as children and their 
partner's co-construct knowledge? (M cLeod 2018). 
Students require interaction with their peers in order 
to move forward in the zone of proximal development, 
the distance between what a learner can do without 
help and what they can do through help and guidance. 
Through interaction in small groups, students are able 
to grow in their understanding of complex concepts, 
creating new knowledge out of material that once may 
have been misconceived. The Cooperative Learning 
Theory is beneficial to student learning because 
students are moving from scaffolded instruction in 
daily lessons and in small, heterogeneous group 
activities to eventual unassisted, independent work.

Since students develop a stronger understandings of 
material through discussion and assistance from peers, 
Escape Rooms are an ideal way to incorporate 
Vygotsky?s Cooperative Learning Theory into the 
classroom. When utilizing Escape Rooms in the 
language arts classroom, it is quintessential to 
pre-place students in small heterogeneous groups in 
order for students to work together to solve challenges. 
Working together helps students develop their zone of 
proximal development all the while reinforcing already 
learned or underdeveloped skills through group work 
and collaborative thinking and discussion. It is another 
step towards students ability to perform tasks on their 
own accord.

Integrating educational Escape Rooms into the 
language arts curriculum can seem intimidating; 
however, with pre-planning, the task can be less 
daunting. Begin by looking at the way the district?s 
curriculum is currently set up and determine where 
students could use some language arts skills 
reinforcement. An easy place to include Escape Rooms 
is at the end of a unit, book, and/or in place of 
traditional test review. N aturally, the tasks in the 
Escape Room will fit into the pre-planned curriculum 
as test review and it will encourage students to review 
or relearn material they have already covered. It is not 
recommended that an Escape Room is used to teach 
students material as this could be stressful and 
confusing to both students and the instructor. Thus, 
the ideal placement for an Escape Room in curriculum 
when it is used as practice and/or review.

Escape Rooms are an important strategy to utilize in 
the classroom due to the ease in aligning the challenges 
and puzzles with state standards as well as the 
automatic level of engagement it has with students. 
Although it may be an intriguing way to introduce a 
book, it should be used to enhance student learning 
and acquirement of skills. Therefore, it is imperative to 
relate the challenges within the Escape Room to state 
and district standards to benefit your students learning 
in the long run. This can be accomplished by making 
each challenge specific to a state and/or district 
standard. For example, an Escape Room about 
argumentative writing there may be four boxes, each 
detailing the information required in the each type of 
paragraph (introduction, body, counterclaim, and 
conclusion) where students have to highlight 
information or answer multiple choice questions about 
the writing sample. The focus of that Escape Room 
might be analyzing argument which is found in Ohio 
Learning Standard W.1. Students enjoy a change in 
routine and enjoy solving clues and puzzles? even if 
the tasks are educational. Students naturally buy into 
the given scenario and play along. Always be sure to be 
purposeful in including Escape Rooms in the 
classroom. 

When incorporating an Escape Room into the 
classroom for the first time, the following steps may 
prove to be beneficial:

Step 1. Choose a standard or set of standards to be 
used for an Escape Room.

Step 2. Break the standard apart into a set of skills.
Step 3. Create a story or scenario that will act as a set 
up for the Escape Room.
Step 4. Create challenges for the students to complete 
during the Escape Room. Set a time estimation for 
each challenge/puzzle as it is not desired that 
challenges to be so tough that students cannot escape 
within the class period. 
Step 5. Decide the order in which students should 
complete the challenges/puzzles.
Step 6. M ake color coded copies for groups, place 
copies in designated boxes, then set up the Escape 
Room!
Step 7. Place students in heterogeneous group. It is 
recommended that there be at least four groups 
present, but with bigger classes more groups may be 
needed.
Step 8. Write students? names on the board by group 
so the class can roll right into the Escape Room the 
next day.

~ ~  ~

After having successfully escaped the mad-scientists 
lab, Shannon and her friends feel accomplished and 
exhilarated. Their confidence is boosted as the tasks 
they were required to complete were not easy and 
required a lot of brain power. It is clear that the 
popularity of Escape Rooms is not just for the general 
public; it is a perfect fit for the classroom as well. 
Students will leave the classroom excited about what 
they have studied and confident in their ability to 
persevere through challenges. Hence, Escape Rooms 
are an essential strategy to use in the classroom due to 
the factor of engagement and the ease in aligning

challenges to state standards. 

Looking for additional resources? Sara's OCTELA 
presentation on Escape Rooms can be found here!
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are trapped in a room, solving challenging tasks and puzzles while using critical 
thinking skills. According to M ark N ightingale of Lock Academy SARL, the concept 
of Escape Rooms began in Europe in the 2000s. The sensation became so popular in 
Europe that it made its way to the United States in 2012. Quickly, Americans became 
enthralled with Escape Rooms as they multiplied all over the country. Educators who 
experienced Escape Rooms began to wonder if it would be beneficial to integrate the 
notion into the classroom.  Thus, the emergence of Breakout EDU and Facebook 
Educational Escape Room support groups, amongst other platforms in support of 
teachers utilizing Escape Rooms. Deriving from Lev Vygotsky?s Cooperative Learning 
Theory, teachers who incorporate Escape Rooms into the classroom immerse students 
in engaging cooperative learning experiences.

Lev Vygotsky, a well-known psychologist, developed the the Cooperative Learning 
Theory which promotes students acquisition of knowledge through interaction with 
peers. According to Vygotsky, ?Language is the main tool that promotes thinking, 
develops reasoning, and supports cultural activities like reading and writing" (1978). 
Therefore, when students have discussions with one another, they develop critical 
thinking and reasoning skills about concepts such as writing, reading, and grammar. 
Vygotsky also discovered that ?Cognitive development stems from social interactions 
from guided learning within the zone of proximal development as children and their 
partner's co-construct knowledge? (M cLeod 2018). Students require interaction with 
their peers in order to move forward in the zone of proximal development, the distance 
between what a learner can do without help and what they can do through help and 
guidance. Through interaction in small groups, students are able to grow in their 
understanding of complex concepts, creating new knowledge out of material that once 
may have been misconceived. The Cooperative Learning Theory is beneficial to 
student learning because students are moving from scaffolded instruction in daily 
lessons and in small, heterogeneous group activities to eventual unassisted, independent 
work.

Since students develop a stronger understandings of material through discussion and 
assistance from peers, Escape Rooms are an ideal way to incorporate Vygotsky?s 
Cooperative Learning Theory into the classroom. When utilizing Escape Rooms in the 
language arts classroom, it is quintessential to pre-place students in small heterogeneous 
groups in order for students to work together to solve challenges. Working together 
helps students develop their zone of proximal development all the while reinforcing 
already learned or underdeveloped skills through group work and collaborative thinking 
and discussion. It is another step towards students ability to perform tasks on their own 
accord.

Integrating educational Escape Rooms into the language arts curriculum can seem 
intimidating; however, with pre-planning, the task can be less daunting. Begin by 
looking at the way the district?s curriculum is currently set up and determine where 
students could use some language arts skills reinforcement. An easy place to include 
Escape Rooms is at the end of a unit, book, and/or in place of traditional test review. 
N aturally, the tasks in the Escape Room will fit into the pre-planned curriculum as test 
review and it will encourage students to review or relearn material they have already 
covered. It is not recommended that an Escape Room is used to teach students material 
as this could be stressful and confusing to both students and the instructor. Thus, the 
ideal placement for an Escape Room in curriculum when it is used as practice and/or 
review.

Escape Rooms are an important strategy to utilize in the classroom due to the ease in 
aligning the challenges and puzzles with state standards as well as the automatic level of 
engagement it has with students. Although it may be an intriguing way to introduce a 
book, it should be used to enhance student learning and acquirement of skills. 
Therefore, it is imperative to relate the challenges within the Escape Room to state and 
district standards to benefit your students learning in the long run. This can be 
accomplished by making each challenge specific to a state and/or district standard. For 
example, an Escape Room about argumentative writing there may be four boxes, each 
detailing the information required in the each type of paragraph (introduction, body, 
counterclaim, and conclusion) where students have to highlight information or answer 
multiple choice questions about the writing sample. The focus of that Escape Room 
might be analyzing argument which is found in Ohio Learning Standard W.1. Students 
enjoy a change in routine and enjoy solving clues and puzzles? even if the tasks are 
educational. Students naturally buy into the given scenario and play along. Always be 
sure to be purposeful in including Escape Rooms in the classroom. 

When incorporating an Escape Room into the classroom for the first time, the 
following steps may prove to be beneficial:

Step 1. Choose a standard or set of standards to be used for an Escape Room.

Step 2. Break the standard apart into a set of skills.
Step 3. Create a story or scenario that will act as a set up for the Escape Room.
Step 4. Create challenges for the students to complete during the Escape Room. Set a 
time estimation for each challenge/puzzle as it is not desired that challenges to be so 
tough that students cannot escape within the class period. 
Step 5. Decide the order in which students should complete the challenges/puzzles.
Step 6. M ake color coded copies for groups, place copies in designated boxes, then set 
up the Escape Room!
Step 7. Place students in heterogeneous group. It is recommended that there be at least 
four groups present, but with bigger classes more groups may be needed.
Step 8. Write students? names on the board by group so the class can roll right into the 
Escape Room the next day.

~ ~  ~

After having successfully escaped the mad-scientists lab, Shannon and her friends feel 
accomplished and exhilarated. Their confidence is boosted as the tasks they were 
required to complete were not easy and required a lot of brain power. It is clear that the 
popularity of Escape Rooms is not just for the general public; it is a perfect fit for the 
classroom as well. Students will leave the classroom excited about what they have 
studied and confident in their ability to persevere through challenges. Hence, Escape 
Rooms are an essential strategy to use in the classroom due to the factor of engagement 
and the ease in aligning

challenges to state standards. 

Looking for additional resources? Sara's OCTELA presentation on Escape Rooms can 
be found here!
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lessons and in small, heterogeneous group activities to eventual unassisted, independent 
work.

Since students develop a stronger understandings of material through discussion and 
assistance from peers, Escape Rooms are an ideal way to incorporate Vygotsky?s 
Cooperative Learning Theory into the classroom. When utilizing Escape Rooms in the 
language arts classroom, it is quintessential to pre-place students in small heterogeneous 
groups in order for students to work together to solve challenges. Working together 
helps students develop their zone of proximal development all the while reinforcing 
already learned or underdeveloped skills through group work and collaborative thinking 
and discussion. It is another step towards students ability to perform tasks on their own 
accord.

Integrating educational Escape Rooms into the language arts curriculum can seem 
intimidating; however, with pre-planning, the task can be less daunting. Begin by 
looking at the way the district?s curriculum is currently set up and determine where 
students could use some language arts skills reinforcement. An easy place to include 
Escape Rooms is at the end of a unit, book, and/or in place of traditional test review. 
N aturally, the tasks in the Escape Room will fit into the pre-planned curriculum as test 
review and it will encourage students to review or relearn material they have already 
covered. It is not recommended that an Escape Room is used to teach students material 
as this could be stressful and confusing to both students and the instructor. Thus, the 
ideal placement for an Escape Room in curriculum when it is used as practice and/or 
review.

Escape Rooms are an important strategy to utilize in the classroom due to the ease in 
aligning the challenges and puzzles with state standards as well as the automatic level of 
engagement it has with students. Although it may be an intriguing way to introduce a 
book, it should be used to enhance student learning and acquirement of skills. 
Therefore, it is imperative to relate the challenges within the Escape Room to state and 
district standards to benefit your students learning in the long run. This can be 
accomplished by making each challenge specific to a state and/or district standard. For 
example, an Escape Room about argumentative writing there may be four boxes, each 
detailing the information required in the each type of paragraph (introduction, body, 
counterclaim, and conclusion) where students have to highlight information or answer 
multiple choice questions about the writing sample. The focus of that Escape Room 
might be analyzing argument which is found in Ohio Learning Standard W.1. Students 
enjoy a change in routine and enjoy solving clues and puzzles? even if the tasks are 
educational. Students naturally buy into the given scenario and play along. Always be 
sure to be purposeful in including Escape Rooms in the classroom. 

When incorporating an Escape Room into the classroom for the first time, the 
following steps may prove to be beneficial:

Step 1. Choose a standard or set of standards to be used for an Escape Room.

Step 2. Break the standard apart into a set of skills.
Step 3. Create a story or scenario that will act as a set up for the Escape Room.
Step 4. Create challenges for the students to complete during the Escape Room. Set a 
time estimation for each challenge/puzzle as it is not desired that challenges to be so 
tough that students cannot escape within the class period. 
Step 5. Decide the order in which students should complete the challenges/puzzles.
Step 6. M ake color coded copies for groups, place copies in designated boxes, then set 
up the Escape Room!
Step 7. Place students in heterogeneous group. It is recommended that there be at least 
four groups present, but with bigger classes more groups may be needed.
Step 8. Write students? names on the board by group so the class can roll right into the 
Escape Room the next day.

~ ~  ~

After having successfully escaped the mad-scientists lab, Shannon and her friends feel 
accomplished and exhilarated. Their confidence is boosted as the tasks they were 
required to complete were not easy and required a lot of brain power. It is clear that the 
popularity of Escape Rooms is not just for the general public; it is a perfect fit for the 
classroom as well. Students will leave the classroom excited about what they have 
studied and confident in their ability to persevere through challenges. Hence, Escape 
Rooms are an essential strategy to use in the classroom due to the factor of engagement 
and the ease in aligning

challenges to state standards. 

Looking for additional resources? Sara's OCTELA presentation on Escape Rooms can 
be found here!

Sources

M cleod, Saul. ?Lev Vygotsky.? Simply Psychology, Simply Psychology, 5 Aug. 2018, 

www.simplypsychology.org/vygotsky.html.

M cleod, Saul. ?The Zone of Proximal Development and Scaffolding.? Simply 
Psychology, Simply 

Psychology, 5 Feb. 2018, www.simplypsychology.org/ 
Zone-of-Proximal-Development.html.

N ightingale, M ark. ?H istory and Origin of Escape Rooms - Lock Academy Escape 
Paris Game.? 

Lock Academy, Lock Academy SARL, 2019, 
lockacademy.com/en/history-and-origin-of-escape-games/.

Vygotsky, L.S. (1978) M ind in Society:  The development of higher psychological 
processes.  

Cambridge, M A:  H arvard University Press.

https://docs.google.com/document/d/14GRZbQ9vV52YWJZxTIzntfp74KDwnyC7k0m4xRDlhXI/edit
http://www.simplypsychology.org/vygotsky.html


Escape Rooms are an important strategy to utilize in the classroom due to the ease in 
aligning the challenges and puzzles with state standards as well as the automatic level of 
engagement it has with students. Although it may be an intriguing way to introduce a 
book, it should be used to enhance student learning and acquirement of skills. 
Therefore, it is imperative to relate the challenges within the Escape Room to state and 
district standards to benefit your students learning in the long run. This can be 
accomplished by making each challenge specific to a state and/or district standard. For 
example, an Escape Room about argumentative writing there may be four boxes, each 
detailing the information required in the each type of paragraph (introduction, body, 
counterclaim, and conclusion) where students have to highlight information or answer 
multiple choice questions about the writing sample. The focus of that Escape Room 
might be analyzing argument which is found in Ohio Learning Standard W.1. Students 
enjoy a change in routine and enjoy solving clues and puzzles? even if the tasks are 
educational. Students naturally buy into the given scenario and play along. Always be 
sure to be purposeful in including Escape Rooms in the classroom. 

When incorporating an Escape Room into the classroom for the first time, the 
following steps may prove to be beneficial:

Step 1. Choose a standard or set of standards to be used for an Escape Room.

Step 2. Break the standard apart into a set of skills.
Step 3. Create a story or scenario that will act as a set up for the Escape Room.
Step 4. Create challenges for the students to complete during the Escape Room. Set a 
time estimation for each challenge/puzzle as it is not desired that challenges to be so 
tough that students cannot escape within the class period. 
Step 5. Decide the order in which students should complete the challenges/puzzles.
Step 6. M ake color coded copies for groups, place copies in designated boxes, then set 
up the Escape Room!
Step 7. Place students in heterogeneous group. It is recommended that there be at least 
four groups present, but with bigger classes more groups may be needed.
Step 8. Write students? names on the board by group so the class can roll right into the 
Escape Room the next day.

~ ~  ~

After having successfully escaped the mad-scientists lab, Shannon and her friends feel 
accomplished and exhilarated. Their confidence is boosted as the tasks they were 
required to complete were not easy and required a lot of brain power. It is clear that the 
popularity of Escape Rooms is not just for the general public; it is a perfect fit for the 
classroom as well. Students will leave the classroom excited about what they have 
studied and confident in their ability to persevere through challenges. Hence, Escape 
Rooms are an essential strategy to use in the classroom due to the factor of engagement 
and the ease in aligning

challenges to state standards. 

Looking for additional resources? Sara's OCTELA presentation on Escape Rooms can 
be found here!
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studied and confident in their ability to persevere through challenges. Hence, Escape 
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Susan Vinc ent
H ave you ever watched a maestro conduct an 
orchestra? Conductors work hard to bring out just the 
right volume from each instrument. They look 
exhausted at the end of the symphony. Trying to get 
more out of some instruments and to quiet down 
others is tiring. Can you relate? M ost of us have very 
talkative, interactive students and very quiet, reserved 
students. We may feel the need to try to control each 
student?s input in our class. N ot only does this wear us 
out, but it usually doesn?t feel good to our students 
either. And truthfully, how often do our efforts ever 
really change a child?s behavior long-term? H ardly 
ever! Why not? The answer probably lies less with 
behavior management and more with human 
dispositions that are very hard to repress. 
  
The good news is we shouldn?t try to repress these 
dispositions, as they may hold the key to success for 
our students and ourselves. By leveraging the strengths 
of our students? natural dispositions, they may be 
better able to contribute their best ideas, work, and 
collaborations. Let?s explore this idea. 
  
What D oes I t  M ean to Be Introver ted, 
Extrover ted, or Am biver ted? 

If you haven?t studied introversion and extroversion, 
you may equate the terms with being shy or outgoing. 
This isn?t the case. Rather than pigeonholing 
personality types, dispositions actually have more to 
do with a person?s sensitivity to outside stimuli --  such 
as interaction with other people, noise, new 
environments, rewards, or anything that brings 
attention to yourself. Some people have a higher 
threshold for those stimuli and crave higher levels of 
them. Those things tend to replenish their energy 
levels. Other people have a lower threshold for those 
stimuli and their energy levels are replenished when 
they take a break from those things. Rather than being 
shy or outgoing, needing more or less stimulation may 
be the reason some people seem to crave more or less 
interaction with people. This plays out in our 
classrooms and schools every day.  
  
Introversion and extroversion sit on two ends of a 
continuum. Very few people reside at the far ends of 
this continuum. We are mostly somewhere in the 
middle, with ambiverts considered a mix. Researchers, 
however, feel most of us do tend to lean one way or the 
other. Ask yourself this question: After a busy day at 
school, do you crave interacting with friends to 
unwind or do you need to retreat to solitude to 
recharge? The answer may give you a clue as to which 
end of the continuum you lean.  
  
Introversion and extroversion are biologically based, 
according to M arti Olsen Laney, author of The Introvert 
Advantage: How Quiet People Can Thrive in an Extrovert 
World. Dopamine, the neurochemical associated with 
pleasure and reward-seeking behavior, affects people 
differently. Extroverts can?t seem to get enough, while 
introverts are so sensitive too much begins to feel 
unpleasant. This could be why introverts tend to avoid 
attention-seeking behavior and seem to need a break 
from interacting with classmates. A second difference 
could lie in the neural pathways for thought processes. 
According to Laney, introverts have a longer neural 
pathway for processing stimuli, which means introverts 
need more thinking time to come up with their best 
ideas. Brainstorming on the spot, answering discussion 
questions without preparation, or speaking ?off the 
cuff? can be much more difficult for introverts than for 
their extroverted friends. You may have noticed this 
with students in your classroom or may have personal 
experience with this yourself.  
  
To sum up these differences, check out the following 
overview. 
  
Introverts  
-  are more   sensitive to or overwhelmed by 
stimulation & interaction 
-  need downtime to recharge their energy 
-  need ?thinking time? before speaking or producing 
ideas   

Extroverts    
-  desire more stimulation & interaction 
-  recharge their energy with social interaction 
-  are quicker to process, produce ideas, and speak 
      
  
What N atural Strengths Can We Leverage in the 
Classroom ? 
School should be a place to discover your strengths. 
Sometimes we unintentionally make our students 
ashamed or embarrassed of their natural tendency 
toward quiet or chattiness. Perhaps we should help 
them see these tendencies as strengths that are needed 
to make the classroom community function well 
together. What are some common strengths typical for 
introverts and extroverts?  
   
  
Introverts may excel at ? .    
? Thinking through problems   carefully over time 
? Listening actively 
? Expressing thoughts in writing 
? Being a thoughtful, empathetic   community 
member 
? Producing creative projects   

Extroverts may excel at? .   
? Expressing thoughts verbally 
? Thinking quickly on the spot 
? Building community 
? Working in teams 
? Brainstorming ideas 
? Producing creative projects    
  
What School Act ivit ies D eplete the Energy of 
Introver ts and Extrover ts? 

If we are honest with ourselves, we know our 
classrooms may favor either introverts or extroverts. 
Perhaps we like our classrooms to be quiet and orderly 
with little talking. Or perhaps we like lots of student 
interaction and small group work, with the classroom 
buzzing much of the day. Which of our students are 
thriving in these environments? Whose energy stores 
are depleted by lunchtime? Let?s take stock of what is 
happening in our classroom so we can perhaps provide 
balance for our students. Check out the following table 
to think about activities that may deplete your 
students? energy. 
   
  
Introverts may need a break from? .  
? Group work 
? Discussion without preparation   (not knowing what 
will be asked, being called on unexpectedly) 
? Participation grades 
? Clustered desks, ?noisy?   classrooms  

Extroverts may need a break from...  
? ?N o talking? 
? Writing to a prompt without discussion before 
writing 
? Lecture classes 
? Worksheets 
? N o collaborative work    
  
What D oes a D isposit ion-Aware Classroom  
Look L ike? 
 
With some background knowledge about dispositions, 
we can balance the types of experiences our students 
have, giving everyone a chance to shine and a chance 
to recharge when needed.  
  
Consider both t im e and space. Introverts and 
extroverts need to use time and space differently. 
Schedule time throughout the school day or class 
period for both introverts and extroverts to recharge 
their batteries. Introverts need some time to work 
alone, to plan, and to think on their own. Extroverts 
need some time to talk, to interact, and to share their 
thoughts. Check out your furniture arrangement as 
well. Do you have a variety of spaces? Do you have 
areas conducive to group work and areas conducive to 
quiet, independent reflection? It?s easy to move a few 
chairs and desks around to create these recharging 
spaces. 

   
  

What Instruct ional Strategies Can you Use?
 
N ow let?s think about balancing the instructional 
techniques we use with students. M any of the 
strategies we already use are great for leveraging the 
strengths of introverts or extroverts, if we just 
purposefully balance how we use them. Think about 
varying our class discussions so that we allow everyone 
the chance to contribute their best thinking. Use 
techniques that build in thinking time. Sometimes 
have written discussions, rather than oral ones. 
Sometimes, use backchanneling so both oral and 
written conversations can occur. In short, change 
things up. Here are a few common variations.
  
? Snowball Discussions - Start discussions with 
partners. Then combine partners to form quads. Then 
share whole group. 
? Think/Jot/Talk - Rather than ?Think/Pair/Share? 
include a writing component. H aving written notes 
can make the speaking part easier for introverts. 
? Simultaneous Roundtable - H ave a written 
discussion, by passing discussion questions around a 
small-group table. Every participant responds in 
writing to each question for a few minutes, then 
everyone passes their question around the table until 
everyone has responded to each question. The last 
person highlights important points made and presents 
the highlights to the whole group. 
? Digital Tools - Use Padlet, Twitter, Flipgrid. 
  
Teach Students H ow to Stretch Out of T heir 
Com for t Z one 

And finally, as much as we want to make our students 
comfortable, we know they will need skills beyond 
what may come easily. From an early age we can begin 
to help them learn to stretch out of what may feel 
comfortable and contribute to the classroom 
community in valuable ways. Show students how to 
vary the ways they contribute to class discussions: 
? Be an active listener, if you are usually a talker. 
? M onitor your airtime. Do you need to contribute 
more or less? 
? Ask a question. This may be an easier entry point 
than making a comment. 
? Summarize what?s been said. 
? Jump in early with a quick comment. 
? Take notes for the group. 
? Sketchnote for the group. 
? Follow up with more ideas on a parking lot or 
poster. 
  
To Learn M ore 
Check out these books. 

Quiet:  The Power of Introverts in a World that Can't Stop 
Talking (Cain, 2012)

Quiet Kids:  Help Your Introverted Child Succeed in an 
Extroverted World (Fonseca, 2013)

The Introvert Advantage:  How to Thrive in an Extrovert 
World (Olsen Laney, 2013)

The Genius of Opposites: How Introverts and Extroverts 
Achieve Extraordinary Results Together (Kahnweiler, J. B. 
, 2016) 
  

The Disposition-Aware 
Classroom:

LEVERAGIN G THE STREN GTH S OF IN TROVERTS, 
EX TROVERTS, AN D EVERYON E IN  BET WEEN
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dispositions, as they may hold the key to success for our students and ourselves. By 
leveraging the strengths of our students? natural dispositions, they may be better able to 
contribute their best ideas, work, and collaborations. Let?s explore this idea. 
  
What D oes I t  M ean to Be Introver ted, Extrover ted, or Am biver ted? 

If you haven?t studied introversion and extroversion, you may equate the terms with 
being shy or outgoing. This isn?t the case. Rather than pigeonholing personality types, 
dispositions actually have more to do with a person?s sensitivity to outside stimuli --  
such as interaction with other people, noise, new environments, rewards, or anything 
that brings attention to yourself. Some people have a higher threshold for those stimuli 
and crave higher levels of them. Those things tend to replenish their energy levels. Other 
people have a lower threshold for those stimuli and their energy levels are replenished 
when they take a break from those things. Rather than being shy or outgoing, needing 
more or less stimulation may be the reason some people seem to crave more or less 
interaction with people. This plays out in our classrooms and schools every day.  
  
Introversion and extroversion sit on two ends of a continuum. Very few people reside at 
the far ends of this continuum. We are mostly somewhere in the middle, with ambiverts 
considered a mix. Researchers, however, feel most of us do tend to lean one way or the 
other. Ask yourself this question: After a busy day at school, do you crave interacting 
with friends to unwind or do you need to retreat to solitude to recharge? The answer 
may give you a clue as to which end of the continuum you lean.  
  
Introversion and extroversion are biologically based, according to M arti Olsen Laney, 
author of The Introvert Advantage: How Quiet People Can Thrive in an Extrovert World. 
Dopamine, the neurochemical associated with pleasure and reward-seeking behavior, 
affects people differently. Extroverts can?t seem to get enough, while introverts are so 
sensitive too much begins to feel unpleasant. This could be why introverts tend to avoid 
attention-seeking behavior and seem to need a break from interacting with classmates. A 
second difference could lie in the neural pathways for thought processes. According to 
Laney, introverts have a longer neural pathway for processing stimuli, which means 
introverts need more thinking time to come up with their best ideas. Brainstorming on 
the spot, answering discussion questions without preparation, or speaking ?off the cuff? 
can be much more difficult for introverts than for their extroverted friends. You may 
have noticed this with students in your classroom or may have personal experience with 
this yourself.  
  
To sum up these differences, check out the following overview. 
  
Introverts  
-  are more   sensitive to or overwhelmed by stimulation & interaction 
-  need downtime to recharge their energy 
-  need ?thinking time? before speaking or producing ideas   

Extroverts    
-  desire more stimulation & interaction 
-  recharge their energy with social interaction 
-  are quicker to process, produce ideas, and speak 
      
  
What N atural Strengths Can We Leverage in the Classroom ? 
School should be a place to discover your strengths. Sometimes we unintentionally make 
our students ashamed or embarrassed of their natural tendency toward quiet or 
chattiness. Perhaps we should help them see these tendencies as strengths that are needed 
to make the classroom community function well together. What are some common 
strengths typical for introverts and extroverts?  
   
  
Introverts may excel at ? .    
? Thinking through problems   carefully over time 
? Listening actively 
? Expressing thoughts in writing 
? Being a thoughtful, empathetic   community member 
? Producing creative projects   

Extroverts may excel at? .   
? Expressing thoughts verbally 
? Thinking quickly on the spot 
? Building community 
? Working in teams 
? Brainstorming ideas 
? Producing creative projects    
  
What School Act ivit ies D eplete the Energy of Introver ts and Extrover ts? 

If we are honest with ourselves, we know our classrooms may favor either introverts or 
extroverts. Perhaps we like our classrooms to be quiet and orderly with little talking. Or 
perhaps we like lots of student interaction and small group work, with the classroom 
buzzing much of the day. Which of our students are thriving in these environments? 
Whose energy stores are depleted by lunchtime? Let?s take stock of what is happening in 
our classroom so we can perhaps provide balance for our students. Check out the 
following table to think about activities that may deplete your students? energy. 
   
  
Introverts may need a break from? .  
? Group work 
? Discussion without preparation   (not knowing what will be asked, being called on 
unexpectedly) 
? Participation grades 
? Clustered desks, ?noisy?   classrooms  

Extroverts may need a break from...  
? ?N o talking? 
? Writing to a prompt without discussion before writing 
? Lecture classes 
? Worksheets 
? N o collaborative work    
  
What D oes a D isposit ion-Aware Classroom  Look L ike? 
 
With some background knowledge about dispositions, we can balance the types of 
experiences our students have, giving everyone a chance to shine and a chance to 
recharge when needed.  
  
Consider both t im e and space. Introverts and extroverts need to use time and space 
differently. Schedule time throughout the school day or class period for both introverts 
and extroverts to recharge their batteries. Introverts need some time to work alone, to 
plan, and to think on their own. Extroverts need some time to talk, to interact, and to 
share their thoughts. Check out your furniture arrangement as well. Do you have a 
variety of spaces? Do you have areas conducive to group work and areas conducive to 
quiet, independent reflection? It?s easy to move a few chairs and desks around to create 
these recharging spaces. 

   
  

What Instruct ional Strategies Can you Use?
 
N ow let?s think about balancing the instructional techniques we use with students. 
M any of the strategies we already use are great for leveraging the strengths of introverts 
or extroverts, if we just purposefully balance how we use them. Think about varying our 
class discussions so that we allow everyone the chance to contribute their best thinking. 
Use techniques that build in thinking time. Sometimes have written discussions, rather 
than oral ones. Sometimes, use backchanneling so both oral and written conversations 
can occur. In short, change things up. Here are a few common variations.
  
? Snowball Discussions - Start discussions with partners. Then combine partners to 
form quads. Then share whole group. 
? Think/Jot/Talk - Rather than ?Think/Pair/Share? include a writing component. 
H aving written notes can make the speaking part easier for introverts. 
? Simultaneous Roundtable - H ave a written discussion, by passing discussion questions 
around a small-group table. Every participant responds in writing to each question for a 
few minutes, then everyone passes their question around the table until everyone has 
responded to each question. The last person highlights important points made and 
presents the highlights to the whole group. 
? Digital Tools - Use Padlet, Twitter, Flipgrid. 
  
Teach Students H ow to Stretch Out of T heir Com for t Z one 

And finally, as much as we want to make our students comfortable, we know they will 
need skills beyond what may come easily. From an early age we can begin to help them 
learn to stretch out of what may feel comfortable and contribute to the classroom 
community in valuable ways. Show students how to vary the ways they contribute to 
class discussions: 
? Be an active listener, if you are usually a talker. 
? M onitor your airtime. Do you need to contribute more or less? 
? Ask a question. This may be an easier entry point than making a comment. 
? Summarize what?s been said. 
? Jump in early with a quick comment. 
? Take notes for the group. 
? Sketchnote for the group. 
? Follow up with more ideas on a parking lot or poster. 
  
To Learn M ore 
Check out these books. 

Quiet:  The Power of Introverts in a World that Can't Stop Talking (Cain, 2012)

Quiet Kids:  Help Your Introverted Child Succeed in an Extroverted World (Fonseca, 2013)

The Introvert Advantage:  How to Thrive in an Extrovert World (Olsen Laney, 2013)

The Genius of Opposites: How Introverts and Extroverts Achieve Extraordinary Results Together 
(Kahnweiler, J. B. , 2016) 
  



affects people differently. Extroverts can?t seem to get enough, while introverts are so 
sensitive too much begins to feel unpleasant. This could be why introverts tend to avoid 
attention-seeking behavior and seem to need a break from interacting with classmates. A 
second difference could lie in the neural pathways for thought processes. According to 
Laney, introverts have a longer neural pathway for processing stimuli, which means 
introverts need more thinking time to come up with their best ideas. Brainstorming on 
the spot, answering discussion questions without preparation, or speaking ?off the cuff? 
can be much more difficult for introverts than for their extroverted friends. You may 
have noticed this with students in your classroom or may have personal experience with 
this yourself.  
  
To sum up these differences, check out the following overview. 
  
Introverts  
-  are more   sensitive to or overwhelmed by stimulation & interaction 
-  need downtime to recharge their energy 
-  need ?thinking time? before speaking or producing ideas   

Extroverts    
-  desire more stimulation & interaction 
-  recharge their energy with social interaction 
-  are quicker to process, produce ideas, and speak 
      
  
What N atural Strengths Can We Leverage in the Classroom ? 
School should be a place to discover your strengths. Sometimes we unintentionally make 
our students ashamed or embarrassed of their natural tendency toward quiet or 
chattiness. Perhaps we should help them see these tendencies as strengths that are needed 
to make the classroom community function well together. What are some common 
strengths typical for introverts and extroverts?  
   
  
Introverts may excel at ? .    
? Thinking through problems   carefully over time 
? Listening actively 
? Expressing thoughts in writing 
? Being a thoughtful, empathetic   community member 
? Producing creative projects   

Extroverts may excel at? .   
? Expressing thoughts verbally 
? Thinking quickly on the spot 
? Building community 
? Working in teams 
? Brainstorming ideas 
? Producing creative projects    
  
What School Act ivit ies D eplete the Energy of Introver ts and Extrover ts? 

If we are honest with ourselves, we know our classrooms may favor either introverts or 
extroverts. Perhaps we like our classrooms to be quiet and orderly with little talking. Or 
perhaps we like lots of student interaction and small group work, with the classroom 
buzzing much of the day. Which of our students are thriving in these environments? 
Whose energy stores are depleted by lunchtime? Let?s take stock of what is happening in 
our classroom so we can perhaps provide balance for our students. Check out the 
following table to think about activities that may deplete your students? energy. 
   
  
Introverts may need a break from? .  
? Group work 
? Discussion without preparation   (not knowing what will be asked, being called on 
unexpectedly) 
? Participation grades 
? Clustered desks, ?noisy?   classrooms  

Extroverts may need a break from...  
? ?N o talking? 
? Writing to a prompt without discussion before writing 
? Lecture classes 
? Worksheets 
? N o collaborative work    
  
What D oes a D isposit ion-Aware Classroom  Look L ike? 
 
With some background knowledge about dispositions, we can balance the types of 
experiences our students have, giving everyone a chance to shine and a chance to 
recharge when needed.  
  
Consider both t im e and space. Introverts and extroverts need to use time and space 
differently. Schedule time throughout the school day or class period for both introverts 
and extroverts to recharge their batteries. Introverts need some time to work alone, to 
plan, and to think on their own. Extroverts need some time to talk, to interact, and to 
share their thoughts. Check out your furniture arrangement as well. Do you have a 
variety of spaces? Do you have areas conducive to group work and areas conducive to 
quiet, independent reflection? It?s easy to move a few chairs and desks around to create 
these recharging spaces. 

   
  

What Instruct ional Strategies Can you Use?
 
N ow let?s think about balancing the instructional techniques we use with students. 
M any of the strategies we already use are great for leveraging the strengths of introverts 
or extroverts, if we just purposefully balance how we use them. Think about varying our 
class discussions so that we allow everyone the chance to contribute their best thinking. 
Use techniques that build in thinking time. Sometimes have written discussions, rather 
than oral ones. Sometimes, use backchanneling so both oral and written conversations 
can occur. In short, change things up. Here are a few common variations.
  
? Snowball Discussions - Start discussions with partners. Then combine partners to 
form quads. Then share whole group. 
? Think/Jot/Talk - Rather than ?Think/Pair/Share? include a writing component. 
H aving written notes can make the speaking part easier for introverts. 
? Simultaneous Roundtable - H ave a written discussion, by passing discussion questions 
around a small-group table. Every participant responds in writing to each question for a 
few minutes, then everyone passes their question around the table until everyone has 
responded to each question. The last person highlights important points made and 
presents the highlights to the whole group. 
? Digital Tools - Use Padlet, Twitter, Flipgrid. 
  
Teach Students H ow to Stretch Out of T heir Com for t Z one 

And finally, as much as we want to make our students comfortable, we know they will 
need skills beyond what may come easily. From an early age we can begin to help them 
learn to stretch out of what may feel comfortable and contribute to the classroom 
community in valuable ways. Show students how to vary the ways they contribute to 
class discussions: 
? Be an active listener, if you are usually a talker. 
? M onitor your airtime. Do you need to contribute more or less? 
? Ask a question. This may be an easier entry point than making a comment. 
? Summarize what?s been said. 
? Jump in early with a quick comment. 
? Take notes for the group. 
? Sketchnote for the group. 
? Follow up with more ideas on a parking lot or poster. 
  
To Learn M ore 
Check out these books. 

Quiet:  The Power of Introverts in a World that Can't Stop Talking (Cain, 2012)

Quiet Kids:  Help Your Introverted Child Succeed in an Extroverted World (Fonseca, 2013)

The Introvert Advantage:  How to Thrive in an Extrovert World (Olsen Laney, 2013)

The Genius of Opposites: How Introverts and Extroverts Achieve Extraordinary Results Together 
(Kahnweiler, J. B. , 2016) 
  



What N atural Strengths Can We Leverage in the Classroom ? 
School should be a place to discover your strengths. Sometimes we unintentionally make 
our students ashamed or embarrassed of their natural tendency toward quiet or 
chattiness. Perhaps we should help them see these tendencies as strengths that are needed 
to make the classroom community function well together. What are some common 
strengths typical for introverts and extroverts?  
   
  
Introverts may excel at ? .    
? Thinking through problems   carefully over time 
? Listening actively 
? Expressing thoughts in writing 
? Being a thoughtful, empathetic   community member 
? Producing creative projects   

Extroverts may excel at? .   
? Expressing thoughts verbally 
? Thinking quickly on the spot 
? Building community 
? Working in teams 
? Brainstorming ideas 
? Producing creative projects    
  
What School Act ivit ies D eplete the Energy of Introver ts and Extrover ts? 

If we are honest with ourselves, we know our classrooms may favor either introverts or 
extroverts. Perhaps we like our classrooms to be quiet and orderly with little talking. Or 
perhaps we like lots of student interaction and small group work, with the classroom 
buzzing much of the day. Which of our students are thriving in these environments? 
Whose energy stores are depleted by lunchtime? Let?s take stock of what is happening in 
our classroom so we can perhaps provide balance for our students. Check out the 
following table to think about activities that may deplete your students? energy. 
   
  
Introverts may need a break from? .  
? Group work 
? Discussion without preparation   (not knowing what will be asked, being called on 
unexpectedly) 
? Participation grades 
? Clustered desks, ?noisy?   classrooms  

Extroverts may need a break from...  
? ?N o talking? 
? Writing to a prompt without discussion before writing 
? Lecture classes 
? Worksheets 
? N o collaborative work    
  
What D oes a D isposit ion-Aware Classroom  Look L ike? 
 
With some background knowledge about dispositions, we can balance the types of 
experiences our students have, giving everyone a chance to shine and a chance to 
recharge when needed.  
  
Consider both t im e and space. Introverts and extroverts need to use time and space 
differently. Schedule time throughout the school day or class period for both introverts 
and extroverts to recharge their batteries. Introverts need some time to work alone, to 
plan, and to think on their own. Extroverts need some time to talk, to interact, and to 
share their thoughts. Check out your furniture arrangement as well. Do you have a 
variety of spaces? Do you have areas conducive to group work and areas conducive to 
quiet, independent reflection? It?s easy to move a few chairs and desks around to create 
these recharging spaces. 

   
  

What Instruct ional Strategies Can you Use?
 
N ow let?s think about balancing the instructional techniques we use with students. 
M any of the strategies we already use are great for leveraging the strengths of introverts 
or extroverts, if we just purposefully balance how we use them. Think about varying our 
class discussions so that we allow everyone the chance to contribute their best thinking. 
Use techniques that build in thinking time. Sometimes have written discussions, rather 
than oral ones. Sometimes, use backchanneling so both oral and written conversations 
can occur. In short, change things up. Here are a few common variations.
  
? Snowball Discussions - Start discussions with partners. Then combine partners to 
form quads. Then share whole group. 
? Think/Jot/Talk - Rather than ?Think/Pair/Share? include a writing component. 
H aving written notes can make the speaking part easier for introverts. 
? Simultaneous Roundtable - H ave a written discussion, by passing discussion questions 
around a small-group table. Every participant responds in writing to each question for a 
few minutes, then everyone passes their question around the table until everyone has 
responded to each question. The last person highlights important points made and 
presents the highlights to the whole group. 
? Digital Tools - Use Padlet, Twitter, Flipgrid. 
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And finally, as much as we want to make our students comfortable, we know they will 
need skills beyond what may come easily. From an early age we can begin to help them 
learn to stretch out of what may feel comfortable and contribute to the classroom 
community in valuable ways. Show students how to vary the ways they contribute to 
class discussions: 
? Be an active listener, if you are usually a talker. 
? M onitor your airtime. Do you need to contribute more or less? 
? Ask a question. This may be an easier entry point than making a comment. 
? Summarize what?s been said. 
? Jump in early with a quick comment. 
? Take notes for the group. 
? Sketchnote for the group. 
? Follow up with more ideas on a parking lot or poster. 
  
To Learn M ore 
Check out these books. 

Quiet:  The Power of Introverts in a World that Can't Stop Talking (Cain, 2012)

Quiet Kids:  Help Your Introverted Child Succeed in an Extroverted World (Fonseca, 2013)

The Introvert Advantage:  How to Thrive in an Extrovert World (Olsen Laney, 2013)

The Genius of Opposites: How Introverts and Extroverts Achieve Extraordinary Results Together 
(Kahnweiler, J. B. , 2016) 
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Heid i Weber
 Gif t ed  Lia iso n

What's Your Everest? 

 At the 2019 OCTELA conference ?Lighting the 
Fire,? we were treated to Dave Stuart, Jr. who lifted 
and inspired us with his keynote speech. As I listened, 
I sketched my personal takeaways digitally. Dave 
challenged us to consider what our own personal 
teaching ?Everest? was. That is, what did we hope our 
work will amount to? 

I reflected that day. M y hope has always been to create 
passionate and  responsible readers and citizens. I strive 
to ensure that I am not just teaching my students 
academic skills but LIFE skills. Every task I put on my 
students leads them to being stronger readers and 
writers, but more importantly, better people. This has 
been and will continue to be at least one of my 
enduring  ?Everest sentences.?

  

A week after the conference, I read the first chapter of 
his book These 6 Things: How to Focus Your 
Teaching on W hat Matters Most. This time I reflected 
through sketchnoting again. M y takeaways were 
similar yet more focused. Dave really got me thinking 
about how I need to ensure that what I do leads to a 
?Long Term Flourishing? in my students. How do I 
get those ripples I create to go beyond my classroom 
and this school year and make a positive difference for 
life? 

It occurred to me that my work towards creating a 
more student centered self-directed ELA classroom 
was leading me into that direction. I had been working 
towards designing my class to let students access 
content and assignments independently so that I could 
have more time conferencing with individuals or 
discussing texts with small groups. The side 
effect...helping students develop personal motivation 
and self-regulation skills. Turning our students loose 
to work on their own is scary. We have to trust that 
they will stay on task and make good learning choices. 
It shifts the responsibility from us to children. Yet it 
creates those ripples.

When you arm a student with tools and time, a great 
deal can happen. Some are productive, some wander 
around, some make excuses, some slack off. This is 
where release of responsibility means that we also have 
to teach internal skills. Before giving students this 
freedom, I always start with a lesson on what it means 
to be (1) self-directed, (2) self-motivated, and (3) 
self-regulating. Each of these is then paired with a 
?real- life? example.

Starting with being self-directed, I tell my students 
that I am going to put them in charge of deciding 
where, when, and how they complete a task. This 
means that they are going to have to show initiative to 
start working and develop their own systems for 
organization. While some students are more natural at 
this, others need more scaffolding. The trick here is to 
make this explicit and clear.  Students need to know 
that once you outline the task and make the resources 
needed available, it is on them to get started. Sure, 
some students will need more help getting organized if 
they are lacking the needed skills but I find that most 
students take ownership if they develop some of their 
own strategies, so letting them try, fail, and 
experiment is critical. I am always ready to help, 
support, and suggest ideas. Use the example of paying 
your bills. Every adult has to take initiative to ensure 
their financial responsibilities are taken care of. N o 
one wants a nagging bill collector asking for money, so 
exercising self-direction is something adults do on a 
daily basis. This is the first skill we should strive to 
instill and practice.

N ext is self-motivation which I explain means doing 
something without needing to be prompted, pushed, 
or told to do it. Our goal would be to provide students 
with tasks and assignments that are so motivating, kids 
just can?t wait to do them or to give students choice 
and voice so that students feel engaged and invested. 
The reality is that we can?t always do that and so that 
motivation has to come from somewhere internal. Life 
connection: filing our taxes. Who really wants to sit 
down and do that? We are motivated because we know 
it is the law and we face a penalty if we don?t do it. We 
stop at red lights and stop signs when we are in a hurry 
because we know we should. We shouldn?t reward our 
students to motivate them externally. We should teach 
them that in life, motivation has to come from within. 
It is easy when we want to do something. The 
challenge is digging deep when we don?t. Our 
classrooms provide students with opportunities to 
practice this important life skill, so take advantage of 
making the connection.

Finally is the skill of self-regulating. This is probably 
the most challenging and yet most essential skill we 
can build and practice with students.  Again, some are 
more internally geared for this while others lack the 
capacity. Self-regulation often takes teacher 
intervention; yes the definition implies that external 
intervention is not needed, but we have to start from 
the ground and go up. Don?t think of it as a frustration 
or burden, but as a way to give your students a needed 
skill. Our children are ALL over the continuum on 
this one, so be prepared to show patience! When I 
teach my students what it means to self-regulate, I 
often use the example of resisting temptations that pull 
me off task or compete for my focus. M y favorite 
example to use: what to do about my cell phone when 
I am driving. As I drive if I get a text, I am tempted to 
pick my phone up and read it. That is not the 
responsible thing to do. I must resist that urge and stay 
focused on my driving. The same is true for students at 
work. When on devices they might be tempted to 
open another tab. The skill comes in resisting the 
temptation. M y students and I talk about this a great 
deal. I am purposeful in pointing out when I notice 
they are off task so that they can be aware and take 
ownership. I make them aware of how much time they 
are spending on a task so that we can discuss if that is 
reasonable or not. It is all about awareness, recognizing 
when one has gone astray, and redirecting. I?ve had a 
great deal of success with students who have attention 
issues by defining the negative behaviors and striving 
for the positive ones.  Just like any other skill we teach 
our students, this is one we have to model, reinforce, 
guide, and give students time to practice with before 
they can master it.

Thus my ?Everest? is a hope to build passionate and 
responsible readers and writers. This includes personal 
skills for life: self-direction, self-motivation, and 
self-regulation. If I can give my students skills that they 
can use to be respectful and productive citizens then I 
truly have created a ripple extending beyond my 
classroom for life. Dave, thank you for your insight and 
inspiration!

 

 Want to continue the conversation? 

Send your questions and feedback to Heidi at: 
weberhe@lovelandschools.org 
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How to Focus Your Teaching on W hat Matters Most. This time I reflected 
through sketchnoting again. M y takeaways were similar yet more focused. Dave 
really got me thinking about how I need to ensure that what I do leads to a 
?Long Term Flourishing? in my students. How do I get those ripples I create to 
go beyond my classroom and this school year and make a positive difference for 
life? 

It occurred to me that my work towards creating a more student centered 
self-directed ELA classroom was leading me into that direction. I had been 
working towards designing my class to let students access content and 
assignments independently so that I could have more time conferencing with 
individuals or discussing texts with small groups. The side effect...helping 
students develop personal motivation and self-regulation skills. Turning our 
students loose to work on their own is scary. We have to trust that they will stay 
on task and make good learning choices. It shifts the responsibility from us to 
children. Yet it creates those ripples.

When you arm a student with tools and time, a great deal can happen. Some are 
productive, some wander around, some make excuses, some slack off. This is 
where release of responsibility means that we also have to teach internal skills. 
Before giving students this freedom, I always start with a lesson on what it 
means to be (1) self-directed, (2) self-motivated, and (3) self-regulating. Each of 
these is then paired with a ?real- life? example.

Starting with being self-directed, I tell my students that I am going to put them 
in charge of deciding where, when, and how they complete a task. This means 
that they are going to have to show initiative to start working and develop their 
own systems for organization. While some students are more natural at this, 
others need more scaffolding. The trick here is to make this explicit and clear.  
Students need to know that once you outline the task and make the resources 
needed available, it is on them to get started. Sure, some students will need 
more help getting organized if they are lacking the needed skills but I find that 
most students take ownership if they develop some of their own strategies, so 
letting them try, fail, and experiment is critical. I am always ready to help, 
support, and suggest ideas. Use the example of paying your bills. Every adult 
has to take initiative to ensure their financial responsibilities are taken care of. 
N o one wants a nagging bill collector asking for money, so exercising 
self-direction is something adults do on a daily basis. This is the first skill we 
should strive to instill and practice.

N ext is self-motivation which I explain means doing something without 
needing to be prompted, pushed, or told to do it. Our goal would be to provide 
students with tasks and assignments that are so motivating, kids just can?t wait 
to do them or to give students choice and voice so that students feel engaged 
and invested. The reality is that we can?t always do that and so that motivation 
has to come from somewhere internal. Life connection: filing our taxes. Who 
really wants to sit down and do that? We are motivated because we know it is 
the law and we face a penalty if we don?t do it. We stop at red lights and stop 
signs when we are in a hurry because we know we should. We shouldn?t reward 
our students to motivate them externally. We should teach them that in life, 
motivation has to come from within. It is easy when we want to do something. 
The challenge is digging deep when we don?t. Our classrooms provide students 
with opportunities to practice this important life skill, so take advantage of 
making the connection.

Finally is the skill of self-regulating. This is probably the most challenging and 
yet most essential skill we can build and practice with students.  Again, some 
are more internally geared for this while others lack the capacity. 
Self-regulation often takes teacher intervention; yes the definition implies that 
external intervention is not needed, but we have to start from the ground and 
go up. Don?t think of it as a frustration or burden, but as a way to give your 
students a needed skill. Our children are ALL over the continuum on this one, 
so be prepared to show patience! When I teach my students what it means to 
self-regulate, I often use the example of resisting temptations that pull me off 
task or compete for my focus. M y favorite example to use: what to do about my 
cell phone when I am driving. As I drive if I get a text, I am tempted to pick my 
phone up and read it. That is not the responsible thing to do. I must resist that 
urge and stay focused on my driving. The same is true for students at work. 
When on devices they might be tempted to open another tab. The skill comes 
in resisting the temptation. M y students and I talk about this a great deal. I am 
purposeful in pointing out when I notice they are off task so that they can be 
aware and take ownership. I make them aware of how much time they are 
spending on a task so that we can discuss if that is reasonable or not. It is all 
about awareness, recognizing when one has gone astray, and redirecting. I?ve 
had a great deal of success with students who have attention issues by defining 
the negative behaviors and striving for the positive ones.  Just like any other skill 
we teach our students, this is one we have to model, reinforce, guide, and give 
students time to practice with before they can master it.

Thus my ?Everest? is a hope to build passionate and responsible readers and 
writers. This includes personal skills for life: self-direction, self-motivation, and 
self-regulation. If I can give my students skills that they can use to be respectful 
and productive citizens then I truly have created a ripple extending beyond my 
classroom for life. Dave, thank you for your insight and inspiration!
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that they are going to have to show initiative to start working and develop their 
own systems for organization. While some students are more natural at this, 
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Students need to know that once you outline the task and make the resources 
needed available, it is on them to get started. Sure, some students will need 
more help getting organized if they are lacking the needed skills but I find that 
most students take ownership if they develop some of their own strategies, so 
letting them try, fail, and experiment is critical. I am always ready to help, 
support, and suggest ideas. Use the example of paying your bills. Every adult 
has to take initiative to ensure their financial responsibilities are taken care of. 
N o one wants a nagging bill collector asking for money, so exercising 
self-direction is something adults do on a daily basis. This is the first skill we 
should strive to instill and practice.

N ext is self-motivation which I explain means doing something without 
needing to be prompted, pushed, or told to do it. Our goal would be to provide 
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to do them or to give students choice and voice so that students feel engaged 
and invested. The reality is that we can?t always do that and so that motivation 
has to come from somewhere internal. Life connection: filing our taxes. Who 
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the law and we face a penalty if we don?t do it. We stop at red lights and stop 
signs when we are in a hurry because we know we should. We shouldn?t reward 
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motivation has to come from within. It is easy when we want to do something. 
The challenge is digging deep when we don?t. Our classrooms provide students 
with opportunities to practice this important life skill, so take advantage of 
making the connection.

Finally is the skill of self-regulating. This is probably the most challenging and 
yet most essential skill we can build and practice with students.  Again, some 
are more internally geared for this while others lack the capacity. 
Self-regulation often takes teacher intervention; yes the definition implies that 
external intervention is not needed, but we have to start from the ground and 
go up. Don?t think of it as a frustration or burden, but as a way to give your 
students a needed skill. Our children are ALL over the continuum on this one, 
so be prepared to show patience! When I teach my students what it means to 
self-regulate, I often use the example of resisting temptations that pull me off 
task or compete for my focus. M y favorite example to use: what to do about my 
cell phone when I am driving. As I drive if I get a text, I am tempted to pick my 
phone up and read it. That is not the responsible thing to do. I must resist that 
urge and stay focused on my driving. The same is true for students at work. 
When on devices they might be tempted to open another tab. The skill comes 
in resisting the temptation. M y students and I talk about this a great deal. I am 
purposeful in pointing out when I notice they are off task so that they can be 
aware and take ownership. I make them aware of how much time they are 
spending on a task so that we can discuss if that is reasonable or not. It is all 
about awareness, recognizing when one has gone astray, and redirecting. I?ve 
had a great deal of success with students who have attention issues by defining 
the negative behaviors and striving for the positive ones.  Just like any other skill 
we teach our students, this is one we have to model, reinforce, guide, and give 
students time to practice with before they can master it.

Thus my ?Everest? is a hope to build passionate and responsible readers and 
writers. This includes personal skills for life: self-direction, self-motivation, and 
self-regulation. If I can give my students skills that they can use to be respectful 
and productive citizens then I truly have created a ripple extending beyond my 
classroom for life. Dave, thank you for your insight and inspiration!
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others need more scaffolding. The trick here is to make this explicit and clear.  
Students need to know that once you outline the task and make the resources 
needed available, it is on them to get started. Sure, some students will need 
more help getting organized if they are lacking the needed skills but I find that 
most students take ownership if they develop some of their own strategies, so 
letting them try, fail, and experiment is critical. I am always ready to help, 
support, and suggest ideas. Use the example of paying your bills. Every adult 
has to take initiative to ensure their financial responsibilities are taken care of. 
N o one wants a nagging bill collector asking for money, so exercising 
self-direction is something adults do on a daily basis. This is the first skill we 
should strive to instill and practice.

N ext is self-motivation which I explain means doing something without 
needing to be prompted, pushed, or told to do it. Our goal would be to provide 
students with tasks and assignments that are so motivating, kids just can?t wait 
to do them or to give students choice and voice so that students feel engaged 
and invested. The reality is that we can?t always do that and so that motivation 
has to come from somewhere internal. Life connection: filing our taxes. Who 
really wants to sit down and do that? We are motivated because we know it is 
the law and we face a penalty if we don?t do it. We stop at red lights and stop 
signs when we are in a hurry because we know we should. We shouldn?t reward 
our students to motivate them externally. We should teach them that in life, 

motivation has to come from within. It is easy when we want to do something. 
The challenge is digging deep when we don?t. Our classrooms provide students 
with opportunities to practice this important life skill, so take advantage of 
making the connection.

Finally is the skill of self-regulating. This is probably the most challenging and 
yet most essential skill we can build and practice with students.  Again, some 
are more internally geared for this while others lack the capacity. 
Self-regulation often takes teacher intervention; yes the definition implies that 
external intervention is not needed, but we have to start from the ground and 
go up. Don?t think of it as a frustration or burden, but as a way to give your 
students a needed skill. Our children are ALL over the continuum on this one, 
so be prepared to show patience! When I teach my students what it means to 
self-regulate, I often use the example of resisting temptations that pull me off 
task or compete for my focus. M y favorite example to use: what to do about my 
cell phone when I am driving. As I drive if I get a text, I am tempted to pick my 
phone up and read it. That is not the responsible thing to do. I must resist that 
urge and stay focused on my driving. The same is true for students at work. 
When on devices they might be tempted to open another tab. The skill comes 
in resisting the temptation. M y students and I talk about this a great deal. I am 
purposeful in pointing out when I notice they are off task so that they can be 
aware and take ownership. I make them aware of how much time they are 
spending on a task so that we can discuss if that is reasonable or not. It is all 
about awareness, recognizing when one has gone astray, and redirecting. I?ve 
had a great deal of success with students who have attention issues by defining 
the negative behaviors and striving for the positive ones.  Just like any other skill 
we teach our students, this is one we have to model, reinforce, guide, and give 
students time to practice with before they can master it.

Thus my ?Everest? is a hope to build passionate and responsible readers and 
writers. This includes personal skills for life: self-direction, self-motivation, and 
self-regulation. If I can give my students skills that they can use to be respectful 
and productive citizens then I truly have created a ripple extending beyond my 
classroom for life. Dave, thank you for your insight and inspiration!
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spending on a task so that we can discuss if that is reasonable or not. It is all 
about awareness, recognizing when one has gone astray, and redirecting. I?ve 
had a great deal of success with students who have attention issues by defining 
the negative behaviors and striving for the positive ones.  Just like any other skill 
we teach our students, this is one we have to model, reinforce, guide, and give 
students time to practice with before they can master it.
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Pat t ie Niese- 
BCT BA  Lia iso n

 Student Recom m endation

 

 

 
Amal is a young girl in a small Pakistani village 
who dreams of becoming a teacher and who 
sometimes struggles within her family. Amal is 
the eldest daughter so must stay home from 
school and help care for her siblings. She still 
searches out ways to learn and work toward her 
goals. When she insults a member of the ruling 
family, she is forced into indentured servitude. 
As she is working in the ruling family?s house, 
she becomes aware of the depths they will go 
to stay in power.  
This book connects nicely to non-fiction texts 
about M alala Yousafai and offers a realistic look 
at economic class struggle, power, and 
resistance while still being appropriate for 
middle school students. The characters are well 
developed with strong details to give students 
insight into a different culture. Be prepared for 
students to become outraged over the gender 
disparity and class struggles portrayed. This 
book is a great way to introduce students to 
global problems and get them researching not 
only issues but ways to make a difference.

Professional Recom m endation  

  
  

  
  

  
  

 

Whether you teach in urban, suburban, or 
rural schools, this book is a must read. The 
ideas and strategies shared are filled with 
insight and practical suggestion. N othing 
frustrates me more than reading a book that is 
almost all theory and little use. The beginning 
of the book lays the foundation and describes 
not only the issues, but the historical 
foundation. He describes the shift in the 90ss 
away from activism and toward ?getting paid.? 
The idea of reaching back into this history to 
connect students with groups that used literacy 
as a tool to change their reality, such as the 
N egro Literary Societies from the late 1800s, is 
one that will resonate with students. Teaching 
students about these groups and ideas and 
showing them that literacy should be a shared 
activity, collaboration and discussion are key. 
 
The second part of the book is focused on the 
idea of enabling texts.  Finding modern texts 
that will not only resonate with students, but 
will offer them rich language that will stick 
with them and give them a positive course to 
follow, is a challenge for many teachers. He 
recommends having students chart their 
textual lineage, writing down not only those 
texts that have stuck with them, but also the 
reason why. How powerful for any student to 
track those books that will stick with them and 
add to it! Dr. Tatum includes sample lesson 
plans with explicit instructions and texts, lists 
of engaging texts, essential questions, and book 
study questions. What a great resource!     

Pleasure Recom m endation  

I was fortunate to hear Jesse Weinberger speak 
a few weeks ago at my sons? high school. She is 
an internet safety expert and professional 
speaker. With all of the issues surrounding 
smartphones and social media, having a source 
to let you know about various issues and apps is 
great. She is not for everyone, as she has more 
of a tough love approach and is described by 
some as militant, which she takes as a 
compliment. She is not an advocate of giving 
up all technology, but she stresses education 
about technology. Weinberger says ?media 
literacy education is critical in order to get the 
child to ?think about why you believe the 
things you believe? (p. 23). One of the most 
useful parts of her book is the conversation 
starters at the end of each chapter. While the 
book is geared towards parents, teachers can 
use many of the same questions to lead a 
discussion about media literacy. The review of 
apps at the end of book gives the overview of 
each app, the way it works, and concerns or 
things parents need to be aware of. There are 
also cases that are connected to that app. For 
example, in 2013 a 15 year old boy from 
Colorado was charged with 5 counts of 
third-degree harassment after creating a ?burn 
book? on Instagram to bully classmates.  

Phones can be a big issue in school and parents 
can be complicit. The data in Weinberger?s 
book and on her webpage is a great resource. I 
know I will be adding her statistics to my 
curriculum night presentation when I discuss 
our phone policy and digital literacy.
  
Oh, and by the way, it?s on K indle Unlimited, 
so you can read the book for free!  
  
H appy Reading!!!  

  

  

  

      

T IM E FOR BOOKS--
REVIEWS FOR ALL

 
The Buckeye Children?s and Teen Book Award 
nominees have been announced! These make a great 
addition to any summer reading list. Remember, 
voting opens September 1. Interestingly, Elizabeth 
Acevedo is one of our keynote speakers for the 2020 
conference! Wouldn?t it be wonderful if The Poet X 
won??  

  
BCTBA 2019 N ominees 
  
K-2 
Not Quite Narwhal --  Jessie Sima 
Elbow Grease --  John Cena 
After the Fall --  Dan Santat 
Did You Eat the Parakeet? --  M ark Iacolina 
Drawn Together --  M inh Le 
  
3-5 
Rebound --  Kwame Alexander 
The 11:11 Wish --  K im Tomsic 
The Collector --  KR Alexander 
The Losers Club --  Andrew Clements 
Dog Man: Lord of the Fleas --  Dav Pilkey 
  
6-8 
Supernova (Amulet #8) --  Kazu K ibuishi 
Not if I Save You First --  Ally Carter 
Restart --  Gordan Korman 
The Land of Stories: The Worlds Collide  --  Chris 
Colfer 
Trials of Apollo, Book Three: The Burning Maze --  R ick 
R iordan 
  
Teen 
Wildcard (Warcross #2) --  M arie Lu 
Long Way Down --  Jason Reynolds 
The Poet X  --  Elizabeth Acevedo 
Children of Blood and Bone --  Tomi Adeyemi 
Renegade --  M arissa M eyer  
 

The Boogeyman 
Exists

Jesse Weinberger

Amal Unbound
 

Aisha Saeed

Reading for Their 
Life

Alfred W. Tatum
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Amal is a young girl in a small Pakistani village 
who dreams of becoming a teacher and who 
sometimes struggles within her family. Amal is 
the eldest daughter so must stay home from 
school and help care for her siblings. She still 
searches out ways to learn and work toward her 
goals. When she insults a member of the ruling 
family, she is forced into indentured servitude. 
As she is working in the ruling family?s house, 
she becomes aware of the depths they will go 
to stay in power.  
This book connects nicely to non-fiction texts 
about M alala Yousafai and offers a realistic look 
at economic class struggle, power, and 
resistance while still being appropriate for 
middle school students. The characters are well 
developed with strong details to give students 
insight into a different culture. Be prepared for 
students to become outraged over the gender 
disparity and class struggles portrayed. This 
book is a great way to introduce students to 
global problems and get them researching not 
only issues but ways to make a difference.

Professional Recom m endation  

  
  

  
  

  
  

 

Whether you teach in urban, suburban, or 
rural schools, this book is a must read. The 
ideas and strategies shared are filled with 
insight and practical suggestion. N othing 
frustrates me more than reading a book that is 
almost all theory and little use. The beginning 
of the book lays the foundation and describes 
not only the issues, but the historical 
foundation. He describes the shift in the 90ss 
away from activism and toward ?getting paid.? 
The idea of reaching back into this history to 
connect students with groups that used literacy 
as a tool to change their reality, such as the 
N egro Literary Societies from the late 1800s, is 
one that will resonate with students. Teaching 
students about these groups and ideas and 
showing them that literacy should be a shared 
activity, collaboration and discussion are key. 
 
The second part of the book is focused on the 
idea of enabling texts.  Finding modern texts 
that will not only resonate with students, but 
will offer them rich language that will stick 
with them and give them a positive course to 
follow, is a challenge for many teachers. He 
recommends having students chart their 
textual lineage, writing down not only those 
texts that have stuck with them, but also the 
reason why. How powerful for any student to 
track those books that will stick with them and 
add to it! Dr. Tatum includes sample lesson 
plans with explicit instructions and texts, lists 
of engaging texts, essential questions, and book 
study questions. What a great resource!     

Pleasure Recom m endation  

I was fortunate to hear Jesse Weinberger speak 
a few weeks ago at my sons? high school. She is 
an internet safety expert and professional 
speaker. With all of the issues surrounding 
smartphones and social media, having a source 
to let you know about various issues and apps is 
great. She is not for everyone, as she has more 
of a tough love approach and is described by 
some as militant, which she takes as a 
compliment. She is not an advocate of giving 
up all technology, but she stresses education 
about technology. Weinberger says ?media 
literacy education is critical in order to get the 
child to ?think about why you believe the 
things you believe? (p. 23). One of the most 
useful parts of her book is the conversation 
starters at the end of each chapter. While the 
book is geared towards parents, teachers can 
use many of the same questions to lead a 
discussion about media literacy. The review of 
apps at the end of book gives the overview of 
each app, the way it works, and concerns or 
things parents need to be aware of. There are 
also cases that are connected to that app. For 
example, in 2013 a 15 year old boy from 
Colorado was charged with 5 counts of 
third-degree harassment after creating a ?burn 
book? on Instagram to bully classmates.  

Phones can be a big issue in school and parents 
can be complicit. The data in Weinberger?s 
book and on her webpage is a great resource. I 
know I will be adding her statistics to my 
curriculum night presentation when I discuss 
our phone policy and digital literacy.
  
Oh, and by the way, it?s on K indle Unlimited, 
so you can read the book for free!  
  
H appy Reading!!!  
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 Student Recom m endation

 

 

 
Amal is a young girl in a small Pakistani village who dreams of becoming a teacher and who 
sometimes struggles within her family. Amal is the eldest daughter so must stay home from 
school and help care for her siblings. She still searches out ways to learn and work toward her 
goals. When she insults a member of the ruling family, she is forced into indentured servitude. 
As she is working in the ruling family?s house, she becomes aware of the depths they will go to 
stay in power.  
This book connects nicely to non-fiction texts about M alala Yousafai and offers a realistic look 
at economic class struggle, power, and resistance while still being appropriate for middle 
school students. The characters are well developed with strong details to give students insight 
into a different culture. Be prepared for students to become outraged over the gender disparity 
and class struggles portrayed. This book is a great way to introduce students to global 
problems and get them researching not only issues but ways to make a difference.

Professional Recom m endation  

  
  
  
  
  
  
 

Whether you teach in urban, suburban, or rural schools, this book is a must read. The ideas 
and strategies shared are filled with insight and practical suggestion. N othing frustrates me 
more than reading a book that is almost all theory and little use. The beginning of the book 
lays the foundation and describes not only the issues, but the historical foundation. He 
describes the shift in the 90ss away from activism and toward ?getting paid.? The idea of 
reaching back into this history to connect students with groups that used literacy as a tool to 
change their reality, such as the N egro Literary Societies from the late 1800s, is one that will 
resonate with students. Teaching students about these groups and ideas and showing them that 
literacy should be a shared activity, collaboration and discussion are key. 
 
The second part of the book is focused on the idea of enabling texts.  Finding modern texts 
that will not only resonate with students, but will offer them rich language that will stick with 
them and give them a positive course to follow, is a challenge for many teachers. He 
recommends having students chart their textual lineage, writing down not only those texts 
that have stuck with them, but also the reason why. How powerful for any student to track 
those books that will stick with them and add to it! Dr. Tatum includes sample lesson plans 
with explicit instructions and texts, lists of engaging texts, essential questions, and book study 
questions. What a great resource!     

Pleasure Recom m endation  

I was fortunate to hear Jesse Weinberger speak a few weeks ago at my sons? high school. She is 
an internet safety expert and professional speaker. With all of the issues surrounding 
smartphones and social media, having a source to let you know about various issues and apps is 
great. She is not for everyone, as she has more of a tough love approach and is described by 
some as militant, which she takes as a compliment. She is not an advocate of giving up all 
technology, but she stresses education about technology. Weinberger says ?media literacy 
education is critical in order to get the child to ?think about why you believe the things you 
believe? (p. 23). One of the most useful parts of her book is the conversation starters at the end 
of each chapter. While the book is geared towards parents, teachers can use many of the same 
questions to lead a discussion about media literacy. The review of apps at the end of book gives 
the overview of each app, the way it works, and concerns or things parents need to be aware 
of. There are also cases that are connected to that app. For example, in 2013 a 15 year old boy 
from Colorado was charged with 5 counts of third-degree harassment after creating a ?burn 
book? on Instagram to bully classmates.  

Phones can be a big issue in school and parents can be complicit. The data in Weinberger?s 
book and on her webpage is a great resource. I know I will be adding her statistics to my 
curriculum night presentation when I discuss our phone policy and digital literacy.
  
Oh, and by the way, it?s on K indle Unlimited, so you can read the book for free!  
  
H appy Reading!!!  
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stay in power.  
This book connects nicely to non-fiction texts about M alala Yousafai and offers a realistic look 
at economic class struggle, power, and resistance while still being appropriate for middle 
school students. The characters are well developed with strong details to give students insight 
into a different culture. Be prepared for students to become outraged over the gender disparity 
and class struggles portrayed. This book is a great way to introduce students to global 
problems and get them researching not only issues but ways to make a difference.

Professional Recom m endation  

  
  
  
  
  
  
 

Whether you teach in urban, suburban, or rural schools, this book is a must read. The ideas 
and strategies shared are filled with insight and practical suggestion. N othing frustrates me 
more than reading a book that is almost all theory and little use. The beginning of the book 
lays the foundation and describes not only the issues, but the historical foundation. He 
describes the shift in the 90ss away from activism and toward ?getting paid.? The idea of 
reaching back into this history to connect students with groups that used literacy as a tool to 
change their reality, such as the N egro Literary Societies from the late 1800s, is one that will 
resonate with students. Teaching students about these groups and ideas and showing them that 
literacy should be a shared activity, collaboration and discussion are key. 
 
The second part of the book is focused on the idea of enabling texts.  Finding modern texts 
that will not only resonate with students, but will offer them rich language that will stick with 
them and give them a positive course to follow, is a challenge for many teachers. He 
recommends having students chart their textual lineage, writing down not only those texts 
that have stuck with them, but also the reason why. How powerful for any student to track 
those books that will stick with them and add to it! Dr. Tatum includes sample lesson plans 
with explicit instructions and texts, lists of engaging texts, essential questions, and book study 
questions. What a great resource!     

Pleasure Recom m endation  

I was fortunate to hear Jesse Weinberger speak a few weeks ago at my sons? high school. She is 
an internet safety expert and professional speaker. With all of the issues surrounding 
smartphones and social media, having a source to let you know about various issues and apps is 
great. She is not for everyone, as she has more of a tough love approach and is described by 
some as militant, which she takes as a compliment. She is not an advocate of giving up all 
technology, but she stresses education about technology. Weinberger says ?media literacy 
education is critical in order to get the child to ?think about why you believe the things you 
believe? (p. 23). One of the most useful parts of her book is the conversation starters at the end 
of each chapter. While the book is geared towards parents, teachers can use many of the same 
questions to lead a discussion about media literacy. The review of apps at the end of book gives 
the overview of each app, the way it works, and concerns or things parents need to be aware 
of. There are also cases that are connected to that app. For example, in 2013 a 15 year old boy 
from Colorado was charged with 5 counts of third-degree harassment after creating a ?burn 
book? on Instagram to bully classmates.  

Phones can be a big issue in school and parents can be complicit. The data in Weinberger?s 
book and on her webpage is a great resource. I know I will be adding her statistics to my 
curriculum night presentation when I discuss our phone policy and digital literacy.
  
Oh, and by the way, it?s on K indle Unlimited, so you can read the book for free!  
  
H appy Reading!!!  
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whether you teach in urban, suburban, or rural schools, this book is a must read. The ideas 
and strategies shared are filled with insight and practical suggestion. N othing frustrates me 
more than reading a book that is almost all theory and little use. The beginning of the book 
lays the foundation and describes not only the issues, but the historical foundation. He 
describes the shift in the 90ss away from activism and toward ?getting paid.? The idea of 
reaching back into this history to connect students with groups that used literacy as a tool to 
change their reality, such as the N egro Literary Societies from the late 1800s, is one that will 
resonate with students. Teaching students about these groups and ideas and showing them that 
literacy should be a shared activity, collaboration and discussion are key. 
 
The second part of the book is focused on the idea of enabling texts.  Finding modern texts 
that will not only resonate with students, but will offer them rich language that will stick with 
them and give them a positive course to follow, is a challenge for many teachers. He 
recommends having students chart their textual lineage, writing down not only those texts 
that have stuck with them, but also the reason why. How powerful for any student to track 
those books that will stick with them and add to it! Dr. Tatum includes sample lesson plans 
with explicit instructions and texts, lists of engaging texts, essential questions, and book study 
questions. What a great resource! 

    

Pleasure Recom m endation  

I was fortunate to hear Jesse Weinberger speak a few weeks ago at my sons? high school. She is 
an internet safety expert and professional speaker. With all of the issues surrounding 
smartphones and social media, having a source to let you know about various issues and apps is 
great. She is not for everyone, as she has more of a tough love approach and is described by 
some as militant, which she takes as a compliment. She is not an advocate of giving up all 
technology, but she stresses education about technology. Weinberger says ?media literacy 
education is critical in order to get the child to ?think about why you believe the things you 
believe? (p. 23). One of the most useful parts of her book is the conversation starters at the end 
of each chapter. While the book is geared towards parents, teachers can use many of the same 
questions to lead a discussion about media literacy. The review of apps at the end of book gives 
the overview of each app, the way it works, and concerns or things parents need to be aware 
of. There are also cases that are connected to that app. For example, in 2013 a 15 year old boy 
from Colorado was charged with 5 counts of third-degree harassment after creating a ?burn 
book? on Instagram to bully classmates.  

Phones can be a big issue in school and parents can be complicit. The data in Weinberger?s 
book and on her webpage is a great resource. I know I will be adding her statistics to my 
curriculum night presentation when I discuss our phone policy and digital literacy.
  
Oh, and by the way, it?s on K indle Unlimited, so you can read the book for free!  
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I was fortunate to hear Jesse Weinberger speak a few weeks ago at my sons? high school. She is 
an internet safety expert and professional speaker. With all of the issues surrounding 
smartphones and social media, having a source to let you know about various issues and apps is 
great. She is not for everyone, as she has more of a tough love approach and is described by 
some as militant, which she takes as a compliment. She is not an advocate of giving up all 
technology, but she stresses education about technology. Weinberger says ?media literacy 
education is critical in order to get the child to ?think about why you believe the things you 
believe? (p. 23). One of the most useful parts of her book is the conversation starters at the end 
of each chapter. While the book is geared towards parents, teachers can use many of the same 
questions to lead a discussion about media literacy. The review of apps at the end of book gives 
the overview of each app, the way it works, and concerns or things parents need to be aware 
of. There are also cases that are connected to that app. For example, in 2013 a 15 year old boy 
from Colorado was charged with 5 counts of third-degree harassment after creating a ?burn 
book? on Instagram to bully classmates.  

Phones can be a big issue in school and parents can be complicit. The data in Weinberger?s 
book and on her webpage is a great resource. I know I will be adding her statistics to my 
curriculum night presentation when I discuss our phone policy and digital literacy.
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education is critical in order to get the child to ?think about why you believe the things you 
believe? (p. 23). One of the most useful parts of her book is the conversation starters at the end 
of each chapter. While the book is geared towards parents, teachers can use many of the same 
questions to lead a discussion about media literacy. The review of apps at the end of book gives 
the overview of each app, the way it works, and concerns or things parents need to be aware 
of. There are also cases that are connected to that app. For example, in 2013 a 15 year old boy 
from Colorado was charged with 5 counts of third-degree harassment after creating a ?burn 
book? on Instagram to bully classmates.  

Phones can be a big issue in school and parents can be complicit. The data in Weinberger?s 
book and on her webpage is a great resource. I know I will be adding her statistics to my 
curriculum night presentation when I discuss our phone policy and digital literacy.
  
Oh, and by the way, it?s on K indle Unlimited, so you can read the book for free!  
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N am e:  Emily Swank-Kavanaugh

 Education: Otterbein University

Current t i t le/posit ion/distr ict : English Teacher, 
Westerville South H igh School

D escr ibe your favor ite lesson to teach.  Why do you 
think this lesson is so enjoyable/effect ive?

 

One of my favorite lessons to teach (I have so many!) is 
my Tragic Hero unit, a lesson I teach in my Film and 
Literature course. I use the film The Godfather alongside 
Macbeth in an effort to study the tragic hero in narratives. 
We character focus M acbeth and M ichael Corleone and 
study them throughout their stories, ultimately ending 
the unit with a comparative analysis essay. I think the 
lesson is so enjoyable because it is the first time for a lot 
of my students when they become invested in 
Shakespeare. They love the narrative, and become so 
invested in characters like M acduff and Lady M acbeth. 
Seeing students aesthetically react to any piece of 
literature is incredible, but it really is so much fun to see 
the investment from my students in Macbeth by the time

we get to Act V. 

H ow do you prepare students for a 21st century 
workforce? What do you see as the m ost essential 
ski l ls for students to learn?

The most essential skill for students to learn in the 21st 
century is networking. I truly believe that opportunity 
exists for each of my students in their respective passions, 
as long as they are willing to put themselves out there and 
make those connections. Because of that, we talk about 
the importance of being well-read and well-spoken, 
developing presentation skills, working through adversity 
as a group, and the power of a great handshake. We do a 
lot of group and partner work and presentations to 
develop these skills, and if students have a question or 
concern regarding their grade, they must conference face 
to face, as opposed to email or Remind texts. 

H aving a  growth m indset is im por tant for students 
as they learn.  H ow do you help students 
understand the process of learning and how to

overcom e obstacles in their education?

M y SEL focus with students is to approach each and 
every day with absolute confidence, while giving them 
permission to not be perfect. While technology is great 
for the classroom, it can also be detrimental in terms of 
the anxiety levels of our students. I try to give my 
students permission to be messy and to make mistakes in 
an effort to intentionally hunt their passion as opposed to 
a class rank or GPA. M aybe the word hunt is an 
aggressive word, but I really do want my kids to be active 
and intentional with their learning goals. With passion 
and a love for learning comes higher attendance, higher 
engagement, and the obstacles such as behavior or 
academic achievement will be much easier to tackle. 

H ow have you changed as an educator?  What has 
been your biggest catalyst for change?

I think I have changed as an educator in terms of how I 
approach my admin team and colleagues. For the first 
couple of years of my teaching career, I really put myself 
on an island trying to be the perfect teacher and do 
everything myself. Once I started really reaching out to 
colleagues and developing professional relationships 
(around my third year of teaching) I realized that there 
were so many great ideas out there that people were 
willing to share. Since then, I have learned so much 
about how to raise money in my district to support 
projects for my students, how to better revise my own 
teaching practices, and how to approach grading so I am 
not completely out of my mind at the end of the quarter. 
I have learned that my teaching friends really are  
soldiers, and together we can accomplish so much for our 
students. 

Why are you a m em ber of OCT ELA?  Please 
descr ibe som e of the benefits you see in being a 
m em ber of the organizat ion.

I think this goes back to that aforementioned idea of 
accomplishing more for our students together. OCTELA 
is truly a tribe -- a wonderful tribe of people dedicated to 
enhancing education around the art of storytelling. I have 
met and had great conversations with people I would 
never have met without OCTELA, and it has helped me 
define and redefine and redefine again my approach to 
the classroom. Plus, the conference is such a motivating

event every year! 

Are you planning to attend this year?s OCT ELA 
conference?  I f so, what are you m ost looking 
forward to attending/doing/exper iencing?

I actually presented for the first time at the 2019 
conference, and found the entire thing exhilarating. I 
loved having the experience to share ideas with those 
who share my passion not only for education, but for the 
art of storytelling. In addition, I found many of the 
workshops inspirational, and I certainly felt like the fire 
was ignited when I left on Saturday afternoon. I look 
forward to attending the 2020 conference, as the 
OCTELA conference is one of the most important ways 
to stay in touch with why we became English educators 
in the first place. 

Any addit ional inform ation you'd l ike to share with 
our OCT ELA m em bers?

Stay in love with your stories!

M EM BER SPOTLIGHT



Shakespeare. They love the narrative, and become so invested in characters like M acduff 
and Lady M acbeth. Seeing students aesthetically react to any piece of literature is 
incredible, but it really is so much fun to see the investment from my students in Macbeth 
by the time we get to Act V. 

H ow do you prepare students for a 21st century workforce? What do you see as 
the m ost essential ski l ls for students to learn?

The most essential skill for students to learn in the 21st century is networking. I truly 
believe that opportunity exists for each of my students in their respective passions, as long 
as they are willing to put themselves out there and make those connections. Because of 
that, we talk about the importance of being well-read and well-spoken, developing 
presentation skills, working through adversity as a group, and the power of a great 
handshake. We do a lot of group and partner work and presentations to develop these 
skills, and if students have a question or concern regarding their grade, they must 
conference face to face, as opposed to email or Remind texts. 

H aving a  growth m indset is im por tant for students as they learn.  H ow do you 
help students understand the process of learning and how to overcom e obstacles

in their education?

M y SEL focus with students is to approach each and every day with absolute confidence, 
while giving them permission to not be perfect. While technology is great for the 

 classroom, it can also be detrimental in terms of the anxiety levels of our students. I try to 
give my students permission to be messy and to make mistakes in an effort to intentionally 
hunt their passion as opposed to a class rank or GPA. M aybe the word hunt is an 
aggressive word, but I really do want my kids to be active and intentional with their 
learning goals. With passion and a love for learning comes higher attendance, higher 
engagement, and the obstacles such as behavior or academic achievement will be much 
easier to tackle. 

H ow have you changed as an educator?  What has been your biggest catalyst for 
change?

I think I have changed as an educator in terms of how I approach my admin team and 
colleagues. For the first couple of years of my teaching career, I really put myself on an 
island trying to be the perfect teacher and do everything myself. Once I started really 
reaching out to colleagues and developing professional relationships (around my third year 
of teaching) I realized that there were so many great ideas out there that people were 
willing to share. Since then, I have learned so much about how to raise money in my 
district to support projects for my students, how to better revise my own teaching 
practices, and how to approach grading so I am not completely out of my mind at the end 
of the quarter. I have learned that my teaching friends really are  soldiers, and together we 
can accomplish so much for our students. 

Why are you a m em ber of OCT ELA?  Please descr ibe som e of the benefits you 
see in being a m em ber of the organizat ion.

I think this goes back to that aforementioned idea of accomplishing more for our students 
together. OCTELA is truly a tribe -- a wonderful tribe of people dedicated to enhancing 
education around the art of storytelling. I have met and had great conversations with 
people I would never have met without OCTELA, and it has helped me define and 
redefine and redefine again my approach to the classroom. Plus, the conference is such a 
motivating

event every year! 

Are you planning to attend this year?s OCT ELA conference?  I f so, what are you 
m ost looking forward to attending/doing/exper iencing?

I actually presented for the first time at the 2019 conference, and found the entire thing 
exhilarating. I loved having the experience to share ideas with those who share my passion 
not only for education, but for the art of storytelling. In addition, I found many of the 
workshops inspirational, and I certainly felt like the fire was ignited when I left on 
Saturday afternoon. I look forward to attending the 2020 conference, as the OCTELA 
conference is one of the most important ways to stay in touch with why we became 
English educators in the first place. 

Any addit ional inform ation you'd l ike to share with our OCT ELA m em bers?

Stay in love with your stories!
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Central Ohio Region Update 
  
We want to make sure you have the chance to meet with 
other OCTELA members in your little corner of Ohio. 
If you have not completed the survey, please add in your 
information at http://bit.ly/OCTELACen  
  
Our first meet-up will be on Wednesday M ay 8, 2019, at 
6:00 pm at La Chatelaine 627 H igh Street Worthington, 
OH 43085. Bring your ideas, concerns, needs and 
enthusiasm. If you can?t make it, don?t worry, we will 
continue to meet on a regular basis. You can also keep in 
touch through our Central Ohio Region for OCTELA 
Facebook page.  
  
There are also several author events this spring around 
Central Ohio--the biggest one being OH IOAN A on 
April 27 at Columbus M etropolitan Library?s M ain 
Library (96 S. Grant Street). Additionally, here is a list of 
other authors you may wish to meet: 

- Kwame Alexander: April 8, Upper Arlington 
Library 

- M argaret Peterson H addix: April 23 Upper 
Arlington Library 

- Sharon Draper: April 29 Westerville Library 
- Alan Grantz: M ay 9, Upper Arlington Library 

REGION AL ROUN DUP
CENTRAL OHIO

http://bit.ly/OCTELACen


Kwame Alexander: April 8, Upper Arlington Library 
- M argaret Peterson H addix: April 23 Upper 
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The OCTELA newsletter is published throughout the year and distributed to OCTELA members. Articles 
cover events and topics of interest to OCTELA members and English Language Arts educators at large. If you 

have information you think would enliven or inform our audience, please submit it to the editor via mail or email. 

Ohio Voices
Karla Hayslett, Editor

1209 Heather Run
Wilmington, OH 45177

Email:  octela@gmail.com
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